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S CACIEeY . . i r Thi"s‘/issgéﬁlaunches the early childhood special education news-
. WE L ‘ O M E letter'that will be published quarterly by Project Sunrise Outreach, an
'’ = -\ g affiliate of Eastern Montana College, for distribution in Montana,

Wyoming, and Idaho. In addition to indepth feature articles, each
» issue will regularly include sections entitled Current Early Childhood
¥ " / Programs, Viewpoints from the States, Comments from Colleagues,
. . . Research in Fotus, Resources in -Perspective, Looking for Fun,
;- ‘ Publications Review,-and Préviews. The aim of VIEWS is to promote a
E ’ wide spactrum .approach to the issues currently confroﬁtjn’g early
: : childhood special education that will encourage inore extensive and
expansive services for all exceptional young children. Y .

Comments, suggestions and contributions for consideration- of
publication are welcome and should be submitted to Nancy Yonkee,
Project Sunrise Outreach, Institute for Habilitative Services, Eastern
Montana Collége, Billings, MT 59101. Phone (406) 657-2250. Articles
must be received no-later than October 31,.1980 to be considered
for inclusion in the ‘Winter issue. -

A RATIONALE ’
for EARLY INTERVENTION
”.Cond(’en\'s.gd 'from,.th"e Project Sunrise Model

o, : . " ‘Kay Walker, Coordinator
: ’ . Project Sunrise Outreach

It is now widely recognized that the first few years of a child's life are tion programs can prevent the necessity of spectal education place-

-instrumental in helping a child reach his potential. A number of ent for a substantial number of children, those efforts may pay for

researchers now believe that as'much as 80 per cent of the intellect :'hkemselves in the eyes of the taxpayer — to say nothing of the

is-formed” before a child goes to school (Bell, 1972; Bloom, 1964, advantages to the child and his or her.famuly in terms of avoiding the

‘Schaefer, 1970; White, 1975). stigmatism and labeling process so often associated with special

- i : ' education: -,
A major question of public policy makers is, “are the early ‘ WA e s

. childhood programs productive?” The final chapter has not yet been Early education-was also found to reduce the.number.of students-

-written'in answer to this'question,‘rde‘eﬁ'“ef,'bé?ed on the most cur- retained in one or more grades. Once agarn, it must be realized that

rent stﬁldies available, the-answer is, “Yes, good early childhood pro- criteria for retention vary widely from teacher to teacher. The trend

grams are effective.” . across all programs, however, indicated five of seven were able to

reduce the number of children retained. Of particular significance

~ In an intensive analysis of 14 early childhood programs implement- was a program reported by Moore (1978) which included an
-ed in the in the 1960's and early 1970’s, a study sponsored by the especially high percentage of high risk, Spanish surnamed children. |

‘Education Commission of the States and the Office of Human These program. children were compared with randomly selected
Development:Sefvices of the Department of Health, Education and sample of Spanish surnamed children in the general school popula- -

‘'Welfare found that: tion. Only 32.8 per cent of the program children were retained as

' . opposed to 62.9 per cent of the general population-for Spanish sur-

1) Early education significantly reduced the number of children named children.

assigned to special education classes,
For evéry additional year a child pends within the public school

/ 2) Early education reduced the number of students held back one system, that is an additional year of schooling for which the taxpayer
' or moreé grades, and ’ must pay. Reducing the number of years it takes for a child to com-
: plete the educational process results'in cost benefits. It would be dif-  *
3)"The children from all three types of programs (home-based, ficult, if not impossible, to place a price tag upon individual benefits
center-based, and combination home-center-based) surpass incuried from preventing school fatluse and grade retentton. Cer-
their controls for up to three years after the end of the pro- tainly, howaver, in many cases it is difficult for a child to maintain his
gram on the Stanford-Binet. This significant difference appears dignity and to- believe in his own potential after experiencing
to last through the primary grade (Lazar, et al,, 1977, p. 13). repeated failure. ) -
The fact_that.early.education significantly reduced the numbet 6f "Athough the value of intelligence tests is certainl; open to ques-
. children-assigned to special education classes has important impli- tion, the fact that children enrolled in early childhood programs
.+ cations in terms of reduced educational costs..Of course, criteria for made substantial gains which were maintained, even as long as five
. 'special education placement variés from school to school, However years after the termination of the intervention, is significant (Lazar,
: four-outiof five programs, which compared program children to 1977). Although intelligence tests, such as Stanford-Binet, are not

" atched control “children, found significantly fewer special designed to be a measure of school success nor of -productivity in

l: l C n-placements among the program children. The indication is adulthood, it would seem that the better equipped children come to
oy B "\ 2, g P e A N
¢1  umem B(aM effects improved school performance. If early educa- 4 the educational experience. the more thev would benefit from it, If

£
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-the educational expenence in turn 1s meaningful, children should be

.. betterable to approach the fesponsibilities of adulthood. If this is, in

fact, the case and those children are then able to make significant

contributions to their wq'rid (even if that is only measured by

\ eémployment vs. unemployment), the extra effort invested in early

y childhood educatio‘? could be thought to produce benefits through
s society as a whole. )

In addition to the measures of school success, the Development
Continuity: Consortium conducted parent and youth interviews with
programs and controls dunng 1976-77 when the subjects were nine
to 18 years of age. When asked, "What is the worst trouble you've
been.in?’ Twenty per cent of the controls and 14.9 per cent of the
program chfidren mentioned police related incidents, drugs, thefts or
being expelled or suspended. If early intervention programs are
found in subsequent follow-up studies to reduce juvenile crime by
approximately five per cent, that would also represent a substantial
savings to the public. During the.interview children were also found
to have higher job aspirations. They were also less likely to drop out
of school, and*when they did drop out, it was at a later age. They
also rated .how they were doing in school as higher than control
children. Parent interviews revealed that parents in all programs
were highly satisfied with the experiences and opportunities which
the early childhood programs had afforded their children.

For the child who has a handicapping condition or is at risk for
developmental disabilities, early infant intervention becomes infin-
itely more crucial. Hayden and McGirines (1977) have elucidated the
reason for early intervention with the handicapped child as follows.

1) Early intervention does have ari influence and.that influence
affects all areas of functioning.
2) Research has shown that there may be critical periods for the
development of certain*skills and that most of these penods

* may occur during the first-three ygars of life.

J) failure to provide a stimulating early environment leads not
only to a continuation of the developmental status quo, but to
actual atrophy of sensory abilities and to developmental
regression. .

4) All systems of an organism are interrelated in a dynamic way;
failure to remediate one handicap may muitiply its effects in
other developmental areas, and may produce other handicaps
(particularly social and emotional ones) that are secondary to
the initial insult. , .

5) With the delay in remediating an intellectual or cognitive
handicap,.there is a cumulative achievement decrement even
within a single area of functioning, apart from the danger of
secondary emotional or social handicaps, that is, the condition
is progressive — the child’s development status inevitably
_bedc0mes worse with respect to other children as he grows

* older. -

6) Early intervention has been shown to help, it can work to
reduce the effects of‘a handicapping condition and can do so
more surély and rapidly than later intervention:

& - . )
7)-The cost-benefit ratio of early intervention usually makes it
more economical than later intervention. ;
8) Parents need support during the early weeks and months
before.pattems of parenting have become established.
— 9)7Parenis need models of good parenting bebavior with a-handi-

capped child and specific instructions foi working with the
child (pp. 153-54).

Some of these points may become clearer Ziih further explanation.
Early intervention has the advantage of exploiting critical periods for

]

ctors in his environment

) . : : L
Y1 a child most easily learns certain s élls. At no other time.in a
EMC s life will be as sensitive to those

T

Aruitoxt provided by Eic:

; learning. A “critical period” refers to a relatively brief span of time .

——

which produce that particular skill. It is believed that if the child

passes through the éritical period without having achieved skill
development, special intervention will be required in order to over-
come the deficit.

Which skills have a critical period? At exactly what stage of a child's
development does the cntical period for a specific skill 9cc(1r?
Researchers do not-yet know the answers to these questions. It is
believed, however, that most of these critical periods may occur dur-
ing the first three years of the child's life (Hayden and McGinnés,
1977). For this reason, it is important that intervention with a handi-
capped child begin early. Because of the child's handicap, it is con-
ceivable that he could pass through a critical period having never
experienced the environmental stimuli which would’ permit skill
development in that area. For example, a child must hear language
before he can learn to speak. Even a deaf baby will cry, coo and bab-
ble the same as a hearing child until approximately six months of age.
At this point his vocal experimentation begins to deviate from the
norm due to the fact that he not only does not hear other’s voices
but also does no hear his own voice. o

It would appear, however, that the early childhood years are a
critical period for learning language patterns since children
worldwide generally accomplish this somewhat remarkable feat
before school entry. Régardless of the language spoken, most basic
language structures are mastered and only refinements are left to be
leamned by about age five. It would seem, then, that to provide the
deaf child with a manual language system in the early months'when
hearing children developing oral language would allow the child to
capitalize on the critical period for language development.

Adelay in one area may produce additional handicaps. One widely
cited example of the phenomena comes from a study conducted
with parents of Down's syndrome children. Bruium, Rynders and
Turnure (1974) found that the language input used by theé mothers of -
Down’s syndrome children differed in quantity and quality from that
used by miothers of “normal” children. it-appears that, in addition to
the disorder itself, the patterns of interaction used by the primary
caregiver would handicap a child further by altering the normal
language €xperiences that contribute to linguistic development. This
wayld suggest that parents of handicapped infants need special help
to assure that they respond to their child in natural and stimulating
ways.

The rapidity with which our technology is advanciné makes coping
even for the non-handicapped person, an arduous task. As Alvin’
Toffter (1970) said in Future Shock:

Unless we capture contro] of the accelerative thrust—
and there are a few signs that we will — tomorrow’s individual
will have to cope with even more hectic changes than we
do today. For education the lesson is clear: it's prime objective
must be to increase the individual's “cope ability” — the

. speed and economy with which he can adapt to continual
change (p. 403). : )

The burden placed upon or educational system to produce
individuals capable of coping with a rapidly changing world is heavy
We cannot afford failures. '

Adapted from the Project Sunrise Model
Ronald P. Sexton, Ph.D., Kay, Walker, M.S., Rena Wheeler, M.S.,
and Janet Lyon, B.A, ' ,
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Staff development and in-service training have often been referred
to as necessary evils, part of the job, waste of time, review of college
courses, bureaucracy, at work, etc. Complalnts and skepticism
associated with staff development should not be overlooked but
rather- examinéd closely as to their merit. Staff members might be
quite justified in their attitudés and reactions xndlcatmg a need for a
more meaningful and -effective staff development training process.
The intent herein is not directed toward members of a professional
-and ancillary staff as recipients of knowlege but as active contributing
participants cooperating wnth the staff devélopment coordinator.

capped children have typically been educated and trained to teach
children. They have been instructed to screen, assess and evaluate,
ldenufy individual needs, determine priorities, sét goals, promote
cooperation, |mplement programming, evaluate: progress, etc.
Training-adults through staff development and in-service training can
be paralleled to the fraining of young children. Screening and assess-
ment must be performed to determine individual specific needs of
each staff member. These needs are then prioritized and goals are
set to _give. direction to the efforts. As with planhing young handi-
capped children’s programs, many other componénts are necessary
staff development programs such as cooperauon, staff implement-
tion,. évaluation, ad;ustments etc..

[ The first step in arranglng an effective- staff development training
program is the he_definition and articulation roles. The policy-making
ard, principal, staff development coordinator, resource personnel,
educators and the support staff all must be made aware of their own
specific roles and job descriptions as well as famlllanty with each
other. An analysis of each role will yleld skills necessary to be aware
of, to have a working knowledge of, or.to exhibit expertise in. The
staff development coordinator might then develop a training com-
petency grid crossing minimum training competency with personnel
and identifying the level of knowledge necessary to fulfill each
specific competency.” For-example, the director of special eduction
would' need only an awareness of task analysis-or adaptation of

¢+ management. A teacher aide might need completely the opposite
with regard to IeveI of knowledge. An evaluation (self and adminis-
trative) of each person s, performance might then be compared.with
the necessary minimum competency. The comparison of levels.of
knowledge would then yield areas of cencern for further staff
development training.

« Stegpray T T4

A When appraising staff-needs, the staff development coordinator
r must be aware of -agency goals, previous training, opposition (admin-
’ istrative and staff); support (administrative and staff), priorities,
resources, time and money available, ‘and whether or riot new pro-

4 - -blem$ will.restilt. In exaniiping these components, the staff develop-
i ment coordinator’s role often becomes that of a negotiator. Helshe
mUat manipulate each. of these com components to facilitate as many of

: the agency and staff members’
’ the agencies’ needs are.considered and they dictate in-service train-
.ing: It is'no wonder then, that many times complaints or dissatisfac-

5 dividiial néeds are being considered.and met,.a much-more
B KC e staff climata will ensue.

‘ 'S'TAF‘F;‘EV»EI.OPMENT
. ASSESSING NEEDS

David Munson, Education Spec:allst ;
Montana Center for Handicapped Children ¢ -
Billings, Montana “

Professionals involved in euucatnng and training preschool handi- |

f;. . materials but would, need expertise in rules and regulations and case

s as is possible. Too often only’

uon exist. When staff membérs are cognizant of thé:fact that their-

Care-rwst be taken at this point to consider that just as not all
methods and materials are appropriate for all’ children, training.
methods are-not appropriate for all staff members. Once made
aware of the specific needs of a staff; many options exist for meeting
those needs such as use of in-house peronnel, resource consultants,
pre-service training, in-service training, workshops, university
cooperation, etc. .. The étaff needs must be matched with training
procedures spec:ﬁcally designed to meet those individual needs. A
comprehensivé examination of all. methods and materials used’ in
staff development training would be quite cumbersome as would a
comprehensive examination of all methods and. materials used i
training and educating preschool handicapped children. Many.-
resources exist from which to draw training procedures appropriate

“to staff néeds. It is imperative then that needs be identified and pin-
-pointed before any staff development training can take place.

.
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+ Early childhood education for handicapped children in Montana is
basrcally sound and growing. Preschool special education has
undergone Iegrsiatrve change (makrng service to handicapped
preschoolers a district optron) and fiscal cut backs with reIatrver little
harm. Most progrmas in place before these changes are still function-
ing (with possrbly some modrfrcatrons) There are, in fact, indications
that service to this population is gaining momentum on several
fronts The first of- these is within the Office of Public Instruction,
Specral Education Unit. T

& The Office of Public Instruction has recently receved notification
. .that its’ Statetlmplement Grant-(SIC) has received. funding in the

amount of 566 944. The primary purpose of this grant is for the
Montana state education agency to develop a long range plan for
service.delivery to preschool handicapped children. This is the first
year Montana has had a SIG but hopefully not the Jast. The Office of
Public instruction has also been recently notified regarding approval
of Montana’s Preschool Incentive Grant (PIG) which. amounts to
$97,711. This level of funding represents a 60 per cent increase In
federal support of- preschool. special education. These funds are
being awarded to LEAs on the basis of $70 per preschodl handi-
capped child counted on the December 1, 1978 count. The deadline
for LEAs to apply for these funds is September 30, 1980.

.Another area to be optimistic about 15 the effort LEAs are exerting
to find. handicapped.children between birth and five years of age.
School districts are conducting mass screening clinics annually and
are- screening. hearing, vision, soeed and language as well as
developmental milestones. During the last school year (1979-80)
LEAs reported screening 12,485 preschool children for handicaps. Of
this number 552 were reported as handicapped and were placed in
programs to feceive special help. This does not inclide the 1,071

-preschool children already identified and recewving service in

Montana’s school system. Much of the success of this screening pro-
gram can be credited to interagency cooperation and ccordinatior:
that has been established at the local level. School districts are cur-

rently gearing up for another school year and another.successful.
.child find-campaign. -

The-continuing_success of early Chl|dh06d education for hands-
capped children in Montana will depend, to a large degree, on inter-
agency cooperation and coordination. Only through working in con-

Cert will we be able to identify and serve all preschbol handicapped

chidren needing special-education and related services. By way of
support for this concept the Office of Public Instruction, Special

. Education Unit, has earmarked $45,000 of EHAB setaside funds to
_assist school districts start new early childhood programs for handr-

capped children. This mopey will support three new programs at ap-
proxrmately '$15,000 each, The selection criteria includes the follow

ing: 1) the program must be rural, 2) the program must be based on

anvinteragency model, and 3) the program must be supported the

second year.with at least 50 per cent from state or local funds. Con-

tact Scott Lane or Paul Spoor at the Office of-Public Instructron for
© rinformation (449-5660).

aat the Office. of Public Instruction, Special Eéucatron Unit look

any.g good things.to. happen this.school.year. for .eérly.childhood. "

,

<

education for handicapped children. With a legislative session
coming up proponents will have the opportunity to support
preschool special education. It is important to let our individual .’
legislative representatives know of this support and the benefits of
finding and serving hand |€apped children at the earliest age possible.
Through this kind of effort-we will be able to maintain and increase
the momentum of the program throughout the state serving
preschool handicapped children:, .

VIEWPOINTS.
from the
STATES

WYOMING'S PROGRAM FOR
‘DEVELOPMENTALLY DISABLED
* PRESCHOOLERS

Ken B. Heinlein, Developmeéntal Disabilities Consultant
Department of Education
State of Wyoming

After a year of intensive study, planning and lobbying the
Community Human Services Act (Enrolled Act 92) was passed by the
Wyoming Legisiature. The Act established the funding formula and
service priorities within the zero through six population for
community-based ‘services.

Enrolled Act 92, effective July 1, 1979, established twelve catch-
ment regions in the State, and provided funding to enable a com-
munity programs to contract to serve the region:€ach region is com-
posed of not less than ohe county nor more than four counties. The
regional populations vary between 14 and 74 thousand. .

The funding for each region- derives from several sources; the
Division of Community Programs’ Office of Developmental:
Disabilities, Title |, federal and local monies. The state dollars, ad-
ministered through the Office of Developmental Disabilities, pay for
basic administration costs, education services, auxiliary services and,
in some cases,-outreach $ervices, depending on population size and
density within the region. Title ! funds also flow through the Office of
Developmental Disabilities and are based on the annual service
count. Federal development disabilities dollars, based on the State
Plan, go for infant stimulation to each region. .

Each region is required to provide a 10 per cent match of State’s
money. The match can be hard (actual do'lars) or soft (in-kind
match). The amount of local dollars used for preschoo! services
vares greatly across the State. The 10 per cent match is the required
minimum. -

Service prionties are determined by severity of disability, the most
severely disabled recewing the h|ghest priority The State’s definition
of a developmental disability is a 25 per cent or moie delay, as
measured on a standardized assessment instrument, in two or more
of the following developmental areas: ,
1) gross motor; 2) fine motor; 3) conceptual, 4) socialization skills;
5) selfhelp; 6) receptive language; and, 7) expressive language.
Serviges to less severely disabled are provided through either Title |
or local monies.  / .

Children come é the preschools through a number of referral
channels; public health, Public Assistance and Social Services, regular
preschools,,Wyomrng Infant Stimulation Program (WISP), V W m|ng
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Child Find screenings are held in every region and within regions in
several towns. In many regions, the local school districts contract

. with the developmental disabilities preschools to do the screening.
Children meeting the developmental responsibility of the
developmental disabilities’ preschools.

Quality of service is assured through personnel certification and

annual on-site program'reviews, both of which are conducted by the
Office of-Dévelopmenta! Disabilities.

Each region is given considerable latitude iri service delivery

methods. Some regions are primarily center-based, some depend on

~ satellite services, others favor home-based services. All regions,

regardless of service delivery model, report individual client

developmental_progress, direct service hours, and 6ther irformation

to the Office of Developniental Disabilities fof planning and technical
assistance purposes. -

A
The system works. Services are being provided where none were
previously available. Where services were-available, there has been
an increase in the quality of services. Statewide planning and indivi-
dual program fléxibility have been successfully integrated,,

- SERVICES FOR HANDICAPPED PRESCHOOL
‘CHILDREN IN IDAHO

Betty Jo Eﬁjen, Ph.D, Special Education Consultant
*  Department of Education
State of ldaho

Handicapped preschool children in Idaho are served by several
agencies through interagency agreements with the Department of
Education. Idaho state law precludes the use of state revenue by
local school districts for serving children below the age of five years.
In order to comply with P.O. 94-142 regulations, the Department of
Education awards Titie VI-B incentive funds to Child Development
Centers (Department of Health-and Welfare) and to Head Start
li;rograms. These grants®are awarded annually on an applicatior,

asis.

In addition to CDC and Head Start Programs, the State School for
the Deaf and Blind has Satellite Preschool Programs located in the
five regions of the state to provide services for hearing impaired and
visually impaired chjldren. Local -school districts have shown an
increased interest in serving handicapped preschoolers, with five
districts currently receiving VI-B funds to operate preschool
programs. -

Idaho. children fiom.ages birth-to-two years-are not receiving full
services at present. The Department of Health and Weifare does
have infant stimultion programs in two of the five regionsin the state,
and the State School for the Deaf and Blind attempts early interven-
tion with visually and hearing impaired children when they can be
located thiough Child Find Procedures. In'many areas, agencies work
together to avoid duplication of efforts and to promote the most effi-
cient use of facilities and personnel. Although state law does place
etate funding - constraints on services for preschool handicapped
Y sters, the cooperative efforts of several agencies have resulted
. MC ropriate,” good quality services to young children.

8
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SERVING HANDICAPPED CHILDREN ON
THE NORTHERN CHEYENNE RESERVATION

Mary EHien (Mickey) Pierce, Hanticap Health Coordinator
Speech/Language Pathologist
Northemn Cheyenre Head Start
' Lame Deer, Montana
Living and working in a rural area, such as the Northern Cheyenne
Indian Reservation located in Southeastem Montana, presents
special difficulties in complying with the Federal Mandatory Legisla-
tion, -{Headstart Performance Standards, -P.L. 94-142). Most special
service providers live in more heavily populated areas. Luckily these
providers and their superiors have recognized the need to provide
'services.to rural-populations and have developed outréach pro-
grams. However, services provided through outreach are often of‘an
ir consistent  nature, /ﬁot the ongoing compreheénsive contacts
preschool children need for maximum benefits.

What causes these services to be inconsistent even at their best?
First, geographic location. The distance between service points is so
extreme (often over 100 miles one way) that visits cannot be of a
daily nature. Another factor is weather. Montana winters are severe
and regardless how dedicated we may be to our professions, Mother
Nature does set limits. Inflation has also hit the service professions.
All programs mustadnere to-funding budgets and energy costs have
forced service providers to cut back on the one reason for their exist-
ence — providing services. It's circular iri that it costs too much for the
gas to drive the distance to provide the service to make the money
to buy the gas. Where will it all #nd? Is it as glum a picture as.
‘presented?

I feel the overall picture is not unduly glum, even though the end is
not clearly defined. It seems that the outreach service provideris still
the answer to our prayers, yet the effectiveness of this type of service
must improve, Perhaps the first change would be in the pnmary role
of the outreach provider. Instead of the main goal being providing
direct services emphasis could be changed to training local profes-
sidnal or lay persons (parents) to provide the direct service o the
daily basis needed. Monitoring of this service could then be carried
out by the outreach provider. This would allow for professional
expertise in specific disciplines to be offered on a more comprehen-
sive basis, How far from the present service provision in Eastern Mon-
tana is this conception?

The available resources in rural Eastern Monta}';a are striving
toward the needed teamwork to make the local training concept an
efficient, ‘effective reality. Areas of expertise are ghéréd and passed
from provider to parent in a chain of information. Resource persons
in my immediate resuurce area (Billings, Miles City, Hardin, Broadus)
share information, make suggestions and compare notes to help me
and other service providers living here expand the actual services
provided. Despite the fact that resource persons within the.com-
munity are cooperating, all agencies involved are tied into the rules
and regulations of their particular affiliation. Each federal (and |
would assume private) agency has its own set of guidelines as to how
services should be provided and to whom. These guidelines, usually, .
written in Washington, D.C., do not necessarily adapt for effective

_utilization on an Indian Reseya/fion or in a rural- community.
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Therefore whe an individual comes to this type of setting to work,
the first several months are spent trying to create a working network
of resource persons. The success of this often frustrating experience
depends entirely on the individual involved and his/her ability to gain
assistance and cooperation available from resource persons. This
foundation building is totally necessary for effective service delivery
in a rural area,-yet is very time consuming and drastically reduces
direct child contact during its genesis.

The frustration that is generated during the support system burldmg
tends to discourage the service provider due to the lack of direct
child.contact. Hence'when the‘resource person network 1s finally at
its-full_potential, the job is often vacated-and the process begins
again, extendang the period when children are also left with only
token service due to'the state and federal strings tied to various pro-
grams, while others receive an-abundance. Someone, federal or
state “level, should. closely evaluate the service system on its
availability to ALL groups to-insure that each child has services
available to him within histher spacific community.

“To increase the effectiveness of the existing network of service pro-

-viders, each agency and individual within the chain must be flexible,

willing to compromise.rules to provide more service, and allow for,
modifications toward more complete compliance witti.mandatory
Iegrslatron Induvrduals providing services should be able to provide a
positive “experience both for themselves and the persons. being
served. Qualities making this easier for the service provider include:
1) Flexibility - the willingness to do various duties other than those
dictated by a specific disgipline, 2) Patience - although time lines are
of the necessity for efficient service delivery, in a rural area, distances
may cause some activities to take longer than in a populated areas;
and 3) Sensitivity - sensitivity. to the needs of the community and in-
dividuals being served will improve the quality of the interaction.
—

SCREENING IN MISSOULA

Richard Moe, Self-Contained Program
Supervisor - Missoula Elementary
School District #1, Missoula, MT

In April of this year, The Missoula Elementary Schools conducted its
third preschool screening. Since its inception in January 1978, the
‘number of children screened. each year has increased. Parents of
preshcool children have developed a much greater awareness that
the screening is being conducted annually and begin calling for
appointments months.before the screening is scheduled to take
place. .

The CIP' (Comprehensive Identification Process) developed by R
Reid Zehrbach is the instrument used in the screening program. The
CIP screens hearing, vision, fine motor, gross motor, cognitive -
verbal, speech and language areas. It includes a thorough parent
interview form. In addition to the procedures recommended in the
CIP manual, an impedence test is also conducted. The screening of
_each chrld varies from forty-five minutes to one hour.

In 1978 131 children ages three, four and five were screened
Thrrtee\n /chlldren were identified as requiring more complete
evaIuatrons

In 1979, ‘the five year olds were no longer included in preschool
screening-and a total of £8 three and four-year olds were screened
and ten were referred for evaluation.

This past spring, 129'three and four year olds were screened and 19
children were referred for evaluation, The preschool screening was
expanded through a contract' with the Comprehensive Develop-
mental Center in Missoula. They screened the zero through two year
old population. At that screening; 52 children were screened and
y  were identified as berng “at risk.” The two days originally

screening program, it will continue to grow. The screening which |
have been conducted over a two day span in Missoula will probably .
be increased to three days this year.

The importance of the preschool screemng is that it not only assists .
in the early identification of handicapped preschool children, but it
also helps establish a contact between parents of young children and
the local school dlstrrct This contact enables c0mmun|cat|on in
which parents have an opportunity to express théir concerns for their
child and the school district staff has an opportunity to explain the
kinds of services and programs that are available to the parents.

THE ROI.E OF-EARLY CHII.DHOOD
EDUCATORS o

- Mary Ann McGee, M.S. Spedial Educauon
Multi-Handicapped Seli Contained Classroom Teacher
Livingston Elementary School, Cody, WY

What does a maintenance specialist, a safety engineer, a
scavenger, a buyer,.a community organizer and a manager have,in -
common? They are all encompassed into the role of 'an early
childhood educator. Not only do these teachers need to be
somewhat knowledgable in every conceivable content area taught in
the elementary and secondary schools, they also need to be en-
vironmental desigh engineers, managers and child develapment
specialist. Quite a tall order! But one, we, as Early Childhood
Educators, fulfill without a second thought.

The essence of early education begins with young children and an-
awareness of their development and their ever-changing needs.
Children need both stimulation and some semblance of sequence
and order. In order to foster a healthy self-image, children must have
love and security. Children ‘also needs a balance between freedom
and guidance, inactive and active’ experlence group and |nd|vrdual
activities. . /

N /

One activity, which is favq/red by my children and which ex-
emplifies the above balance, /is a sand table activity. | use a variety
of matenals n the sand table,-macaroni, oatmeal, rice, beans. For this
particular example let's use oatmeal and cylinders by yarying
heights but the same volume. By manipulating the materi{ls and
through guiding questions from the teacher, the child 1s measuring
and getting a firm foundation for later math skills,

Another favored activity is cooking. A recipe perfect for fall units —
applesauce: The teacher should pare, core and cut apples in
advance. Put the apples, water and sugar in a saucepan and cook on
a stove, electric skillet or hot plate. The children help with measur-
ing, stirring and mashing. A dash of ginger, cinnamon or nutmeg may
be added. Serve warm or cool with a cookie or cracker. Have whole
apples available and talk about diftences in size, texture and
appearance -

{Early childhood education provides & chance for each child to
experience the growing and continually developing adventures that
anse around him/her. The child’s horizons grow from the family to
new, broader experiences outside the family. How this transition,
from famlly to society, takes piace is of profound importance to early .
chrldhood educators.

E lCduIed for the screemng was not sufficient to screen all the
e ren referred and-a third day of screening was scheduled. It
_ appears lnkely that as parents become more aware of the preschool

B e L o eee
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HANDICAPPED

EARLY CHILDHOOD PROGRAM  *

) N. Dale Gentry Ph.D.
Chairman, Spedial Education
University-of Idaho, Moscow, 1A

The: early childhood program ‘for handicapped- and non-

) hand:capped children is designed to provide learning opportunities .

for, mfants and young children and their families through the use of
systemat:c instructional- procedures. The project is made possible

through a grant fromthe United States Department of Educdtion,

j

CURRENT
. EARLY CHII.DHOOD
" PROGRAMS | ,

Ofﬁce -of Special.Education. -

The program consists of two major components: 1) a classroom-
based program for children eighteen months through 5 years of age
and 2) a home-based program for .infants, or families of older
children who wish.to initiate home programs, or, who wnsh to co-
ordinate_school and "home.activities.

During 1980-81, the program i$ staffed by a classrooom co-

" ordinator (Mary ‘Bostick, M.S.), family coordinatdr (Jennifer Olson,
" Ph.D: Candidate), graduate and undergraduate\mterns from the

College of Education, 3 or 4 work-study support” staff a physical
therapist (Carla Jones, CDS) and a project manager -(Corrine
McGuigan, Ph.D.). Drs.. Dale Gentry and Maynard Yutsy direct the
project as they have done since its inception ln 1978.

The heart of the program consists n the systematic application of
events which have been demonstrated to help leamers gain skills in
stich “areas as langusage, motor development, compliance,. social
interactions with peers. preacademics and academics. Systematic in-
struction attends closely to the relationship between initial assess-
ment activities, the establishment of individual goals, the delineation
of daily and weekly teachmg objectives, selection of cumcu!um, and
the use of measurement procedures to monitor child prog ess on a
daily basis.

cedures are used to help parents (or other family members)efficient-
ly build solid programs in such areas as behavior managément or
parent-chlld interactions. The same procedures can be used to assist
in the. development or refinement of skills which must be fostered in
hon. as well as in school settings.

i home or family directed activities, systematic mstructlznal pro-

Classroom teaching activities def:gneg to meet individual .chid
goals and the social development goals of a group of children, are
carried out in a "Mainstreamed” or integrated classroom. This classis
composed of both handncapped and non-handicapped children
valuable life experience in understanding and working with handi-
capped individuals. In the classroom, adherence to the systematic
application of teaching, events makes it possible for both handi-
capped and non-handicapped children to progress on individual and
group goals effectively and efficiently. .

For more information, contact the project office at the University of
Idaho, Department of Special Education, 885-6150.

CREATIVE CHILDREN'S SERVICES, INC.

Linda Shaw, M.A.
Executive Director
* Creative Children’s Services
P.O. Box 593~
Lander, WY 82520
Creative Childrens Services, Inc. is 2 non-profit organization pro-
viding special education services to Fremont “County’s develop—
mentally delayed preschool children birth to schooi age

Among the many services offered by Creative Chnld rens Services,
Inc. are special education for the children with leaming and behavnor

. difficulties; physical and o :cupational therapy for children.who are

having difficulty developir g-large and small muscle skills, such as__
walking, throwing, catching, eating, dressing and writing; speech and
language therapy for children with delayed language skills or
children who have difficulty speaking clearly. In addition, we offer an
infant stimulation program which provides developmental actvities
and materials to high risk babies. We also offer Famlly Training pro-
grams designed to help the families of handlcapped ‘children cope
with the problems their children face and to aid families in worklng
with their child more effectively.

Our services are divided into two main categories - centered-based
and home-based. Center-based services are designed to serve
children three to six years of age in a group setting. The center pro-
gram features the opportunity for developmentally delayed children
to receive spec:ahzed progiamming within a preschool setting.
Home-based services are provided through weekly, visits o the
child’s home by trained home teachers. These home teachers, under
the direction of our professional staff, offer individualized instruction
to the child as well as providing follow-up activities for use by the
parents between visits, -

Creative Childrens Services, Inc. has been awarded a Title VI-8
Preschool Incentive Grant by the Wyoming State -Department of
Education. This project is designed to develop a model for training
non-professionals (i.e. day care prov:ders, preschool teachers,
parents, etc.) to provide direct services to developmentally delayed
preschool children three to five years. The project will service three
major areas 1) developrqent of services in energy impact areas,
2) development of services of the Wind River Indian Reservation and"

3)coordination of services with the Wyoming State Training School
to provide deinstjtutionalization of three to five year,- moderately-to - —
severely retarded youngsters. The outcome of the project will be the
development of a model program that can.be duplicated by other

-~ ~rural preschool programs.

If you have-further questions regarding the programs offered by *
Creative Childrens Services, Inc. -please contact linda Shaw, -
Executive Director at (307) 332-5508.
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_EARLY INTERVENTION PROGRAM

Hazel Bauman, Consulting Teacher in Special Services and
Coordinator of the Early invervention Program
Coeur d’Alene School Distrkt #217, Coeur d’Alene; Idaho 83814

The. Coeur d’Alene School District is servrng preschool handi-
capped children in a number of ways. A preschool handicapped pro-
ject was initiated two years ago and has expanded this year to the

extent that now three ta five year olds and up with various:
disabilities are served by three separate programs. A severe pro-

found self-contained classroom, a hearing impaired program, and the

original-Early-Intervention:Program (EIP) are staffed-with certified ex-—

pert personnel in those particular fields; Eachisin a Iocatron where
regular studerts, grades K-6, are present to facilitate the mainstream-
ing process ever l_r_n_ggr_tarlt,eyen/ t this ‘early age.

The EIP Program takes all three to five year old handicapped
children who are not severely involved or hearingimpaired as these
are serviced by the other programs. Consequently, the grGup is not
homogeneous and programming is of a highly individualized nature.
The one-half day program is supplemented by an intensive parent
training component which centers largely on behavior management
and self-concept techniques. The classroom teacher, joanne

Germon, hds utilized videotapés of her classroom in session and

home visits to accomplish the parent training R

Academic readmess}rself-help, socialization, fine and gross motor
are all program skills taught, but by far the most pérvasive curriculum
component is language development This is on-going throughout all
other areas as well>as warranting special group and. individual
lessons. A pragmatic approach has been adopted with éffective com-
munication being the number one goal for all studerts. This, too, is

.continued in the parent training where parents are encouraged to

talk to and with their child and listen to him/her as cften as possible.

We feel positive about the results of this program. Most of our past
graduates have entered the mainstream of regular cIassrooms with
backup help from Special Servrces in some cases, For the more
severely-involved students, 2 more self-contained environment is
necessary; however, if we ca'n encourage the growth st‘arted in the
preschool;, movement from special to regular educatron may.
become a realnty for these children too.

. \‘
BIG SKY EARLY EDUCATION PR?]ECT
\ . \\ »

\ . ; James Pezﬁno, Ph.D.
University of Montana
Missoula, Montana ’

. The Federal Offi ice of Specral Education, formerly the Bureau of
Education for the Handicapped of DHEW, Division of Innovation and

Development, has recently awarded three year grant to the Montana
University Affi liated Program for developing and demonstrating a
new model of education services for handicapped preschdol
children (birth through 5 years). The model will be demonstrated in
close association with several/ existing commurity agencies and it i$
expected that these agencies' will utilize the project to enhance and
further validate their servrce dellvery.technrques

Each of the project’s components will be marked by a high degrae
of parental involvement. for example, the home-based component
of the model will rely heavily.on parents and families as the primary
trainers of their children. In addition to the home-based component,
services will be delivered through a demonstration classroom

-(Iocated on the University of Montana campus) as well as through

other community intervention sites. The university-based demonstra-

‘tion site will make efficient- use of many resources available on

University of Montana’s campus and,will provide a highly accessible
g site for. Umversrty students from several fields of study

The staff of the Big Sky Early Education Project takes this.oppor-
tunity to thank the following agencies who have been supportive of
this project and who are important contributors to the education of
the young handicapped children and their families: The Special
Education Department of the Office of Public Instruction, The
Westem. Montana Comprehensive Development Center, Missoula
School District No. 1, Missoula Head Start and the Univérsity of
Montana. . [

For additi_nal information about this project, contact Dr. James
Pezzino, Montana UAP, 401 Social Science 8idg., Umversrty of
Montana. Missoula.

'RESEARCH
.
FOCUS

The Issues of Mainstreaming: Its Efficacy in the Preschool; Kaplan-

Sanoff, Margot, paper presented at annual meeting of American
Psychological Association in New York, Sept. 1979. (ERIC Document
Reproduction Service No. ED 182 055).

Findings from a study compared the etfects of segregated versus
mainstreamed preschool settings on. handicapped and non-
handicapped children strongly suggest that mainstreaming is -the

preferable altemative for all types of handicapped preschool

children. Initially, handicapped children in both segregated and

mainstreamed -settings were found to be restléss and hyperactive, .

defiant and aggressive, Extremely egocentric, both socially and
cognitively, they were unable to give and take, adhere to rules of the
game, or play freely and successfully with their peers. They were for
the most part silent, linguistically passive children with poor, often in-

coherent speech. Qver the course of the school year, the handrA

capped children in-the mainstreamed setting changed dramatlcally,
becoming more. Ill'e their normal peers and behaving in socially
appropriate ways. The handrcapped children in the segregated set-
ting exhibited very little Change over time. The behavior of the non-
handicapped children in the two™ settings remained similar
throughout the study Individual events from children’s case histories
stipport the claim that normal peers constitute models from which
the handicapped jcan learn. First, the normal children provided
patterns of spontaneous speech in natural learning situations rather
than the stilted Ianguage of formal one-to-one training programs.

Second, the normaI children served as role models for advanced play

behavior. Finally, {the normal children had a powerful -reinforcing
influence which  enabled them to induce their handicapped
classmates to eng'age in classroom activities where teachers efforts
had failed.
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DETECTING INFANT DEAFNESS

If parenits were aware that their infant was bormn with a heanng

. problem, they could find way to communicate without speaking.
They could also take advantage of altemnative methods-to teach their

children to talk duririg the optimal language-learning period, which is

between the ages of three months and three years. But usually

hearing difficulties are not detected until after the child crib-o-gram

Ia

tionships, association, number concepts, size descrimiation ana-

seriation. The test is designed to be administered by classroom
teachers with a minimum of testing experience. The manual also in-
cludes suggestions for teaching the concepts assessed in DASI may
be used_in the interim period that frequently nccurs between the
screening process and the comprehensive diagnostic assessment and
remediation. '

The necessary materials are included in the kit with the exception

of easily obtainable common- objects such as cups, balls, and toys. .

has been developed that can spot a hearing problem as early as the . - ..The complete DASI.screening kit for 50 children 1s available from.

first day of life. For information, contact F. Blair Simmons, M,D., Chief

of Otolaryngology at Stanford in Palo_Alta,.California-- — — - — — — -——Teaching-Resources-Cooperation

Deafness is extremely rare in normal, healthy babies - about one in

a thousand. Yet one in every 50 infants treated in neonatal, intensive

care units turn out to have a major hearing loss, which could be due

- to oxygen starvation-during "labor and delivery. The doctor re-

commends that these high-risk babies be given a crib-o-gram, which

measures slight changes in movement, heartbeat and breathing

before and after test sounds are emitted from a microphone placed
in the crib.

Reprinted from Developmental Disabilities Task Force “Information
Exchange” as printed in THE EARLY NEWS Vol. 3 No. 4.
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SCREENING

Screening is a process whereby POTENTIAL deficits are identified.
The.CIP and.DASI are_examples of instruments currently available for
conducting screenings. ,

| e d

The Contmpre‘hensive Identification Process (CIP) developed t y Reid
Zehrbach, Ph.D'includes a process for locating all 2% to 5% ye ar old
children in the community, a device for screening them,a means of
referring children for- further specialized “assessments, and of
providing preliminary\nformation for further diagrostic evaluations.
A child is screened in the:areas of cognition, gross motor, fine motor,
speech/language, social ffective, “hearing vision and medical/
developmental history. The entire process takes approximately 30
minutes and may be administered in the home, classroom, a central
location or other designated site by professionals and/or trained
paraprofessionals. ‘The complete. CIP kit which incdudes everything
necessary'for screening 35 children except paper and pencils may be
ordered from:

Scholastic Testing Services, Inc.

480 Meyer Road

Bensonvillé, IL 60106

(312) 766-7150

Cost: $75.00 &
* The: Deve[opmenral Activities Screening Inventory (DASI) by
Rebecca F. DuBose and Mary Beth Langley is an informal, non-verbal
screening measure for children functioning between the ages of six
months and 60 months. Adaptations are also included for

stering DASI to visually impaired children. The 55 test items

IToxt Provided by ERI

i

Q .
EMC' fine-motor coordination, cause-effect and means-end rela- 1

-50 Pond Park Road
Hingham, MA 02043
(617) 7499461

- - —-Cost:.$69.00

Nancy Yonkee, VIEWS Editor

oo ASSESSMENT

{

Assessment is the identification of the chté’s functioning level. Two
currently available assessment tools appropnate for early childhood
are the Brigance Diagnostic Inventory of Early Development and the
Uniform Performance Assessment System.(UPAS).

The Brigance oventory of Early Development, written and
developed by Albert H. Brigance znd published in 1978, was design-

" edtobeusedin programs for infants and children from birth through

“tl\1e develpment age of six years. The Inventory serves several
purposes. As an assessment instrument it degérmines the

devélopmental or performance level of the child, identifies stréngths.._

and weaknesses, identifies instructional objectives at tﬁe child’s level

/ ~ - N . -
of development which are needed to guide tie: growth of the child,
and also obtains assessment data which can be used with other data
to support a referral or diagnosis. Since the objectives are clearly
stated in functional and measureable terms, the Inventory serves as
an excellent instructional guide. Furthermore, it utilizes a record:
keeping tracking system which is on-poing spexific; graphic, and
easily interpreted. Finally, it is an extremenly uscful tool in Jevelop-
ing an iEP which best meets the need of ti:e child.

The Brigance Inventory of Early Development is comprehensive. It
includes98 skill sequences from birth through the developmental
age of six years for the following areas: psychomotor, self-help,
speech and language, general knowledge and comprehension, and
early academic skills. This well researched Inventory 1s criterion-
referenced as well as normative-referenced. The easy-to-follow
format, which does not require specialized training or materials,

" makes it an invaluable assessment tool both in the classroom and on

<home visits.
1Y

The Brigance Inventory of Early Development consists of the inven;
tory itself, development record books, and a group development

record book. Also available: from the ~ame author is the Brigance *

Diagnostic Inventory of, Basic Skills, designed for use with students
\vhos‘\achievement 1s between the kindergarten and six grade lelvel.

* Available, from: )
Curricillum Associates, Inc.
8 Henshaw Street
Woburn»MA 01801
$49.95 (Includes 10 developmental
record books).
The Uniform Performance Assessment System (UPAS) was
developed at the Experimental-Education Unit in cooperation.with
«the Areas of Special Education Unit in cooperationi with the Areas of
Special Education at.the University of Washington. It was edited by
Margaret Bendersky and published by the University of Washington
in 1978. - N

UPAS is a curriculum-referenced assessment device that was

2originally developed to include all the major developmental

. g
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milestones normally attained during the first:six years of life. There
are two scales currently in.use with UPAS. The first of these encom-
.passes_the skills children normally acquire’between birth and-six
* 'years of age. It is'referred to(as the 0 - 6 scale. The developmental
milestones children normally atrgin during the next six years of life -
are included.in the 612 years of age scale. At the present time, a.,
third scale is being developed for young adults in prevocational train-
ing programs. Because-the scales deal with children.who are func-
_ “tioning within a specific age’ range, UPAS may be used with a wide

", variety and ability levels of fiandicapped children.

A Each scale of UPAS consists of separate curticulum areas which are
“broken down in task analysis fashion.into skill sequences. The skill
sequences are ordered according to the degree of difficulty. Both the
0 -6 and 6-12 scales consist of five major curriculum areas. They are:
" pre-academic and fine-motor, communication,;social and selfhelp,-
- gross motor and an inappropriate behavior checklist. :

in administering the UPAS, one uses the set of criterion (es{fhat

" makes up the assessment device and data recording sheets which
" presént all of theitems on the scale in a chécklist form. There is a
critérion test |corresponding to every-item'on the record sheets

ex’c'ept for the specific inappropriate. behaviors. Each critérion test
- .-* contains ‘an-'expanded skill description, a testing or observation
* procedure, a list of.equipment and materials necessafy, and criteria

/for-the child’s passing the "item. The scoring.procedure i§ also

< specified. | - ‘
R A rather unique aspect of UPAS is its linkage toa computer analysis

system. A computer analysis of UPAS data provides results in several-
differént formiats. There:is an individual pupil simmary showing in
gfaph-like format the progress of the. child over time in texms of
{ovérall performance and percentage of items in each area of UPAS.
" Another alternative analysis option-divides the-pre-academic area
< into fine motor skills and. cognitivefinteractive skills and would in-
dicate progreds-in these aréas séparately. Likewise, in:the com-
munication area, it is possible-tp_show progress in receptive and ex-
. pressive skills separately:*Axthird possibility. of computer analysis is-

o g

.the group statistical summary_wisich compares the r:esqltgx_c}{,-a'gralp, -

such as a class, over two administrations.of UPAS. This simmary-is

" -"- also graphlike informat and Shows complete ranges for;the group’

for two quarters, A chartlike format shows. how eich child jn the

class performed :n every UPAS item for-the recehtassessment:There s~ === *

is also an error summary;provided that indicates-recording errors to7="
the'testers. L e )
\ ¢ R . . ::: . M . -
_ The data provided by UPAS computer-analysis reports can be utifiz-
- &d in different ways. The initial administration of UPAS can provide
information for making decisions about program and classroom
*-placement. It can also help in determining IEP objectives for a'child.
Another use of UPAS restlts is its indication of the child’s progress.
. Afterit has been administered several times, the teacher will know
whether the daily programs are having the desired effect on the
child's-progress toward the mastery of IEP goals.

Available from:
College of Education,~ ‘
Experimental Education Unit L
< Child Development-and
* “Mental Retardation Ceriter
University of Washington
Seattle,” Washington,

-

Cost: . . !
~ 0-6 scale $15.00 plus postage
- 612 scale $12.50 plus postage ~
_ Additional pupil record
* " shéets .50 per child.
o ’

™

Lynn'Klaber, Project Sunrise” . oL
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CURRICULUM

.
¥

Carolina Curriculum for Handicapped Infants (birth to 12 months
developmental level) Field Test Edition by Nancy M. Johnson, Ken G.
Jens, and Susan Attermeier, Frank Porter Graham Child Development -
Center, University of North Carolina, Chapel Hill, NC

The CCHIwas designed to provide curricular intervention strategies ,
for use by any program involved in providing direct services to handi-
capped children functioning in the birth to 12 month developmental
age and to their families. The format is easy to use and includes all
the materials nécessary for teaching, teaching strategies and criterion
measures for evaluating performance, and special notes and
cautions. The following characteristics are incorporated into the
CCHI: | 7 : . . N

Q
1 It'is based on'normal sequences of development but does not.
have an underlying assumption‘of relatively even development
across all spheres. The curriculum can be used with both the
~mildly delayed child who is developing slowly but in a'normal
pattem, and with the multiply handicapped child whose
patters of development are_ markedly atypical.

2. Itis based on logical teaching sequences-of how skills should
sbe taught, ot by the mean age levels at which normal children
learn a skill. .

. 3.1t is based on recognition that the most seriously handicapped ~ _
infants will never be normal and that non-normal but highly- |
adaptive ‘skills must be taught to replace normal skills when
necessary: *

Since the birth to 12-month developmental period has-been the
one least adequately dealt with in the existing curricula-for handi-
capped youngsters, the: CCHI provides a valuable and much needed
contribution to the field of early childhood special education,

P

. Nancy‘Yonkee >
) . Editor, VIEWS
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YUMMY DRAWING

Arrange raisin, M & M’s, nuts or other small.edibles in a pattern-on

paper. Have child draw with a crayon between them or follow a path
from one to another. Eating is the reward for successful drawing.

1 3 co Barbie Ganulin ‘

. ’ 1' . STEP PROGRAM

. Billings, Montana

Sl ONE COOKIE
. 1R .
Reprinted from THE-EARLY NEWS, Vol. 3 No. 4

1 tbsp. at,én' egg (the fun for the'teacher is in measuring this)
1/4 tsp. vanilla ‘ &§
At i

2

T
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- 2 tsp.-brown sugar
" 1/8 tsp. baking powder
1o pinch of cinnamon
. 2 tbsp. rolled oats (quick or regular)
pinch of salt .
. 1 tbsp. of flour
1/2'tbsp. applesauce

s

LA

\ - .
-Each child can mix their cokie in their own bowl. Spoon onto a

greased ‘cookie sheet, deco;Ete*wiWsin face. Bake at 350
degrees for 10 minutes. ‘ e
HALLOWEEN MAKEUP-
With the Halloween season arriving sdpn will come the barrage of
" face masks, which are not always very safe. Heré'is-an edsy to make,

inexpensive, and a safer alternative: {the kids also have a lot of fun
making themselves up!)
. ]

‘Basic formula:

2 tsp white shortening
5 tsp. corristarch
- 1 tsp. white flour ‘
glycerin (purchased at a drug store)
food coloring P
Blend the:first 3 ingredients into a paste. Add enough glycerin to
make a godd- creamy consistency. Add-food coloring. Use your
- fingers to apply, stroking in one /direction. :

A brown makeup can be madeﬂvyit 1 tsp. white shortening, 2% tsp.
of unsugared cocoa, and glycerin. ‘

-

* Use lipstick and eyebrow pencil to draw highlights and lines.
Last, but not least, remove with shbrtening, cold cream or baby oll.

Lynn Klaber
Project Sunrise

GET ACQUAINTED GAME

{Sung to the tune of the "Mufﬁn Man")

«Children join Hands to form a circle, one ‘chi'ld in the middle.
v

Sing: Do you know some friends we have?
Some friends we have, ;
Some friends we have, .
OF, do you know some friends we havé
In our room today? ;

- i

Center child’chooses child from circle. Chosen child tells lis name

and goes to center of circle. Children continue gomng in circle singing:
‘ >

{ .
1 (Name) is friend we have |
; a fiiend we have, ' ! .
+  a friend we have; '
(Name) a friend we'have today.
= Repeat until all children dre cll'oser{. This is a good activity for the
new school year or when a néw stident comes\in the class. Also a;
- - handy way for new staff.t learn the children’s names. '
ﬂ{.‘,_f». I Lynn Kalber
_Project Sunrise ) /
. .o ; K j
©_ART ACTIVITY '

. zBreaff Sculptu;rq)/

. Tearcrusts off bread slices - feed crusts to birds..Give each child one
slice of bread - have them tear it up into little bits, add 1 tbs. glue and
.aew drops of -water. Knead it and work with it it gets shiny and
pliable. Children from it into a shape - will dry overnight into very

-~

hard <culpture. Chris Bakun
-~ Eastern Montana College
Preschool

-

T T - o.sd -
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ects (spoon, c/up,/

~

MEASURING €

The object of this activity is to utilize various obj
pail) to teach basic amount concepts.

Activity: A-chart-displaying the object aFd'the‘amount is-sét up for
the children. Together the teacher and the children “read” the chart
and follow the directions.

Example: To make soup - one blue cup full of carrots, one red cup full
of celery, one yellow cup full of onions, one blue cup full of corn,_
one pan of water, 4 spoonsful of beef boullion, one spoonful of salt.’
The children cook it and eat it later in the day.

Barbara Stiliwell

Anoka-Hennepin School District
Coon Rapids, MN

%
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Breaking the Cycle of Child Abuse, Comstock Herbruck, Christine,
Winston Press, Mpls., MN 1979 .

Breaking the Cycle of Child Abuse is a fast reading and compelling
book about child abuse arid neglect and Parents Arionymous. it was
written for “people who were abused themselves as children, people
who are abusing their children now, people who work with child
abusers, and people who care about other people.” Ms. Herbruck,
Coordinator of Parents Anonymous. in Northeastern Ohio, Inc.,
points out in her sensitive narrative that once we learn to undérstand
the reasons behind child abuse, we may be able to accept abusers,
to understand them and to help them become' the kinds of parents
they want to be.

In thejfirst section of the books, Ms. Herbruck defines the types of
abuse and neglect, discusses the cycle of abuse, and identifies signs -
of overwhelming stress and high-risk indicators of troubled
parenting. In addition, she discusses some alternatives to abuse.

*- The organization and functioning of Paren{Anonymous group are

described in the second half of the book. Leaming to accept oneself
-and leatning.of-individual feelings are themes expressed in this
section. " ‘

Available from:
Winston Press, Inc.
430 Oak Grove
Minneapolis, MN 55403
Cost: $4.95

Perspectives on Gifted and Talented Education is a series of six
baum, Director, Elizabeth Neuman, Editor, Gifted and Talented Pro-
ject, Teacher’s College, Columbia University.

Perspective on Gifted and Talented Education 1s a senies of six

original monographs. They are: ‘ )
1 4 1.Elementary and Secondary Level Programs for the Gifted
. and Talented




- b ‘ X,

*2.Gifted Young Children '

3.ldentification of the Gifted’

4.Reaching.Out: Advocacy for the Gifted and Talented

5.Somewhere to Turn: Strategies -for Parents of” Gifted and
Talented Children

6.Training Teachers of the Gifted and Talented

Gifted young Children reviews the literature and synthesizes most
of what is known about the intellectual abilities and social develop-
mient of gifted preschool and primary grade children. The nature of
* giftedness, the physical, social, emotional, and cognitive
characteristics of such young children are explored. Processes and
problems of identifying gifted youngsters through their performance
on’standard tests and from information.provided by parents and
teachers are examined and illustrated i ‘considerable detail. Basic
principles in planning* programs for glfted young childrén are
presented as are descriptions of actual on-going programs, evalua-
tion procedures, and a discussion of the pros and cons of early
entrance of regular school.

f
i

The titles of the texts in the-remainder of the 'series are-self-
explanatory.

Available, from:
Teacher's College Press
Teacher’s College
1234 Amsterdam Avenue
Columbia University \
New York, NY 10027 )
-Cost: $33.50
Comprehensive Developmental Screening Recommendations: A
Response to Frequently Asked Question, Kay Walker, M.S.

This-publication addresses a variety of questions raised by both
professional and nonprofessional audiences. The hooklet provides a
broad overview of comprehensive screening procedures and 1s
intended as a resource guide for the development of community
based screenings. ; .

N -

Available from: ) O

Project Sunrise ~
Eastern Montana College
Billings, MT. 59101

Cost: $2.00 -

The Project Sunrise Model, Ronald P. Sexton,. Ph.D., Kay Walker, '

MS., Rena Wheeler, MS,, Janet Lyon, BA.

Project Sunrise is ahome-based preschool handncapped children,
birth to six years, living in rural areas of Montana. This publication .
contains‘a comprehensive paraprofessional training program and is
behaviorally oriented. Educational activities are implemented daily
by the parents who are trained in behavior modification techmiques
by a-paraprofessional home visitor. The home visitors, n turn, are
trained and supervised by early childhood special educatnon
specialists. ; .

Also included in The Projec’ Sunrise Model-1s. comprehensive
research concerning the rationale for early intervention and parental
involvement in early education. Other chapters descrnibe the model
overview, and the .role of the parents. Screening; identfication,

, assessment and diagnostic evaluation, program planning, imple-
mentation and reassessment, and the curnculum for preschoolers
and all discussed in a chapter entitled “The Child”. The responsiblities
and expected competencies of the home visitor and center staff are
examined in separate chapters. The appendices <include useful

N

\

o

N

’

‘

resource materials concerning Montana Rules and Regulations for

Special Education, published materials used in developing the model,
and the home visitor prgram.

Available from:

Project Sunrise

Eastern Montana College
- Billings, MT 59101

Cost: $10.50 R

<

lynn Kiaber
Project Sunrise
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igépt.;29536‘ ~ " :Montana indian Education Conferénce - 'Ramada’inn,
(T Sept.293 _  Billings, MT

o -

{. vOct. 1516417 . ‘Fall Conference on Exceptionalities— — - o Colonial Inn. “‘\% s
(SR . . “Looking Toward/the‘FUture" Helena; MT o
[ o - o . e .
'fi"‘"'“*Oct: 15-16-17 School Admmlstrators of- Montana (SAM) and Montana Northern Hotel
7 Councll of. Admmlstrators (CASE) ) ] : .'Bllllngs, MT
- Oct. 3031, Nov. 1 ~ Assaciationfor Severely Handicapped-Conference Bona Venture Hotel
e o . “"Goals and: Strategles for the 80's” - : . ‘Los Angeles CA
=—0Oct.30:31; Nov. 1 The Second Annual Conference-of the Councnl for Excepttonal The Denver H|Iton
b " : Childrep,” Division-8 1550 Court- Place .
L “Learning for. Children with:Learning Disabilities” Denver, \CO

. "Apri.lﬁ-?.‘-‘B, 1981 Second Annual Montana Symposwm on'"Early-Education Northern Hotel”  «=  * ;-,f

S and the Exceptional Chlld . \ Billings; MT -0
a April 12-17, 1981 59th Couricil for. Exceptlonal Children Annual lnternatlonal New York, NY_ )
. ‘ Conventlon ’ T~

e

L ‘-'Pro;ect Sunrise has the followmg publlcatlons available. for.the cost of reproduction. To.order.indicate the number of
~ copies requested and mail to; Project Sunrise Outreach,’ Institute.for Habilitative Services, Eastern Montana College, Billings,
*MT'59101: Purchase orders will be accepted from local educatlon agencies. Individuals should |ncIude a check or money
N «order for the fequested- pubhcatton(s)
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.. The Project Surise Model A home-based parent teachlng program desngned to serve handicapped: chlldren ages. blrth to
... sixliving in.rural areas of Montania. $1O 50 . : ) / .

Comprehenstve Developmental Screenlng Recommeéndations. A Response to-Frequently Asked- Questlons A publlcatlon
.addressing :variety of questlons raised by, both. professional and non professional audiences. $2.00

,'a
}
R
]
x
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;Soooo.......ooooo-.oooooooo..oo--oo.-o-oooooo-o------------oooo.o-oooo.o..........-o--ao.o.ou-oooooo..ooooooo.ooéoo.o.‘cocoo-o-o'ooooooc

“(ORDER FORM ,, D . o i

7 : . . \

y ———Project-Suririse' Model S @ $10.50° C

; Comprehensnv\e Development Screenlng ‘@ $ 200 R .\\ R ,
Recommendatton_s A.Response to Frequently N

. Asked Questlons

Total Amdunt Enclosed $_____ . . /
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With the publication of this second issue of: VIEWS, we feel that our
goal of presenting-a wide' spec;ruflﬁ‘apprqa_gh to issues confronting
-earlychildhood special education:is definitely being-achieved. The

© evef present.issue of funding-is'addressed in this issue in a.manner
* .that'may:very well be indicative of a future trend.

_ We sincerely.appreciate the enthusiasm with which-the Fall issue
-has been received and hope this and the future issues will be equally
;well réceived. To attain this desired level of quality, however, your
rontinued irput is‘,riéc‘essary,in the form of comments, suggestions
and -Contribuitions for consideration of publication. These may be

é'qb?ninéd,to Nancy Yonkee, Project Sunrise Outreach, Institute for

‘Habilitative Sérvices; Eastérn.Montana College, Billings, Montana

59101: Phone (406) 657-2250, Febrisary 1 and April 10 are the

deadline‘dates for.the Spring and Summer'iﬁEue's. s o

e Y - 1

~ PRIVA \E:SEACTOR FUNDING

EDITORS
VIEWS

. Arthur ). Moreau Lo .
President, Division of Innovation & Developmént ,

" We have entered a time peniod when it has become necesS’arf to

develop diversity in the funding of educational- and rehabilitative

- programs. ]

_This past year we have observed the highest infiaﬁon rate since
World- War il. There, has never been a time when. the skills of
administrators have been more taxed to sécure the necessary dollars

to adequately financé théir educational programs: Administrators are

realizing- that.tax support-alone is no.longer.adequate to maintain

thgir programs. We are also qbser"ving an increasing movement
across the country that is eroding many tax bases'which s in part due
to the shifting in population age. Many senior citizens no_longer have

children in school and consequently do not feel an obligation to be

taxed for educational services. [
It seems only apparent that it is necessary to diversify one’s funding
‘and certainly the’private sector needs to receive evéry con-
sideration in the financing of a-total human service program.

Let’s take a look at what happened in the private sector during
1979. (See exhibit #1). The'nation’s citizens4 business organizations,
and foundations contributed a record $43.31 billion to philanthropic
causes. in"1979, an increase.of 9.3 percent from year-garlier levels.

«Although these figures did' not keep up/ with inflation (12.5%), it
. appears to have out-paced the.icreased/funding levels from many

taxing bodies. 1 think one could make some interesting assumptions
about distribution of these funds.. One observation might be that a

"Religious-based Hospital operating an early childhood education pro-
_gram might have a pretty good chance at getting a generous share of

‘the private dollar.

For thosé operating programs from a pure educational base, they
may want to examine the possibility of some sort of cooperative:
effort with other organizations that may have religious and/or health
care affiliations. -

Individuals, hard hit by the rise in their own cost of living, gave an
astounding: $36.54 billion, of 84.4 percent of the total. That was in
increase of 11.4 percent from the amount donated to various causes
in 1978, and as a portion of the nation’s personal income; it equalled
1.90 percent. | think it is.important to remember these statistics
bécause as aindividual pursuing private funds, | might spend more of
my time inactively pursuing the largest giving portion of the total pic-

‘ture. .. individuals. The IRS makes it quite attractive for individuals

to contfibute to charatible causes, in that a 50 percent allowance

-from gross income is allowed. Note that this is not from Net Income,

but Gross Income.: " an important distinction t6 remember. This
should also tip’you to be aware of those who have the potential to
contribute to- your program. You <can identify potential giving

individuals from-your parent rosters, country club members; civic

ERIC

:mbers and; if you want to, you can purchase fists of high in-
4 T *

o]

Continuing Education Programs of.America ~ , \

come people that-live in your city, country or state. Timing is quite
important to approaching individuals in that in many instances these
larger-contributions_are obtained at the closg of the year, after the
person knows what histher financial conditionyhas been for the total
year. You will note that during the months\ of November and
December you receive the largest number of ahpeals through the
mail. . ..these people know what they are doing and you can learn
from them, - . ’

The solicitation of individuals can take many, different forms, ie.,

direct mail,;teléphone solicitation, etc., but pefsonal_contact is.the.

best for the obtaining.of meaningful contributions. A suggestion on
where to start. . . look over your client records. . . get to.know who
your parents aré, where théy work, and who their relatives are and
who they know. The best person to do this is someone who has
direct contact with the family on an ongoing basis. This requires skill
in articulating your. needs so that you_can secure their interest and
help. | think it is important to discuss with parents the cost involved
in providing services to their child, so that if your program is funded
on the short term, they will be aware of the expense and will feel a
greater obligation to help you in the future, should private furiding
be needed. This could be the-subject of a’book all by itself. .. my-
purpose here'is to stimulate your thinking and let you create your
own approaches.. Ahother suggestion might be to obtain a roster of
locat country club members, those active in civic affairs and see who
knows:whom. . . this should be the joint responsibility of the board .
of directors and the staff. Determine who knows whom and make a
roster. .. use the approdch of their ivesting in your work. . .-be
busine§s-1ikg and present your case in layman’s language. .. not
technical jardon. . ;

Bequests or deferred giving represented 5.1 percent of all giving for
a total'of $2.23 billion. Obtaining support from this source is usuallya
long tetm kind of program. You have to cultivate relationships with
peonle, such as .grateful- parents, grandparents, etc., who ‘havée
received a direct benefit from your program. It is best to have some
printed ibformation on this. .. your national organizations such as
Cancer Society, Heart Fund, etc., can be used for examples.

Deferred giving should be an ongoing part of every private funding
program but in many instances, little effort,is put forth in this direc-
tion. The tendancy is that board members, and agenc leaders prefer
to talk about this last! If you have one board men~ .. who will pro-
vide leadership here. .. maybe naming your program in his/her will
themselves can be of significant help in getting this started. Setting an
example from the leadership of any ;organization is always-good
business. | can assure yob.that when you and your bourd merhber
are discussing such.a topic with a prosq’ective contributor. .. itis not
uncommon for the potential contributor to ask your board member,




" ERIC et

Aruitoxt provided by Eic:

““Well, Jack. .
answer is negahve . believe me. . . you.are finished.

So many.seem to be hesitant-to deveIop this deffered giving pro
gram and the potentral 15 so great, let me give one srmple illustration
of the potenual merit Seattle Times, May 18, 1980, “Big Gift to Small
College Sets U.S, Record”. . . which stated that an $18 million dollar
gift had been recewved by Buena Vista College, in Storm Lake, lowa.
from a secret donor. .. you just never know what your efforts will
bear.

The country’s business corporations, which have increased their
share of giving each year for-which there 1s any kind of documenta-
tion, reached a new high level of $2.30 billion in contributiops. | think
s |mportant for you to reahze that corporations can gIvV€ a max
imum' of 5 percent of their net profits to a tax exempt (501C3)
organization and have the amount be fully deductable on. their cor-
porate.taxes.. Dunng this past year the majonty of major energy com-
panies fincreased their giving significantly as they had some public
image building to do. I forcasted that this would happen and those
who fgllowed up. .. hit the_jackpot.

The pIace to start 1s.with the companies that employ your parents,
both large and small. Don't -qverlook small businesses, especially
ranchers, etc., if that 1s the predominant industry in you area. Most
large companies have direct corporate grant programs, employee
matching gift-programs, etc. and your parents who are employed
. there can.tell you who 15 in charge and what ‘thewr past hrstory has
been. It is most important to have your patents be active in ap:

proaching corporations to support your work. You: know which
parents you will want to use. .. they should be able to articulate the
help you have given ‘them and why the company’s financial support
1s needed. This kind of involvement 1s looked upon very favorably. by
corporations. . . they like to see their employees benefit and in-
volvement. . . makes giving to you alot easier. If the company is a
national concern with offices and/or plants all over the country you
will have to approach the local plant-manager or whoever is 1in
charge first to determine their policies and procedures. Again, here 1s
where your parents and or board members can be of great value to
you. Let themi maké the inroads in terms of application procedures,
etc. Usually you will have to visit with a representative from the com-
pany and when that happens, it is important that you have your
_parent.who. is employed. there. with you.and-perhaps one board
_member present dunng the interview: Never as a paid staff person
‘should you go to an intial interview- of this type by yourself
why. . .. because you have a vested interest in that you are bemg
paid. .. the others are volunteers. .. very important to keep this
point . mind! One qther suggestion. . . it is relatively easy to find
out whether or not a company s profitable. . . if theyre in a down
year. .. you might want to wait with that company until they are
profrtable If the company 1s listed on the stock exchanges. .. you
can_obtain their current financial picture along with the names of
_their key personnel from your local stock broker. . . absolutely free.
One other_point about solicitations of this kind. . . if there is more
;than one company in town of similiar size. be prepared to deal
‘with the question of “how much did they grve?’ . wou better be
prepared to answer and hopefully you will have selected as your first
contact the firm where you have had alot of help from your parents
apd board members so that you have a firm commitment prior to
calling on others. If the question does come up, and more than likely
it ‘WI" (how much someone else gave) and you have to answer
negatively or that you do not have a firm commitment. .. your
chances for success will be greatly diminished! Actually these ap
proaches should be considered for all business concerns. .. even
smaler local busmesses will be curious as to what their competnor
or neighbor gave to you. .. this is espeually true in smaller uties.
Foupdation giving, which 15 tabulated to be $2.24 billion in 1979,
represents 5.2 percent of all philanthropy. There is alot uf misunder
standrggs about foundations in that grant seekers have a tendancy to
lump all private foundations in one category. Not only do pnvate
foundat\ons differ from public funding bodies, but there is a wide
dwersity,among foundations themselves. What may be apprupnate
to the. h}y Foundation may be totally inappropriate to the San Fran-

sisco Foundation. Theie are five (5) types of foundations existing to
‘day. You can study the differences between these vanuus types of
l'oundatrons as well as research any speafic foundation that makes
awards .nthe amount of $5,000.00 annually in the Foundation Direc.

1. | believe thrs to be one of the best comprlauons of mformatron

. how muc‘h did you give or identify in you will?” If the

& > ~-—2.'

.to personalize your thank-yous as much as you can.

'

on Foundations in existance. It-is printed by the Fuundatiun Cente,,
888 7th Avenue, New York, New York 10019, telephone
212-975-1120. This Directory profiles foundations, lists thew pur
poses, officers, application procedures, gives a summary of therr
finanual activities for the past year and identifies thewr IRS 1.D."
Number. This publication 15 available in Regiunal Centers across the
country. . . check your local or University Library.

There 15 alot- of competition for foundation funds. Inflation has not"
been kind to the assets of these organizations but many have now re-
mvested therr assets in hugher yielding instruments allowing them to
keep up or cut step inflation. Insider contact is really important. ..
check with your board members, people who they know etc., to see
if they have any direct of indirect contact with key board members,
etc. . . anything to give you added insight as to what 1s their current
area of interest and what their funding levels will be for the time
period you are interested in. Those foundations that are controlled
by family members and serve specified geographical areas are
especially responsive to insider contact. .. Good luck!

The above sources of funds are lumped into major categories. |
think that many other special programs can be developed for local
situations. Civic groups like to be involved with programs that have
alot of public appeal. . . they like the publicity, etc. . . 1 really cannot
think of a broader appeaI than that of helping chrldrer_r. Civic groups
sometimes need encouragement and direction or a creative 1dea to
get the ball rolling. Again, here 15 where your parents can be of help
to you... find out who belongs to what. .. Rotary, Junior League,
etc. .. your important contacts are probably right there waiting to
be asked for help. | do think it is important that when you plan a pro-
ject that it 1s just as easy to plan something that will bring in
$10,000.00 as 1t is to plan an event that brings in $500.00. Creativity
1s very important in this and your himitations will be based upon your
own ability to come up with thé winning idea!

1 would like to offer a suggestion that can be of value to you in all of
your development work is the creation of a “Prospectus”. Whenever
you as an individual contact any for profit organizations about invest-
ing in their company, you receive a Prospectus. This document usual-
ly ughlights the orgamization and tells about its over-all mission, who
its leaders are, its financial condition, etc. Your Prospectus should be
prepared in a similiar format. Include a descnption of your services,
the number,of clients served, their ages, a list of board members, a
list of busrnesses that employ your parents, along with any letters of
commendann from outside officials. Some basic financial informa-
tion should be included, but | would.not insert detailed information
outlining every nickel received and expended, rather something
more general just to present a picture of your financial situation. This
document need not be expensive to develop. ... | recommend that
it should be prepared and duplicated on hlgh quality paper,
préferably buff in color, and bound in a business like folder that can
be added to as your situation changes. In developing this Prospectus,
stay away from technical terminology... use layman’s language:
This document can be used as a tool in discussing your programs
with potential investors who. know absolutely nothing about your
program.

Never underestimate the power of the media. .. when you are
planning your activties, it is really helpful if you have a local news:
paper or T.V. station doing a feature story on your work. . . really 1s
a good idea to have people representing various media involved
with your board etc. The ideal situation %s to have your pubcity .
going at the.same time you are maknng your- Iocal contacts.
obviously this will not be as beneficial for contacts that you will be
making on a National basss. .. | am thinking here of prlmarlly Na
tional Foundations.

Always thank your investors for thei investment in your work Try
fitis wnt
ten form mention again what you ongnally asked support for and
advise that this 1s what you will be using their funds for. Alsu if )qu
have a newsletter, put al of your investurs on the mailing list. .
that they hear from ypu more than once a year. That will pay
dividends in the lung run and will make coming back a lut easier next
time.

It was nut my intention i this artile to make seasoned devélup
ment officers uut uf you but rather tu give you sume added insight in
tu the realm of prvate giving. Thuse whu deude tu pursue these
avenues will defimtely be rewarded if there is.

‘e A vital need

T 20
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' A sufficient allocation of time
3 A creative approach
® A strong desire t6 succeed.
About the author... Arthur ). Moieau, President, Division of
Innovation & Development, Continuing Education Programs. of -

‘America, Box 52, Peoria, llinois 61650. Mr. Moreau is a seasoned

administrator who has been highly successful in obtaining funds from
the private sector. He has authored numerous articles on this subject
and lectures pationally on Alternative Funding Strategies. . .. A Guide
to the Private.Sector.

.
AN ’

. EXHIBIT#1
PHILANTHROPY
1979

TOTAL GIVING 1979 ~ $43.31-Billion

1979 Contributions (in billions) .
Individuals. ........ooove L s ‘ / .$36.54
Bequests ,5 2.23
Corporations . ......... e P, Ry e $ 230
" Foundations "....... - ) / ...... $-2.24
é)nm'buu'ons as Percent Tota{, -
.lndivid.uals ............................... e, 84.4%
Bequests....................eeael s, ‘. Chr et 5.1%
Corporations .............vveennnn.. Fovrrnineaa, 5.3%
Foundations ...................... ; ./ ...... . 5.2%
1979 Distribution (i,; billions)
REligion <. .. eeveeeervnen [/ .......... S $20.14
Education.............'....‘./. ............. . $ 5.99
Health & Hospitals{ .......... PR, .................. $ 595
SOCal WEIfare . ... luee e $ 4.35
Arts &Humanities . .........oeeiiiii i, $ 270
Civic & Public ............................. $ 1.24
Other ........... / .............................. $ 2.94
bi;tribution as Percent of Total
Religion......oeiit e 46.5%
Education .,./ ...................................... 13.8%
Health &Hospitals ..........coevvrvnriiinnnnnnannnnnn, 13.7_%
Social W/elfare ...................................... 10.0% -
Arts &HUmanities . ...........ovvviiiiiii i, 6.2%
CVIC&PUBIC . et 2.9%
'/Olt‘h'er“ ....... TR e, 6.9% ‘
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SERVICES r_o\R LEARNING -
~ DISABILITIES:
THERE'S DISTANCE TO TRAVEL
AND A SYSTEM TO CHANGE

John Dodd "
Professor, Institute for Habilitative Services, E.M.C.

J— -

" Special Education Heads Up and Out
Since its inception, Special Education has maintained- a steady

. coursein one direction. That diréction has been toward the provision

of ah appropriate educational program for youngsters who had ﬁeép
previously excluded. .
The trend has been toward integration. It has been up from the

~"basement or out of the annex toward the main floor of the regula.

school building.

Institutions have given way to special education centers or schools. *
Centers have given way to special classes in regular school buildings.
Now special classes have given way to resource rooms. .

The general direction has been toward providing services for lower
and lower_functioning children until today zero reject education is
reality. Public Law 94-142 s in place and it’s mandates are beginning-

* to be met-;

Enter Learning Cisabilities: An Exception .
There has been one exception to the direction suggested above: In

- the early 1960’s special education-also expanded to include higher

functioning youngsters as well as to include increasingly lower func-
tioring youngsters. The field of special education moved t¢ include
children who were already in regular classrooms. The field opened
its umbrella enough to include- children who are called ‘learning -
disabled. They are’youngsters who function at an average or higher
level in many areas, but who are deficient in just some areas - oftén
in reading. - )

I velieve that difference in direction the fiéld of.special education
made was appropriate. It. moved to.provide educational services for
children ' who were bein¢ inappropriately and poorly served. It called.
attention _to youngste:s who have been described as shadow
children because they weré ‘not identified as readily as some more
distinct and obvious conditions. -

Delivery System- MR
Often, at first; special education servicés for learning disabled
children were_provided in a self containéd classroom. However, it
became readily apparent that for most children with learning -
disa‘bifi_i_ies the self contained classroom wvas unnecessary- and in-
deed,ﬁnappropriate. That error has been rectified. Nearly all children
with learning disablities are provided services in resource rooms and
most attend the resource room considerably less than half a day.
""Perhaps most youngsters'with learning disabilities are afforded some
special education services. .

<

No Time to Rest'on Laurels .

When one looks back for a2 moment it becomes apparent that
tremendous-gains were made for children with learning disabilities
during the 1970s. However, this is not time.to dwell.on_past accom-

. plishments. Provisions of special services is just not enough>Since it—

was important enough to require a change in the direction special
education has typically made, it is essential that the job is done right.

If it is-appropriate for children with learning disabilities to spend-
most.of their day within the regular classroom, then it is appropriate
that the time should be spent with teachefs who are-knowledgable
about learning disabilities and about.ways to deal with the learning
problems. No longer should learning disabled youngsters be sub-
jected to teachers who are convinced that they “just won't learn
because after all they have a fine speaking vocabulary”,-nor should
they receive less than full credit for correctly spelled words just
because some of the letters were formed wrong, If they know all the
answers in science they should be given a chance to demonstrate
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-le‘knOWIedge even if they have'ta-do that without being-able to

read. Certainly they deserve to be taught the basics with whatever
technology:and special materials are appropriate.

lmpomnt of General Educators

My intention is not to impugn fegular teachers who deserve
tremendous support. | believe many persons have often been oo
quick to criticize regular teachers and-too slow to recognize the
heavy responsibilities the regulai’ classroom teachers carry out well.
All too frequently good regular education teachers say “oh—I'm only
a regular teacher,” when the chances are good that that regular
teacher was already having the greatest impact on the child with
learning disabilities who was sitting, perhaps unidentified, in the

" second seat-of the middle row of her classroom. Regular educators
_ are very important and they deserve to know that.

AN

The System Needs Change -
The system, however, has not been fair to regular-education.
Nobody would expect a-teacher who has studied mathematics but
not French to be able to teach French. However; we vigarously
criticize teachers whose teacher education program did not prepare
them to teach children with learning disabilities because they do not
do an adequate job_of teaching children with learning disabilities.

InService Urgently Needed

Certainly in-service training needs to be prov:ded until every prin-
cipal at every level in every school in every school system knows
about children with learning disabilities and reasonablé.provisions for
the learning disabled.’ All teachers need to be provided training until
they understand the problems and know about appropriate
méterials znd’ teaching techniques even though their heavy schedule
often makes it necessary for some of the individualized teaching to
take place in a resource room.

P
+

Early ldentification and intervention

. Every early childhood educator needs to be prepared to help iden-

tify children with Iearmng disabilities as early as possible. They need
to know exactly when perceptual, discrimination, eye-hand coor-
dination, and other pre-academic skills are expected to emerge.

Their training must cmphasize obseivation and assessment skills
even if only so’they quickly and knowledgably refer to assessment
specialists.

As'soon as tdentification of learning disablities or identification of
children who are “at risk” takes place, early intervention should begin
at once. Clearly that calls for mandatory pre-school programs for
more children then just obviously and severaly handlcapped pre-
school children.

of course, this is a call for additional pre-school programs.

Hov.ever, there is reason to believe that direct intervention dufing
the very early years of a child's life may be much more effective than
later attempts after development has lagged still farther.

That-wisdom has been popularly ;ecogmzed for years. It has been -

expressed by adages such as "a stitch in ume saves nine”, and “an
ounce of prevention is worth a pound of cure.” Let’s use the wisdom
we have-accumulated to inirate and fully use pre-school gducation

. programs.

Teacher Education Needs and Infusion
If appropriate services are to be provided in the future, it makes

_sende tq get at the source of the problem. | believe no elementary

teachers should be permitted to enter the field who are not a least
minimally proficient in teaching children with learning disabilities.
Additionally, no new administrator should be credentialed without
adequate preparation in learning disabilities.

‘Secondary teachers, too, need preparation for dealing with learn-
ing disabilities. Since one of the easy, but not always workable “solu-
tions” is to teach children with learning disabiliies to type, there s
every reason to prepare typing teachers to deal with learning
disabilities. The ever present language prablems of the learning
disabled clearly call for understanding and knowledgable English

teachers. Geometry teachers need preparation. The importance of

appropriate. physical education provided by an understanding and
proficient physical educator is inestimable. The list goes right on and
through the entire curriculum.

Aruiitex: provided oy enic [l
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. Post-Secondary E

catlon, Too
There 15 a need to be sure post-secondary school opportunities are
developed and ade readily available for the léarning disabled.

There is ample | bvidence that learning disabled adults can serve in,

nearly every professxon They deserve opportunities to afford entry
to a wide anay of occupational choices. No bachelors, masters, or
doctoral degree in education should be granted without sonie train-
ing ankcomyf tency in dealing with learning disabilities. -

Let's Get the Job Done
The gains made in the 1970s were indeed impressive. However,
the challenges 1emaining for the 1980’s may be even greater than the
challenges met in the 1970s. But these tasks reinain to be accom-
plished to provide adequate services for the learmning disabled. _
We took the job in the 1960s, let's accomplish it in the 1980s.
.- ]

IN'SUPPCRT OF THE FAMII.Y ,

. by Réna Wheeler ]
Drrector, Spec:al Training for Exceptional Children (.?HEP)

In the past few months considerable attention has been spothghted
on the Amencan family and its demise. The -recent Vyhute House
Conference on Families has focused considerable atte attention on con-
temporary stresses which families today must face. |

Few families, however, face the degree of on-going; stress which -

daily must be confronted by those with a handlcapped child. That
stress is campounded in a.state like Montana where the nearest
neighbor may be several miles away, and the closest, medncal facility
may be a drive of several hours. During many months each year
those distances must be traveled over poor roads dunng severe
weather, ~ i

To whom can the parent of a handicapped child, Invmg In a remote
rural area of Moriana turn for help? A network of private, non-profit
corporations scattered throughot the five human services regions
provide assistance for these families,and chlldrer{ !

Children who are birth to five years of age;and are “at risk” —
diagnosed sisk, biological risk (delays evident without a diagriosis), or
environmental nisk — may receive help. In addition children who are
birth to eighteen years of age and developmentally disabled are also
eligible.? The emphasis of these organizations is upon early interven-
tion to help prevent or minimize the effects of the handicapping con-
dition.

The Family and Children Services network is comprised of six cor-
porations, each delivering hcme-based ser)nces to a designated area.
Each home teacher or trainer travels to the homes of twelve to fiteen
children monthly clocking as many as 1,500 miles per month, The
home teacher visits each assigned. family weekly, brweekly or
shghtly less frequently as the need forservices diminishes.

The needs of each child and family are carefully assessed. Coor-
dinating services with other agencies 1s a major role of the home

teacher. Numerous hours may be spent indentifying an approprate.

evaluation agency and making arrangements for that evaluation. The
parents may need relief from the responsibility of their handlcapped
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c_hiid. The horhe teacher might then help identify a respite care pro-
vider to -permit the parents some necessary freedom from the

.. -inténse demands presented by the child.

Families may also need help during crisis periods ranging from the
loss of a trusted babysitter to major surgery for their handicapped

. child. The home teacher is able to serve as a resource for information-

and to give support to the faniily. .

The ultimate objective.of F.,nily and-Children Services s to help
parents leain to be nurturing!and effective teachers of their own
children. If parents can develop the necessary teaching skills, a con-
cerned, loving adult has been trained to support their child through
the critical childhood and adolescent years. The parents are then in a
‘position to positively impact that child for years or even decades.
They are in a position to advocate for appropriate services for their
child as the child passes through the educational system and into the
work world: ) .

A final role of the home teacher is to provide information to new
families-seeking services. If appropriate, referral may be made to
another agency which can better meet the needs of the child and
family. Also parents who have previously been served and have
-alréady leamned the skills needed to parent and teach their child will
contact the agency-again to obtain help in dealing with a new pro-
bleri or crisis. The home.teaches are available t6 help meet these
needs.

The family is a pervasive-influence in every child's life. With the
help of a home teacher, family members can be helped to effectively
teach, support and sustain their own handicapped child.

A primary concern of those involved with Family and Children Ser-
vices is to support the child within that family unit. Its purpose is, in
part, to help nurture and encourage the development of the child
while strengthening fainily ties. It is designed to help reduce the
stress felt by the family in regard'to their handicapped child.:With the
support of the home teachers in the Montana Family and Children
Services network, hopefully fewer children will be institutionalized
and fewer families-will disintegrate. The child's disabilities can be bet-
ter understood by the family and family members in turn are able to
"help the child reach the highest level of independence and produc-
tiveness possible. )

‘For furthe: information, contact the nearest non-profit corporation:

Developmental/Educational Assistance Program (DEAP)
P.O. Box 986
Miles City, Montana 59301

Hi line Home Programs, Inc.
116 Fifth Street South,.Room 105
Clasgow, Montana 59230

: _-‘-i‘:}i_égion Il Child and Family Services

. 1323 Ninth Ave. South-
P.O. Box 6087 .
-Great Falls, Montana 59403

Special Training for Exceptional ’People (STEP)
"1739°Grand"Aver——— o
Billings, Montana 59102 - ;
t

Family Outreach, Inc.
825 Helena Ave.
Helena, Montana 59601

Comprehensive Development Center (CDC)
402 South Fourth West
Missoula, Montana 59801

‘These projects are funded (in part) under'an agreement with the
Montana Department of Social and Rehabilitation Services, but any
statements contained herein do not necessarily reflect the opinion of

QO partment.

| Cttana law defines - developmental disabilities as “disabilities

Aruitoxt provided by Eic: .
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attributable to “.mental retardation, cerebral palsy, epnlepsy,. autism,
or any other neyrological handicapping conditions closely related to
mental retardation...."” -0
PARAPROFESSIONAL CERTIFICATION FOR
.TEACHER OF HANDICAPPED '
‘PRESCHOOLERS

. Ken Heinlein
- Developmental Disabilities Consultant

Certification of Wyoming’s preschool teachers 1s essential if supple-
mental Title | handicapped funds are to continue. That in itself does
not present a problem, since the solution is to hire teachers certified
by the State Department of Education in early childhood education.

" But, in a rural state, handicapped preschool pregrams rely heavily on

paraprofessionals,-who cannot receive Department of Education cer
tification. The problem is clear: Either paraprofessionals must
become certified or Title | handicapped funds become unavailable.
Wyoming, through the Division of Community Programs, certifies
qualified paraprofessionals to work in developmental preschools,
rather than risk the loss, of Title | handicapped funds. “

Wyoming’s preschool- certification system covers four positions:
“Executive Director, Program Director, Teacher, and Andillary Person-
nel. Each position has certain educational of experiential require-
ments for each of several competency. areas. The competency areas
for teachers are: 1) curriculum planning skills, 2) Prescriptive plann-
ing, 3) Delivery of instruction,.4) Family involvement, 5) a. Handi-
capping conditions, b. Normal child development, c. Abuse report-
ing procedures, 6) Communication skills. g

The requirements in each competency area can be met by preser-
vice training, inservice training, experience, or.some combination of
the three. The incorporation of experience into the certification pro-
cedures is what allows the paraprofessional, without college course
work, to become a certified teacher of handicapped preschoolers.
The process it not automatic, .however, the applicant must have
‘enough-experience in each competency area to meet the require-
ments. This .process assures that paraprofessionals have well-_
rounded experiénce, prior to becoming certified; it does not, how-
ever, assure the quality of that experience. i .

Due to the subjective nature of experience in thé current cert(fica-
tion system, the system is being modified to assure more objective
and specific criteria of evaluation. The proposed certification system
will lean more heavily upon specific preservice educational require-
ments for initial certification, and insefvice training reéquirements for
certificate renewal. It is one thing to decide what is necessary or
desirable training for preschool handicapped programs, and-another
thing, t0 assure quality teachers. e

Wyoming’s Handicapped Preschogl Education Program (HPEP), run
through the University of Wyoming Department of Speech ~
Pathology/Audiology, has done an excellent job of providing inser-
vice training to teachers, administrators, ancillary personnel, and
other program staff. Regardless of quality of the programs offered by
HPEP, as a single agency, it cannot offer the quantity of courses
necessary to bring a person from no.college course work to certified
preschool teacher. Inservice training is essential for maintenance or
upgrading of skiils, but cannot be expected to be the sole source of
trairiing. The focus for preparation of teachers must be preservice
training; skill raintenance needs to be done by inservice training,
-Preservice training can be accomplished at either the‘University of
Wyoming or thie community-colleges.in 1 each area. The community

colleges offer the best alternative.for preservice tiaifing since their- - .

schedules are flexible and they citéfto community needs. The com- .
munity colleges could offer an Associates degree in preschool educa-
tion (handicapped and normal), that would provide a good base of
preservice training, with those wishing to continue their education
beyosiid that going to the University.

Since the developmental preschool rely heavily on paraprofes-
sionals, alternatives need to be provided to assure quality
paraprofessional teachers. Certification of teachers working with
handicapped pi2schoolers is essential. Preservice and inservice train-
ing are the keys to quality training, and therefore, to cettification. The
whole system is intended to make use of available resources, and to

2govide paraprofessionals the ooportunity and incentive to develop

Aot




,-»——The—banks-were-asked -to-insert-Child-Find- |nformatron-wrth their

their skills. This benefits the paraprofessionals by providing educa-

tional.opportunitiés, the preschool centers by .improved staff and

mostly the children who are taught, by qualified paraprofessronals
A ——

: WY_.OMING CHILD FIND

COMMUNITY. - BASED PUBLIC AWARENESS
by Liz Steere

In March of 1979, the Wyoming State Department of Education
awarded- a ten-month Child Find project to thé Wyoming Associa-
tion for Retarded Citizens (WARC). The purpose of the project was
to develop a statewide media campaign on Child "Find and to
mobilize community support for the project. During the remainder
of 1979-and throughout 1980 the WARG syntehsized these two pur-

’ poses to provide Child Find with a strong public awareness program

derived from direct community involvement. ;

During the spring.of each project year, the Wyomrng Girl Scouts
were mobrllzed in nearly all Wyoming communitigs. Apiil and May
saw the Girl Scouts distributing brochures to local grocery stores,
businesses, banks and often to private homes. Spedial groups of the

|_____Scoutsdisplayed.posters in prominentlocations.in their home towns.

The Child Find Volunteer Supervisor trained Girl Scout leaders on a
regional basis_before their'Child Find activities began. A series of
news articles relating to joint Girl Scoutand Child Find activities were
sent’to newspapers throughout Wyoming. Iri several locations the
Girl Scouts themselves_read and recorded prepared Public Service-
Annduncements fdr local radroistatrons To each Girl Scout who
completed a handrcapped awareness program and partrcrpated in
the public awareness campaign, a special Child Find patch, created

. by the Wyoming Girl Scout Council and endorsed by the National

Girl Scout Council, was presented. .
in the. summer of each project year, all of the banks in Wyoming
were contacted to help further Child Find community involvement.

=~

CURRENT
-~ EARLY CHILDHOOD
PROGRAMS :

/

THE LEARNING CENTER *
Mary Ann Hanson, Director

P.O. Box %220
Iackspn, Wyoming 83001

‘Goals

The Leamrng Center is a private non-profit preschool program-°

which provides services to developmentally disabled and handicap-
ped infants and young children ages birth to five, and their families.
The Center currently serves Region 1V, which includes Teton and
Sublette Counties.

The goals of the Center are:

* To identify infants and young children who are developmentally
disabled and handicapped and are at risk for future learning,
social; and self-support problems.

* To intervene as early as possible in-order to prevent children’s
problems from continuing, or to nanimize their risk status, to
increase their leaming potential, and therefore increase their
potential as self-fulfilled, contributing citizens.

* To provide support services to their families.

monthly statements in late summer anc early fall. Each bank was
sent a letter of request, a sample of the insert and a stamped reply

. postcard The banks that volunteered to send out the inserts mailed

out over 220,000 inserts, which will reach nearly one-half of

‘Wyoming's population.

Each fall, the University of Wyomrng Cowboy Football team “has
volunteered to support Child Find. Their support of the project has
lead to team and individual publicity pictures with Charlie Childfind,
the Wyoming Child Find symbol and a short series of news articles
with the téam “kicking-off” Child Find Week, “blocking” barrrers to
handicapped education and not leaving handicapped children ‘o
the bench.” A set of radio.Public Service Announcements were
recorded by the team’s coach and various team membérs who
reside in Wyoming. The Cowboy news articles were published more
often, than any other Child Find articles and the P.S.A’s received a

"lafge amount of.air time in the communities where team members

resided. /

The regular methods of publicity were also used to’promote Child
find; videoltaped Public Service Announcements were senf to
Wyoming's television stations and recorded P.S.A. messages were
sent to all radio stations. An on-going effort was made to release at
least_.oneZ_monthly_Child _Fing newsamcle-to_all_.\ACyomrng
newspapers. Using these proven ‘methods of communicatipn along
with community “involved publrc -awareness activities, the project
staff feels it has achieved a community commitment to- Child Find
that will endure when the project grant is over.

. ' t /.

aervic:;
The Center works toward the achievement of these goals through
the provision of the following services:
1. Evaluation and Diagnosis
2. Special Education
3. Speech & Language Thérapy
4. Occupational Therapy
5. infant Education
6. Referral and Follow-Up
7. Family participation
8. Therapeutic Swim.Program
9. Screening (vision, hearing, speech, language, &
developmental)
10. Outreach services

Service De!ivery Alternatives -

The Learning Center offers a variety of service delrvery aIternatrves )

to children and their families. Center-based services are avzdable i in
two communities in the region. Home-based services are-available
throughout the Region. The Center also contracts with an-existing
preschool to provide services in one community., \

One local school district contracts with the Center to serve certarn«

.Kindergarten age children who have been determined to continue to
need a preschool level program. These children are carefully “transi-
-tioned™-into kindergarten by the-end of the schodl year.

Infants are seen at home and/or at the Center. They generally make '

.a transition into a Center-based program between 18 and 24 months.

Families are included as an rntegral part of each infant or child's pro-
gram. Family participation is individualized according to each
families’ need and ability to participate.

Spedal Projects
This year The Leamrng Center is replicating the Communication
Program, which is a nauonalty validatedpreschool for childrén with

+ = communication disorders. It is part of the Experimental Education

Unit, Child Development and Mental Retardation Center, University

- of Washington. It is directed by Jane Rieke; she and her staff have ,

1
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developed specral strategies and tetmlng approaches for helping

children develop communication and“anguage skills. The Leaming
. Center is in the process of implementing these strategies and

- approaches

Two swim-instructors who have been with the Center for severai
years, received a-Title*Vi-B grant-to develop a. model.for teaching
Swimming to handrcapped children. They will be conducting training

* . atvarious sites in Wyoming this year.
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EARLY CHII.DHOOD INTERVENTION
PROGRAM BllI.lNGS PUBLIC SCHOOLS

" Wilma Nickoloff \

School District.#2, Brllrngs, Montana; recognizes that early inden-
“tification and entry into a progran designed to assist parents of
-handicapped children is vital in estabhshlng an.effective manner in
dealing with their child during the crucial stages of development,
Recent research has indicated that early experience and oppor-

" tunitiesy, “are .important _for all children bom with handicaps or-

developmental delays.

TbeEady Childhcod Intervention Program began in School District
. #2in June of 1973, and is currently funded through a contract with
:the-Department_of_Developmental - Disabilities-and-serves-those
children who-exhibit developmental delays between the ages of
birth and three years. e

Children may be referred by physrcrans, publrc health nurses,
parents, case workers-or othef agencies. A Denver Developmental
“Screening Test is administered by an assigned public health nursé to

* . identify specific delays in one of more of the following areas: speech
« and language, cognitive, fine motor, gross motor and social-self help
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skills. Assessment and desugn of an individual program is  accomplish-

ed by a certified teacher; parents, and other professionals such as-
-Occupational Therapist, Physical Therapist; Speech Therapist,.

Audiologist and/or Psychologlst, based upon the chrld’s individual
needs.

The focus is on the development of emouonally stable, confident,
____and competent families. whocan provide a supportive leami ng envi-
ronment for the very young-child in his home. The parent is the
primary dispenser of the program with the home intervention
teacher actmg as.a consultant, provtdrng suggestmns, encourage-

‘ment,. matefials and equrpment A sustained program of parent:

. guidance and eduction is an integral component of: each family-

oriented education model which addresses to all facets of child
growth and development through parent-teacher cooperation.
Keeging in mind the emotional stress that parents of handicapped
~children live with, it is 6ur philosophy that:

1. Parents should be educated about the nature of their child’s
disability. A" great .deal of time should be spent in helping
parents to undérstand the medical, psychological and educa-
tional implications of the disability. If parents have a complete,
objective picture of the problem and what it means) they
should be able to approach educatronal goals for their child in
an objective'manner. &

. Parents shouldfirst be approached wrth the positive a Spects of
their child’s development The successes "and abilities of the
child, no mattér how small the increment should be called to

" the parént’s attention and tvays in which these skilfs_can be
utilized should be emphasized..Once a parent begins to see his

child and- hrs\capabrhtres, a more positive approach can be

_ taken in parent-child intérraction and educational carry-over.

. Parents need to be taught what to observe and what con-
strtutes success with each developmental task.-It is extremely
important that any observable tasks and improvements are
recorded; therefore, these should be written out simply so
parents can know what to look for and chart.

. Parents can be trained to be effective change-agents for their
child’s behavios.itilizing the following steps:

a. Teacher model task with the child

b. Parent perform task with the child

¢. Teacher and parent discuss activity

d. Parent repeat the task with the child.
Itis extremely important for the teacher to ask the parent for
5. reactions and’ give positive reinforcement rather than

'
i
i

criticism.

.t |s§|mportant that parents understand why each task is being
taught and why a particular task is a prerequisite. to the next
stage of development. * -

. The teacher should” understand the family structure and
routine in order to be fully cognizant of how to guide parent in-
volvement. Some families find it very difficult to set aside a
specrt“ c work time. Therefore, it would be wise if the teacher

", were to guide the parents in ways to stimulate their child dur
ing the regular family routine.

As a child nears three years of age, he attends the pre-school pro-
gram at McKinley School regularly on’ Fridays. This gradual phasing
out of the ECI program and into pre-school helps the child and his

“parents become comfortable with the new sétting and personnel.

RESEARCH
—IN—
FOCUS

Roke, Edward J. and Marcus Robert F., “Parent Variables in Young
Chidren’s Cooperative Behavuor" paper presented at the Biennial
Southeastérn Confererce on Human Development Alexandria, VA,
April 1980:

ERIC Document #ED 184722

In this study it was hypothesized that_both.parental affection and-
the-emphasizing of the feelings, thoughts, and intentions of others in
discipline techniques are related to young children’s cooperative-
ness. The researchers measured the.cooperative behavior.of 31
young children (mean age of 5 years) by both naturalistic observation
and behavior ratines. In adgition, parents were lntervrewed and
responded to five chrldrearrng situations and a questionnaire. Results
of the study indicate that while mothers’ d|s<:|pI|ne wis tnrelated to
_obseived or rated cooperation, fathers’ discipline tended to be

_posttively related to daughters’ cooperativeness and -negatively

related to sons’. Addmonally, fathers’ affection tended to be related
to sons’ cooperativeness and mothers’ affection to daughters’
cooperatiyeness. ‘in analyzrng the data, researchers discussed the
possrblllty that simply giving a-child warmth, support and affection,
even in fairly large amounts does not.necessarily ensure that the
child will become cooperative. A study. by Mussen and Elsenberg
Berg in 1977 suggests that nurturance is most effective when itis part
of a pattern of child-rearing that prominantly features'the modellng
of prosoc:al acts.

P

Abdm, RR.,. “The. Parenting- Stress “Index-Clinical Trials,” paper
presented at the Annual Meeting of the Amencan Psychological
Association, New York, Sept. 1979,

_.ERIC.Document-#ED-185093- -

The Parenting Stress index (PS1) is a clinical arid research self-report
instrument designed to identify mother-child symptoms which are
under stress and to indicate the sources of stress. Three major source
domains of stressors are identified as: 1) child characteristics 2)
mother characteristics and 3) situational/demographic characteristics.
The staff of the Parent Research Project of the University of Virginia
has been workrng on the PSI for 3 years, but_recognizes that.the
instrument is still in a development phase. However, the PSI shows
strong potentral as both a screening and diagnostic instrument. It is
based-on the research literature in child develdpment, parent func-
tioning, and stress. The normative sample for the PSI consisted of 470
mothers with at least one child under the age of three. Norms and
factor analysis for this sample are reported. Reliability coefficients
and some preliminary findings on the PSI's validity are reported.




Possible problems with.the PSt are discussed and clinical benefits are
suggested.

One of the benefits of the_PSl is that it enables a home visitor to
discuss the profile,of the PSI with mothers and the ‘eby cue mothers
in as to the source’ of stress in their relatlonshnp with their children.

. . For example, if a high score is earned because of a number of items

- -checked in the Child Domain, then the home visitor is alerted’to the
need to focus on mother’s management and perception of the-child
as a starting point. The authors noted-that their clinical experiences
do indicate the existence of “Super Moms” and “Fragle Moms.”

\Educators Newsleuer) October, 1980

Special Education expert Dr. Stanley Sherry doesn’t think children
who need special eduogtnon should be labeled. He feels it may do
them more harm than good. .

Since 1975, the federal government has required public schools to
meet the needs of all kmgs of handicapped children so they are
diagnosed, labeled and giveq special attention in regular classrooms
or special classes. But ch:ldrgn‘who fall into the mildly handicapped
range such as the learning disabled, educably retarded and emdtion-
ally disturbed could be exposed to special teaching without.having
to bear harmful labels.
The study i, being patd for by a $102,000 Nattonal lnstttute of Educa
tion grant. He will be determining if there are differences in behavior,
acardemic achievement, learming styles, personality and 1Q among
chtldre\nwho fall within the three mildly handicapped gfoups. Then
he will compare them to normal children who are not meettng their
potential. -

-~ RESOURCES -

IN
PERSPECTIVE

AUDIO VISUAL

Project Sunrise Outreach will have the following matenals avallable
on loan after January 15, 1981.
1) “Scoring of- HOME Inventory” is a 30 minute
videotape of a smulated home visit conducted by a Pro-
ject Sunrise staff member. The.purpose of this film is to
- demonstrate questioning and observation techniques
for home visitors and/or others using the Home Obser-
vationfor.Measurement of the Environment (HOME).
(See Screening f5r a description of HOME.),
3) “starting at the Beginning” is a slide/tape program pro- |
duced by WESTAR and TADS that provides an update
on,.and support for, early educatic * ‘~r young.excep-
tional children and their_families. This mformative pro-
gram would be valuable for state legislators, state
- agency personnel (educauon, mental health, D.D., etc.)
and community leaders_ concerned with services for
young children. Project Sunrise will provide a loan copy
of this program, or it may be ardered directly from Han-
-dicapped Learners Materials Dlstnbutlon Center, in-
diana University, Audio Visual Center, Bloomington, IN
47405 (812) 337-1511. There 1s no rental fee from either
agency.
For-further information regarding these matenals, please feel free
Q ontact- Project Sunnse Outreach, Eastern Montana College
KC gs, Montana 59101 (406) 657- 2&50

“"‘“"”*"_

2 8 grams stich as Child Find, MCH-Crippled Childre. ,

SCREENING

‘Home Observation for Measurement of the Envifonment
Y by Bettye Caldwell ’
\ University of Arkansas, Little Rock, 1978

The HOME Inventory (Home Obsetrvation for Measurement of the
Environment) is a standardized screening instrument designed to
measure a child’s early developmental enviroment.* The following:
environmental factors have proven to be vital in a child’s behavioral
development and are inch jed in the HOME Inventory frequency
and stabtlttx of adult- contact, amount of developmental and vocal
stimulation, \need gratification, emotional climate, avoidance of ¢
restriction on motor and exploratory behavior, available play
matenals, and home charactenstics indicative of parental concern
with achievement. AR assessment of these factors will expedite early
«dentification of children at nisk for later school problems.

The HOME Inventory has two forms; the Infant and Toddler version
(Birth to 3 years) which contains 45 items, and the Preschool Inven: __
tory with 55 items. Both are administered in the child’s home and
require approximately one hour to complete. /

included in the manual are general instructions for the interviewer,

__.a.detailed -discussion of each indwidual inventory stem, andl sup- ;
porttve data for the inventory.

*Based on items that represent stimulation and support fus a child sathe. than money,
social status, or education.

Available from: -

Child Development Research Unit

University of‘Arkansas at Little Rock

33rd and Univesity Avenue

Little Rock, Arkansas 72204 (501) 569-3115

Price: $12.00

TRAINING PROGRAMS FOR )
HEALTH AND HUMAN SERVICE Pkowos,t./

Video Instruction Program (VIP), John F. Kennedy Child Development o
Center, University of Colorado Health Sciences Center
The JFK Center under the direction of William K. Frankeaburg, M.D.
has developed a series of comprehensive-training programs com-
posed of lessons, texts, manuals and tutored videotapes which are
designed to aug 1ent the knowledge and skills of professionals who
directly serve y .ung handtcapped children and their’ families. The
goals of these p. 2grams, minimizing and/or preventing developmen
tal delays and helping handtcapped children reach their full potentlal
are'to be achieved by: -
¢ Helping health care provnders identify children-likely to have - -

delays i
|
|
:
l

., Enabhng physicians to dlagnose handicaps in children under_
age six
o leaching psychologist techmiques for assessing these young
children
¢ Training speech and language pathologists to evalute special
children and-provide needed therapy .
* Helping. social workers and other human service workers
improve family functtonlng
® Assisting human service professionals in recruiting and trairung _
foster and adoptive parents
e Teaching non-dental professionals basic dental screening and
referral skills .
These VIP ‘training lessons have been extensively field tosted,
evaluated, and successfully used throughout the United States in_pro-
“PSDT, Head Start,

’

State Departments of Education, and others

A catalogue describing the content of individual lessons and the
printed manuals and texts which accompany them running times for
video-tapes, films, and slide-tapes; the audience, for whom they are
useful, and how they can be obtained is available for $2.00 postage
and handling fee. Questions andfor inquiries regarding VIP- are
welcome and may be made to the VIP Coordinator: A catalogue

\
e
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} -describing Screening Skilfs may.be obtairied at nz)"gha'r’ge' from: Video

-Instruction: Programs; :}FK-Child-Devélopriient-Center, University of
i, . Colorado; Health Sciences Center;4200 E. Nirith Ave., C234, Denver,
¢ ., CO, 80262, Phone:'(303):394-8251: ) :
v\ Nancy-Yonkee o
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=~ The following set-of three books concerned with nutrition and the
. —:PPEzschooler is available from: i

: Mailing‘Roomy, Reseaich Park . :

s Cornell-University -

2.5 v - ithica, N.Y. 14853

P

’ A..Nutrition Activities: Preschoolers and Parerits by.Jill Randell-and
» % ~Christine Olson * - e
This.activity book.contains ditto masters of information sheets,
3 recipes, and'activity sheets toebe given to parents of. preschool
; children. This book was-developed as a comporient of another
> tbéék,“ “Educator’s Guide: Food Experiences for Young Children,”
: -to bririg the classroom-experiences into the home. It:is intended
..t “td_give-parents some background, information on-the why and
= how of developing good eating-habits andto fdster interaction
- - " “between -parents and children.. The . ditto masters can be
. duplicated arid serit idme with the children or they can be used
; . as.handolits during parent workshops.
2. Early “Childhood Educator’s Nutrition Handbook ‘by Christine
‘Olson and others - . .
This riutrition handbook is designed to providé enough informa-
tion on nutritibn’ and food habits. to enable .early childhood
-educators to-add a nutrition dimension-to_ children’s learning
activities: Topics covered are the role of nutrition in growth during
the preschool years; nutrients and their ‘functions; selecting a
i healthy diet; common. nutritional problems of. young chilren;
K “prevention of ‘atherosclerosis and hypertension- through good

i nutrition; food-facts and fallacies; influences on food Rabits; the
eating behavioi of preschool children; the- educator’s role. in
i developing ‘good food: habits; and'nutrition. eduqa/tidri in pre-

~ school cénters. Included.in the appendicés-are natignal health
-statistics on growth standards, a list of the sources and functions of
important nutrients, and recommended dietary allowancés of the
r'ngj(;'r.riut'rients. Ni .
3.:Educators, Guide: Food Experience for Young Children, -by Jill
‘Randell:and Gthers '
The purpose of the materials-and expériences presented in this
. guide is to.help preschool-aged children develop healthful food
habits through food and nutrition activities. Many.of the materials:
-may be familiar, ‘but some original suggestions have been
developed in-response- to-contemporary” nutritiénal issues, par-
ticularly television advertising and sugar. A wide variety of exper-
iences have been included 50 teachers can select those most ap-
propriaté for children three and four years old. The guide contains

7 many ideas for involving parents. Activities are presented in four
: . sections: Delicious Discoveries; Food for a Healthy You; Sweets
. Gan Turn You Sour; and Television Tells It Like It Isn't. Each section

. represents one or more nutritional goals considered important by

nutrifionists, teachers, day care providers, and parents. Each sec-
: tion contains an overview followed by a statement of nutritional
: goals, a child-oriented planning chart, activities, and ideas for
X evaluation. The nutritional goals will not all apply to all children at:
any one time. The planning chart allows the teacher to select units

; in terms of several learner characteristics. Suggestions for involv-
:, ing parents is the last component within éach of the activity sec-
' tions. The-evaluation section contains suggested techniques for
! assessing, the nutrition outcome. Additional sections list some
i nutritious- recipes and snack ideas, resources, songs, puppet

shows, and stories. Sample forms for planning additional activities

:_ andevaluation are’included in the aEEendix. )
'~ CURRICULUM

; QO  Wonder, Merle-B. Karnes, Ed.D., Institute for Child Behavior
"E MC evelopment, Univesity-of lllinois
i i I
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price: $20.00 © ) ’ -
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The old agfage that large things oftén coriie 1n small-packages cer-
tainly holds true for Small, Wonder. The entire program of over 300
activities and materials designed to eficourage physical, intellectual,.
and emotional- growth as well ds language development during 2~ *
baby’s first 18 months is conveniently arranged in 6”x10"x8” box. The
format, whichi is both functional and attractive, includes 150 activity
cards,-an individual activity diary, 64 picture cards with stories and
ideas, a versatile L/o/o__k Book, hand puppet, and user's guide.

Small Wonder, which emphasizes quality-rather than quantity of

-time spent with the baby, is designed for use by parents, caregivers,

‘teachers, and therapists.in a variety of settings:

e atrhiorie vy -
* daycare centers and nursery.schools
* parenit-infant programs ~
* high-school and college child development classes .
K special programs for handicapped children

- Even thugh:Small Wonder is specifically designed for use dun'ngva

baby's first 18 moriths, -it may be successfully used up to three years.
of age, or:in some cases longer, for handicapped and development-
ally delayed children. The user's guide.not only explains the use of .-
Small Wonders materials, but serves as an excellent resource by pro-
viding information-and/or suggestions regarding infant safety-and-
nutrition, ways to play with and teach a baby, how babies:learn to
comprehend and speak words, special advice to professional
caregivers-and to parents of children with special néeds, and normal
stages of infant development with guidelines for each stage. Appen-
dixes include a list of aspects of infant development covered by the

‘program, anindex of activities,-and a-helpful bibliography.

This reviewer feels that Dr. Kames has made a significant contribu-
tion to ‘the field-of-infant education and development with Small
Wonder.

Available from: American Guidance Service
. Circle Pines, MN 55014

SYMPOSIUM

éost: $65.00

,

The Second Annual Montana Syfnposiyn’ip’n Early Educatiori and the
Exceptional Child, sponsored by Project,Suririse Outreach and the
Eastern Montana School. of Extended Studies and Commurity
Service, is.scheduled for April 1-3, 1981 at the Northern Hotel, Bill- _
ings, Montana. ) .
Three -nationally récognized leaders in the field of early/special
education, Merle Karnes, Bud Fredericks and Norris "Haring, will
keynote an agenda geared toward accomplishment of the following

. goals:

1 To increase participants knowledge of intervention strategies
with young handicapped thildren (birth-8 years).

- 2. To stimulate interest and support for early intervention.

3. To provide participants the opportunity to share resources and
‘ideas with other professionals in the field.

Dr. Norris Haring, University of Washington, noted authonty on the
Severely/Profoundly Handicapped, will deliver:a keynote address
“How to-Tell Who You are Teaching withouit a Label” and a sectional,
entitled “Teaching Strategies for the Behaviorly Disordered,” Di.
Merle Kames, University of Hllinois, a leader in infant education and

. language development wil! address the subject of “Successful

Program Planning: Child Assessment, Furent Involvement and
Educational Strategies” .in her keynote presentation. Dr. Bud
Fredericks, Associate Director of Teaching Research, Monmouth, OR
and a renowned authority concerning severely .and profoundly
handicapped children -will present two keynote addresses ”Early
Childhood: The-Yellow Brick Road-Does !t Lead to Oz or Abyss?” and

."The Country Child: Who-Serves Them and How ' His sectional

,2 7 early/special education.

presentation will be entitled “The Differences in Suc .uss and Failure
with the Severely Handicapped”.

In addition to'the keynote speaker’s presentations, the symposium
will include.a variety of concurrent sectionals, films, a noon luncheon
with Paul Crellin, MD., Billings, MT, as.the featured speaker, and
other resources of interest to all persons concemed with .
Also included will be a :Proceedings

v
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€ e\whrch is'to’ be pubhshed foIIowmg the symponum
' redito ‘either- .graduate’ | ‘level - or- undergraduate Ievel, .is
“available for addrtlonal $2000 credlt fee.through the. Insutute for
Habilitative Semices'at” Eastern “Montana. CollegeF Applicants must
méet. admission qurrements of:Eastern’ Montana College.-For fur-
.ther rnformatlon, ‘contact. Kay Walker, Project Sunrlse :Outreach, In-
stltute for Habilitative Services, . Eastern’ Montana, College, ‘Billings,
Montana 59101 (406) 657-2250; \

v ~

' COURSE OFFERINGS

The following courses will be offered by Eastern Montana College
via the ET.S. (Education Telecommunication System},winter quarter,
*1981 For -further information, please contact: School\of Extended
; Studies, McMullen “Hall, ‘Room 208, Eastern. Montana College,
. Billings, MT 59101 +(406) 657-2287: Please indicate iny your letter or-
.phone call that you are mterested in an E:T.S. class. |

HaSv 453 (G) Preschool Education for-Handicapped,
3-credits; Instructor, Kay P."Walker. 3
Course Description: This course:is-designed to orient
" students tg the-unigue needs. of - “young: hand capped
: i children (3-5 years). The class will include the develop-
v . ‘ment of a personal rationale/philosophy foi early. -

W e wANLTau s e

- |ntervent|on, development of ‘specific teachingitechni:
i &~ "ques, program planning techniques, identification of ‘the’
- exceptional- child, and- promote-an understanding; of
current state and federal mandates regulating prdschool
education. It -is offered for graduate credit also.
. ED-492:(C). Education for the Gifted Child, 3"credits,
P Instructor, Bey Cuthbertson, Ed. D. -

Course. Description: This course will explore the con-
. cept of gifted, talented, and creative within an’ hlstorrcal .
i >, perspectlve it will- focus on the developm t of

teachlnﬁ stratﬁles for a variety.of curriculum programs.

i - PROJECT-SUNRISE
r ‘ 'Gontractual Services |

The following services are offered through PROJECT SUNR!SE on a
" :contractual basis: .
J S B Technrcal assistarice in-the development and implementation
or earfy childhood special education programs.
2. Woikshops designed“to meet the needs’ of .educators,-Head
Stait~staff, and others working with young “handicapped
e childfen:and their'families.
; 3 Trarnrng drstrrct/cooperatrve screenrng teams to |mplement a
’ cormprehensive commuity .screening using the- Comprehen-
sive Identification Process (CIP) for children 2v: years.- 5% years
and the-Denver Developmental Screening Test for children age
birth - 2% years.
For further information contact Project Sunnise at (406) 657- 2250 or
write! .
‘Projéct-Sunrise .
Institute for Habilitative Services
O Eastem Montana College
l: MC Brllrngs, Montana 59101,

f‘¢ o
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WANTED A cost effective, field-tested early rnterventron program
for. young (0-6 ‘years) handicapped children and their families design-
ed- especrally for rural.areas. .

If-any, or all;.of the above citena described your. district'slagency’s
needs = replication of the ¢ Project Sunrise Model .may very well be
your solution. Model repllcatron utiizes existing staff expertise and .
support services currently in place to provide delivery of home-
based services. A-competency based staff- training program is an
integral part of replrcatron and of the Sunrise Model.

Technical assistance is provided and. limited amounts of financial’
assistance may be available fof replication activities and are
negot:ated indeperdently with each replication site. For further infor-
mation, contact: Kay Walker; Coordinator, Project Suririse Outreach,
Eastern Montana College, Bnllrngs, Montana 59101.

'LOOKING
FUN

Here is a song that has two purposes — to both relax and learn body
parts. N - —
Relaxer Song (to tune-of "Mary Had a Little Lamb”)
We touch our head.and then our toes,
Touch our. head and_then our tges.

We touch our head and then our toes,
Our hands-go clap,clap, clap!

We touch our.ngse and then our toes,
Touch our-nose and then our toes, g v

"We touch our nose and then our toes, -

Our feet go stamp,stamp; Stamp!
We touch our ears and then our toes;” :
Touch.our ears and then our toes,

Then turn"around and come right back!

Lynn.Klaber-
No Bake Cookies’ ~

Ingredients: % cup Karo Syrup
% cup Peanut Butter
3 cups Rice Krispies

ke

Method: Mix ingredients in bowl. Drop onto wax paper by'
spoonfuls ar‘i allow to set: (will set sooner if refrigerated.)

Lynn Klaber

The Smiell-it-What-Is-#? Game -

Materials: An assortment of food items with distinctive odors which
children will find familiar, such as: -

Pepermints  Mustard  Chocolate
White Bread  Pepper -Catsup
Cinnamon Bologna.

Blindfolds for Everyone

Method: Pass one item at a time to blindfolded children asking them
to guess its name. If this seems too difficult, let them look
over the items and smell them. Then use the blindfolds and
see how well they do.™

The Playgroup Handbook, Laura Peabody, Broad and Nancy Towner
Butterworth 4 .
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‘ ’“BOI.OGNA AND CHEESE ANIMALS

!ngredrents ‘Skiced Bologna. '
Slrced Amerrcan Cheese
lDay-ok.l Bread '

Method: Gwe each child a-slice of bologna, cheese and bread Set
out aniral cookie cutters. Allow children to choose shape
and cut our. therr own ”sandwrch o Serve for snack or lunch.

‘ynnKIaber o g
SILLY PUTTY
2.cups glue "

“T.cup liquid starch

* - .Food coloring

Mix all rngredrents up in abowl. Squeeze and knead with hands untl
mixture .no longer sticks to fingers. If too sticky, add- more liquid
starch. Store in covered, air-tight containers. Lasts'2-3 weeks

Mary Trosper . L . ) ]
*

A FUNNY LITTLE SNOWMAN

A funny little snowman *

Had'a carfot nose (right fist. 6ver nose)

-Along came a bunny {hop 2 fingers)

And what do'you supposelit (shrug shoulders)

The hungry little bunny (rub tummy)-

Léoking for his lunch (hand over eyes, searching);

Ate that little spowman’s nose (pretend to take carrot of rose)
"Nibble, mbble, cruncht (clap on words).

"Mary. Trosper . '

PUBLICATIONS

Working with Parents of Handicapped Children, by William Heward,
Jil Dardig, and ‘Allison Rossett, ‘Charles E. Merrill Publishing
Company, A Bell and Howell Company, Columbus, OH 1979

Working with Parents of Handrcapped»ChrIdren 1s an informative

teachers and parents can form a partpership and cooperate.to help
the handicapped child. The text 1s dvided into seven parts, each
dealing with “different facets of helping parénts,

Part one’ established a- parent-professional partnership that
becomes-the. underlying philosophy. of the book. Parts two, three,
and four deal with-the behavior of the ¢hild, the. principles of
behavjor charge, observmg behavior, and behavior management
systems for thé home, Examples are given with explicit how-to in-
structions. Part five describes various opportunities parents of excep-
tional children have tg'practice the procedures mentioned earlier in
the text, This section discusses some of the issues that permeate the
-|ives of families with handicapped children, such as how to deal with
gmndparent and strangers staring: at the.handicapped child in

~public. Partisix’is concerned with parent education. There are some
~exceIIent suggestrons grven for Conducting parent tralnlng program.
Ied in this Section is an mterestrng chapter addressing questions

i- - text for professionals. and parents rihke The authors show how

N L R A R O

REVIEW 1
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parents often ask about behavronal strategles The final section of the .

bookis a resource d|rectory with references desrgned to réfer profes:
sionals- and parents to-a wide range of- literature, instructional
materrals, and’ orgamzatrons which can provide informatation, ser-
vices, and/for training to parents of handicapped children.

‘Working with-Parents of Handicapped Children does a good job of
addressing” the issues and problems faced by such parents.
Moreover,it offers helpful and practical solutions.

Lynn Klaber . - e :

Learnlng Activiti>s for the Young Preschool. Chrld by Rita Watrin and
Paul Hanly Furfey, D. Van Nostrand Company, Regional Offices, New
York and Cincinnati, 1978.

Learning Activities for the Young Preschool Child is an informative,
practical how to book that provides teachers with structured play
activities in teaching toddlers from the ages of one through three, it
utilizes sound teaching and learning principles, appropriate and inex-
pensive materials, and a variety of teaching strategies which encour-
age specific kinds of Iearnrng by children at different developmental
levels. Alsq discussed in the book are gurdelrnes for developing and
maintaining an emotional climate that frees the child for learning and
enjoying each new experience. Addltlonally, recipes and directions
for making srmple teachlng materials are included.

“~he book is organrzed in-a practical and easy to use manner. The
first three sections serve,as a foundation for the 170 model activities
that constitute the remainder of the book. These |ntroductory sec-
tions contain general principles of child development in early years,
appropriate teachrng principles and gurldelrnes, and an explanation
of the book’s structure and.use.

Following the introduction are eleven broad learning areas: sensory:
skills, motor skills; art,_mysrc books, - dramatic play.’and. games,
puzzles\sortrng and ordering, mathematics, science, and trips. Each
learning area’is. preceeded by an explanation of the nature and pur-

-pose of the learning activitiés within the section, as well asimportant

teachrng guidelines, procedures, and learning materials.

- There is a common format-for each of the activities consisting of "’

objectrves, materials needed, the lessoritself, additional information
on inexpensive materials- and specific teaching tips, -and suggested.
follow-up activities for repeating, reinforcing and extending the learn-
ing. The lessons are classified accordrng to the developmental levels
of young chifdren (as-defined in the first chapter) :{nd are ordered
from less difficult to more diffi cult. i L

Lynn Klaber ‘ .

Harris, Larry E., Lobbylng and You: Tools and Technrques to HelpYou
Become-a More Effectrve Gitizen and Lobbyist, Another Opinion,:
1978, .

Lobbyrng and Youisa short booklet that was written inthe hope it
will help those who are interestedin change In our country to do a
more effective job as citizens.and lobbyists. A basic premise of the
booklet is that action by a group or association is more productive
and effectivé than individual action.

Chaptérs in Lobbying-and You include information”on who lobbies
whom, the legislative process, how to get information to your
legislator, a rescurce notebook, local units of government, political
activity, and rules and regulations, This informative booklet is a great
place to start with the how-tos of influencing the legislature.

Available from Another Opinion, Inc.

3311 Garfield.Str., N.E.
.Minneapolis, MN 55418

$2.50 Individual

$1.50 Groups and organizations

Price:

Lynn Klaber .
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Dec. 12-13°

jan 19-23 -
. -jan. 23

Jan. 23-24 ’

Feb. 18-21

[
B ad ‘)_

March 10-12

Apr. 1-3

Apr. 7-9

Apr. 12-17

May 8-9

PREVIEWS

Semlnar—JomtIy Sponsored by Umversnty of Montana and
Eastern Mcntana College, “Development and Breakdown of
*Fluency Skills in Children”. Dr. R. Boehmler, University of
Montana

Seminar—Jointly Sponsored by Umversuty of Montana and
Eastern Montana College-“The Language Acquisition_Process:
The Roots of Literature.and Reading”, Dr. Sandra Rietz,
Eastern-Montana. College

Grantsmansiiip Center Workshop
_ (Must be pre-registered)

Semmar-—Contmuatlon of ”Development and Breakdown of
Fluency Skills in Children” with Dr. R. Boehmler

Proposal Writing Workshop
Jon Guthrie *

°

18th Annual Association of Children with Learning Dlsabllltles
. National Convention, “Coming of Age" ‘o
* Dr. William. Cruickshank-Keynote Speaker (For fitthiet details:
ACLD 1981.-Conference Suite G-14, 2779 Clalrmoryﬁ Rd., N. E
Atlanta, Ga. 30329) . o
JKF Child Development Center Workshop “Psychological
Assessment of nfants and-Young Children” (Limited
Registration, for further details: Ken, Hemleln, Hathaway Bldg,
Cheyerine, Wyoming (307) 777:711%

Second Annuzl Montana Symposnum on Early Education and
the Exceptional Child )

JKFChlId Development.Center Workshop “Psychological
Assessment of Infants of Young Children” (Limited Registration
for:further details: Ken Heinlein, Hathaway Bldg, Cheyenne,
Wyoming (307) 777-7116

59th Annual Council for Exceptional Children—~International
\ Convention

Semmar-—JomtIy Sponsored by Univesity of Montana and
Eastern Montana College-Language ‘Assessment-and .
intervention With, Older Children”, Dr. Lynda Miller, o\
University of Montana i

Spec Ed. 209

Eastern Montana College:
Spec. Ed. 209 '

Eastern Montana College
Spec. Ed. 209 "

Eastern Montana College" .
Petro West

Eastern Montana College
Spec Ed. 209 / //g
Location to\be Anhounced-
For information caII

Grants Assistance Offlce
(406) 6572337 |

Atlanta Hilton
Atlanta, Georgia

Casper Hilton
Casper, Wyoming

Northern Hotel
Billings, Montana
\ .
Sheridan Ce
Sheridan,,.

ter Inn
yoming

New York, New York

Eastern Montana College
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“The aim of education should beto teéch children to think, not what to think” -
.. John Dewey
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; . - Once upon a time, a student trudged into her ciassroom
o an hour late. “Where have you been?” asked the teacher.
» “I've.been on my way to school,” -replied the student.
“Well; then,” the teacher said, “Why are you late?” “The
wind was so strong that each time i took one step forward;.
it blew me back twa:steps,” the student answerad. “How,
then, did .you .ever get here” demanded. the -teacher.
“Simple;” smiled the- student, “I just turned’ around and .

T H E B 5. went backwards.” - .
S This slmplistic explanation of how to get ahead despite ’ i

overwhelming setbacks should hold a message for those .
E D l I/(/) R S\ of us concerned with early.childhood special education.
i

Though “set-backs” have been the rule rather thanthe | .

exception, steady progress continues to be made in the j :
VI E w field of pre-school education for special children. This |
progress, though rewarding, is demanding andirustrating |

for the individuals involved. So muck so, that stress and &

., burn-outare not uncommon. Because of the prevalence of

. this phenomena, special_ attention needs to be directed

to the problem. In this issue of: ‘Views, two articles speo-

ifically -address stress' and , burn-out. Hopefully, this *

emphasis. will_ enable you to establish personal prlonties

to deal with: stress and burn-out-before it-forces you-to

take too many frustrating steps backward and eventually
leave the teaching profession.. ,

; THE LONG RANGE EFFECTS or= o
- EARLY CHILDHOOD EDUCATIONONA -~ -
- DEVELOPMENTALLY DISABLED POPULATION

. Dr Bud Fredericks, Research Profenor, Teachlng Research
Monmouth, Oregon

*

\\

o

~t

introduction \\ et T b
TheTeaching Research Infantaiid Childm“skills social skills, réading, writing, number concepts,
completed a study.to determine the long range effects of money, time, eating, dressing, personal hygiene and
early childhood educatlon‘on a developm ntally disabled physlcal fitness. Annual data were reported for each child-
population. The results of part of that study.are reported in each\TMR classroom in Oregon on each of the 13 sub- \
"herein --the.part that focused.on this quest\n.\!o what tests. lntqrmter and test-refest. reliability data on the: |
extent aré the benefits of a preschoo! experience*rn\in- SPR have been collected over the years using the Orogon )
‘tained one or. more years followlng that preschool exper- State MentahHealth Division staff for obtaining reliability
‘lence? The ideal approach to provide an answer to tha\ coefficients with the individual classroom teachers across *
question'is through éxperimental research design. How- state, Overali eliabilities consistently remained above ‘
ever the-use of experimental designs to obtain longi- 90% duging the yegrs for both.inter-rater arid test-retest :
) tudinal data for the analysis of program impact is costly in comparisc N . g
.- bothtime and financial resources. A viable alternative to N
. long term costs involved with the. more controlled re- Oregon, thus, has had continuous data to track TMR-
. " searchdesigns isthe use of ex postfacto research Thisis children across at least three successive yéars. Data o
‘{. ‘the approach used in this study. l were, thus, availablé for children who had completed'a i
: \ preschool experience, as well as for those who had not- .
é ‘Methods - enrolled ln a preschool program. Children chosen for the
by Béginning in Spring, 1974 and continuing through tothe study were divided into three groups: 1) those who had no
4 present time, ali preschool and. school age children in preschool, 2) those who had one year of preschool, and
s ‘Oregon who were ‘in trainable mentally retarded (TMR) 3) those who had two or inore years of preschool. -
1 . prégrams funded by the. Oregon Mental Health Division
<> ‘had been given ona: pretest-posttest basis, a criterion A total of 1276 children enroiled in TMR classrooms in
Bt 'reierenced inventory of skill development Data which had the state of Oregon were administered the SPR. Of these
) ‘been collected as a result- of administering that .instru- 1276 a total of 151 children between 80 and 145 months

- m\nt over the. yéars had been computerized atthe Uni- . ofage.had been administered the’ SPR over three con- :
S o "y of Oregon.computation ‘center. That instrumei secutive Springs and thus became. the subjects for the )
. [ KC tudent Progmo Record (SPR), is composed of 4 post hoc analysis of skill acqulsition over that three year. .
s e 18tE roceptlve ianguage, expreselve language, motor . period. Table 1 ehows distnbution of chlldre{t

| oamn et s I LT o sttt ¢ T e T et - R e et i e
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Table 1

‘Distribution of Sample Children Across Years
of Preschool and Age Groups

Years of Preschool

: Age Group

_-{in months) 0 1 2 Total

" 90-109 . 22 11 19 52
110-127 21 12 17 50
128 - 145 .25 12 12 .. .49
TOTALS 68 35 48 151

The level -of each child’s handicapping condition was
indicated by -the child’'s current teacher, - based upon
formal diagnostic results: and/or general’ ievel of behav-
foral functioning: ‘The: four areas of handicapplng condi-
tions. includedlevel or degree of: mental retardaticn,
motor dysfunction, hearing impairment and visual impair-

:ment. The scdle on which the teacher rated the children

fOI .degree of retardation" was similar to the classifitory

system used by the American Association of Mental De-:

ficiency (Grossman, '1977): 6 = profound, 5 = severe,

.4 = moderate, 3 = mild, 2 = border line, and 1-= none.

For, the motor, hearing and visual areas- the following

‘scale was used for rating 3 = severe, 2 = mild, and 1 =

none.

Table 2, reveals that most of the children were classified
as moderately to severeiy retarded with mild or no-addi-

. tional motor, hearing or visual impairment. The three age

groups were not observed to be significantly differentfrom
one another on any of the four handicapping conditions.

Table 2

eans and Standard Deviations of Chronologlcal
g a and Handlcapping Condltion for Age Groups

_1\_90 Goups CA MR _MD _HI VI
9-Year-Olds (n=52) x 103.6 4,365 1.538 1.154 1.019
(Upto 109 mos) SD  6.243 658 . .609 .500 .370

10-Year-Olds (n=50) x 119.8 4.300 1.560 1.340 1.120
(110-127 mos.) SD 5.566 931 760 . 479 328

11-Year-Olds (n=49) x-133.9 4,429 1.735 1.163 1.122
(128-145 mos.) SD 3. 791 816 785 553 484

<5 N

Tabie 3 presents similar chrnological age and handi-
capping condition data for the 151 children across the no-
one- and two-years-of-preschooi groups. '\gain, no signi-
ficant differences were observed across -age or handi-
capping conditions for-the three levels of the preschool
factor.

Table 3 .

Means and Standard Deviations of Chronological.
. ‘Age and Handicapping Condltions for No- and

_was enrolled in a preschooi program or not, had little

" Pre-School Groups
) "CA’ MR __MD _ HI Vi
0Years (n=68)x  120.5  4.338 1.809 1.221 1.118
. sD 12452 .908  .833  .542  .474
1 Years (n=35) x 1185 4543 1486 1086 1029
15219° 701 512 .445 /382
E Cmrs(N—48)x 1165 4271 1417 1313  1.083
' K 13618° 707  .539. 512 279

The 13 individualiy measured areas of-the SPR were
consolidated into five composite areas by combining the
13 specific areas into more traditional major curricular’
areas for the TMR programs. The five cufricular areas,
with subsumed composite areas, are as follows: social

(social); |anguage (receptive language and expressivé .-

{anguage); academics(number concepts, money, reading,
writing, and time); self-help(eating, dressingand personal
hygiene); motor (gross and fine). The results from the five-
major curricular areas were then available for analysis
across three ‘successive years of SPR administration

.Spring, 1975, Spring 1976 and Spring 1977. (T n,T2andTs |

respectively).

Results

Social. There were no significant differences in sociai-
ization scores between non-preschool and preschool
groups. As measured by the SPR, then, whether a child

1

measured effect on that child's level of sociaii zation skills:

Figure 1 presents the plotted cell means for the social
scores over- -the three Spring administrations (T1, T2 and’
Ta) of the SPR. Itis interesting to note that over the three-
consecutive- years for which SPR data were available,,
there is a tendency although not signif:cantly 50(p.=.07

for combined scores) for those children who were enroiled

in a preschool-program for two years or more to score
consistently. higher than both the O- and 1-year-of- :
preschool groups. Moreover, those differences tend to "
increase the longer these children have béen in school .

age programs.

N
4]

-
(4]

-
o
]
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A)\)

MEAN SPR SOCIAL SKILLS SCORES
N
! Xh

Figure 1.
Mean social scores for preschool across time.

35

Language. Measurement of language scores over time
indicated significant differences (P -= .02) between those
with two or_mgere years of -preschcd! and tiose with no-
preschool The differences in lang:i age scores were not
significant (p. = .08)-between thcse with no preschool :
-and those with one year.of preschool. See Figure 2.
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.Academics.; Measurement of academic skill: scores
over time, eomidodng oomblnod scores, indicate differ-
)onooo(o:!)botmon thooewithtwoyoanofproachooland
tboeo 'with no. pmchooi year. There were no significant
dmmnooo botwoon those with one year of pruchool and
th,ooo with no years of preschool. See Flguro 3.--

0 years preachool
- A—A1 year preschool
- 0—02 years proachoo' '
1 i - i
T - T2 T3
!
Flgun 3.
Iun academic scores for preschool and.

.CA groupse acroes time.

: Oon-llolp. Measurement of self-heip skills over time,
eonsldoﬂng -combined scores, indicate significant differ-

' -Onces (. 01)botwaonthooownhtwomnofproochooland
MMOMormyunofpmochool.ThQremm no
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/} Seit-help over.time.

Motor. murcmont of motor skills over - time, con-
sidering ebmbtmd scores; indicate significant differences
(oa)botwoonthouwithtwomofpruehoolmd‘

thosa with no:preschool. The difference between thoss

with o 8-year of preschool and those with no years of. -
presche ol is non-aignmant (p = .20) See Figure 5. .
w o
& |
§ // 80|
4 -
¥ 70|
e
/‘ »®
5wl
; S O'years preschool -
60 AH—4 1 year preschool
3 > 0—01.2 years preschool
2 N B
L T Tz Ts
Figure 8. -
Mean motor scores for preschool and
: CA groupe acroes time.

Another factor needs to be.considered when examining.
these data; a factor- thnt may indicate that the data an
conservative. A survey was oonductod of every schoc
district whlch contained’ TMR classes. Eighty-aight per
cent of the.-‘school districts :containing. such: classe:
responded toaqucstlonmlro -They were asked toldonm
TMR children who had been moved from TMZY- ';luuo #
the pnt four-years to other’ programs such as reeomu
centers, EMRclamsormguhrdmu.Thoymmnm
asked to indicate the number ‘of years of pruchool odu
cation whichthe transferred child had. One hundred thirty
one chiliren were so ldentmod. Albut11. hadhad atleas.
one year of preachool expoﬂonoe ’Nlnoty-four of -t
d\lldfonhadtwoormoreyunofpnochool.(:om .

a\u‘... Co e e e e




Taken collectively, the results for the five curricular. |
areas (social, language, academic, self-help, and motor) -
support the contention that a preschool experience does .
influence skill development, and that the results of that.: :
preschool-experience are maintained over time. Those-| -

" -guently, the higher functioning children graduating from.
preschool developmental disabillties programs and into .
‘less. restrictive environments. are likely removing- the .
‘higher -functioning children.frn ¢he preschool expert
enced samples. Thus, the.overall degree of differential

.performance of the children who have had the preschool,
compared to those with no preschool experience, is surely
.reduced. Had the children who had previously been‘in a

-preschool program ‘and then placed in a less restrictive
educational environment, also been administered the
‘SPR while in those less restrictive environments, dif-
ferences reported in the current study may have been
more pronounced. This study suffers because of that lack

“of data.
’ <]

.« Are you tired, exhausted, stressed, turned off, want to
call in sick, unmotivated; ‘bored, irritable, or unsociable?
: If so, you may be-facing a condition of “burncut’. This
. condition can affect teachers in any environment or be
caused by a classroom full of children. Recently burnout
has focused on.teachers of the handicapped and per-
- sonnel working in rural and remote areas. A second group
of individuals, parents, are also affected by this condition.

The cause of burnout cannot be isolated into one factor,
but is multiple factors in combination that cause a person
to burnout or drop out. Teachers are faced with a number of
challenges by parents, principals, superintendents, afd
.boards of education to develop the minds andibodies of
edch. child within the classroom. The blame for burnout
cannot be pointed in one direction but mustbe shared by a.

- number of facilities and personnel.

: The 'initial questions to be asked by each:teacher is

: Wiy am | a teacher? What do | expect from thé education

-.gystem? |s teaching my career? Given this information
the stage is set to predict in some cases who will make
education a career and who Viill burnout. Statistics show
that fifty percent of the teachers drop out before 10 years.
of service. This may be due to other career choices or
‘because of “burnout”. Secondly, it has been found that
people who enter education do so because:they want to
teach-children, and don’t drop out or burnout because
they didn't like teaching. It is the combination of a set of
factors that causes the teacher to'burnout.

Salary has been said to cause teachers to drop out of
education; however, money is found only to be a factor
: for entry level teachers and not necessarily a factor over

- time. Given the economic conditions, cutbacks on educa-

tional pjégrqn)s,-less increases in -salary-coupled with
* Ofhar variables can be found to cause stress, anxiety, and

B Mcqut. Also, the teacher feels a responsibility to be

' “BURNOUT” :
TEACHERS AND PARENTS

Dr. Michael Hagen,
_ -Eastern Montana College and
Montana University Associated Program
Coordinator,- Project Rurat

children who had been enrolled in a preschool programfor *

two years performed significantly better than children not,
enrolled in preschool in the academic areas of language,
academics, self-help, and motor, Although not significant,

the-same trend was noted in-the social curricular area.

The same types of differences were not demonstrated .

between those who attended preschool for one year and
those who did not attend preschool.

creative and develop programs for children, such as tield '

trips, teaching handicapped children to cross the street,

shop in stores, and be educated in the normal environ-
ment, but becomes hindered by the lack of ‘under”standlrig
by-the school district:when trying to accomplish these:
tasks. Burnout results when the teacher feels she cannot

do the job she was hired to do.
! Vs

Another factor that is generally discussed is teacher .

work load. A new teacher is given an équal work load,
number of children, etc. as a teacher who has been
working for three to five years. Even though the University
System graduates each student to .be a competent
teacher, the real world of work can be significantly dif-

ferent. A new teacher needs to develop materials, review™
programs, and organize lessons; however, the teacher -
may not have been taught to effectively organize-and !

develop a learning environment for the children he/she
was hired to‘teach. Secondly, the time and energy needed:
to accomplish this is enormous.

-

We as teacher trainers don’t like to admit our program

may not provide appropriate knowledge skills and expec- -

tations for new teachers,-but the fact remains, we some-
times don't. The schooil district; however, expects a

competent teacher as good as or better than all other ~
teachers in a particular situation. Multiply this situation
with the fact that teachers of the handicapped are usually

isolated with children all day, changing diaoers, feeding,
etc. and have-very little adult contact from day to day. -
Teachers are usually isolated in their classrooms to de-
velop plans for children, curriculum strategies, and long

term planning with little contact or assistance from othier -

staff and teachers who are doing the same thing. If a :
teacher has a free period, it may be taken up by lunch or .
playground duty and if not, théire is very little time for -
constructive professional interictions. N

A ‘q 7’!’he environment in which a teacher is located has also.
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hssn ldsntlﬂsdasstsctorwhlchcaneam bumout. ita
tsachsr is lsolatsd in a- one .room: school with seven
ohlldren ranging from K-8 then having one or two.children

hendleapplng condltlons can cause frustration,

»‘

] strsss. and-exhaustion. In-this situation with no school

i ‘board but.the parents of the children-within the: school
provldlno dirsctlon or lack of it, and no other professional
. .contact the teacherbecomes a potential “burnout”. These
varlablsseomblned with the lack of socialization because
the school may be'isolated fifty to sixty.miles from town
-over: rough terrain may cause the teacher to question:

¢ why arn | a'teacher?

; For personnel workino in rural areas, Glen Casto from

{ Utah State University, has found that recruiting personnel
wlth qualiﬁcatlons and interests and attitudes consistent
i with the rural lifestyles lessen the likelihood of personnel
belng dissatistied and unsuccessful in their position, He
has identitied seven areas that are critical in determining
an employee's strength and needs:

1. acceptance of rural culture
2. rural interests .
+ 3. socially appropriate behaviors
L 4. personnel satisfaction with rural
) *  -activities
5. knowledge of local history; geography
L and politics
. 6. ability to adapt to new, strange, and
) .different conditions
: 7. local and long Jjstance support systems

Castro has indicated by. using these seven variables,
. -candidates can be identified who will never be successful
“in a particular. teaching environmant. Secondly, the
assessment can -also identify those individuals who are
st rlsk" where additional supi.ort measures will need to
be developed. Seeing the need tc train teachersto work in
verlous rural sltuatlons, Western Montana College is now
developlng programs to train lndlv.auals to work speclf-
lcally in-Montana rur “ schools,

. In a study conducted in Tacoma, Washington, teachers
ldentmed the followlno five variables causing the most
stress in their profession:
1. managing dlsmptlve behavior
2. talking to parents.regarding their
probleni'children.
3. -maintaining classroom behavior
_ 4. _teaching children below average
. i 5.. verbal abuse and attack
. Paren!s and “burnout” have also drawn attention as
. thls soclety provides parents with the notion that children
«must be entertained and involved every minute of the
;»day Dr. Kiefaber points out stress comes from having to
: zcontlnue to meet the needs of peonle requesting help, a
! Aprouess whlch seems endless. And theperson who nas to
: ;provldethe helpfeels drained, that there is io more togive.
~With- the .handicapped: especlally, there is a continual
.:need to provide help and-assistance often from birth-to
: -death. 'As one parent indicated about her son, “l am tired
’of teachlng him at home, tired of fund raising, tired of the
total support he nesds every.time | turn around.”
5 - Q :ortunlty for a-child in- the 80's is tremendous
wi-R | Cy:League, bowling, tumbling, Girl Scouts, Boy

Scouts, elc. However, often both parents work-and yer
feel they must indulge their children in all activities if they -
are to be’ “good, parents," when they cannot. they feel
guilty and that they are failing as .parents. In recent
research conducted on burned out parents, several com-
mon feelings surfaced:

1. thattheyare not able to be good parents

2. that children are demanding more than
the parents can give .

3. that they. dislike their children, they are
bothersome

4. guilt, which leads to defenisiveness
which in turn leads to a variety of other
problems )

5. physical exhaustion”

Five stages of burnout have been identified that are
generalizable to parents and teachers alike. These five
stages are:

1. the psychological levet when people begin to feel
tired, drained, and may develop physical a‘llments;

2. the soclal levél when people become irritable, diffi-
cult to deal with. At. this point individuals may.bégin to
avoid people. not wantlng soclal interactlon

[

the intellectual Tevel when the burnout: starts to
affect the mind, the person is tired of thinking, some-

tion. )

4, the psycho-emotlonll level where the person begins
to percelve himself/herself as always meeting some-
one else's need. Another symptom is a strong desi’re
to be’ ‘alone. '

5. the introspective level where the person begins to
question his own value system. He or she becomes
less willing to contribute to others.

A solution that has- been discussed centers aro' ‘'nd
setting specific priorities for one’ ‘s self and each child. A
plan needsto be developed by the _parent and teacher
that allows enough time and energy to carry out the
establlshed goals. Serondly, an “energy audit” needs to
be conducted by the parent and_teacher as each indi-
vidual has only so much energy.

Though this article deals with a bleaker side of edu-
cation today, success for Individuals in the education
system can be found. A teacher and school must@stablish
priorities, select, and retain teachers appropriate for the
environment, help parents to understand their roles and
limits to teach in various areas, and provide aclear picture
describing their role and responsibilities. With these
solutions and changes perhaps there would be greater

-benefits to the children and less parent and feacher

burnout.

times, it begins to show up in difficulty of concentra-";
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A BLENDING OF COMPLIANCE

AND'CONSULTATION

Ken B.. Helnleln, :
‘Developmental Dleabl!mee Consultant
Wyoming' Dopartment of Hulth & Social Services

Wyomlng statute- requlres that the Office of Develop-

. mental Disabilities performs.an annual on-site review of
each regnonal ‘preschool program. The on-site review

serves two' purposes. Flrst, it assures that. the programs

T ‘@re. ln compliance wlth state statutes, rules and regula-

.tions;: second, the - revlew also: provides the opportunity
: - -for technical assistance and consultation. The successful
K ‘blendlnq of the two ostenslbly contradlctory roles makes

for-a dynamic. and ed catlonal review. The danger is in

the over emphasis of\one function to the detrlment ofthe
other i
|

The developmental dlsablllty preschoel standards wore

adopted' in December. of 1979, Ful compllance with the

standards is a requlrement to receive .a regional pre-

_'school contract. Compliance assures that the quality of
services is in keeping with the intent of the-law. The

standards cover a broad array of issues from. qualmca~
tions of staff to requlrement of the physical environmens.
Some of the standards, such as the temperature limit for
the hot water faucets 10 prevent a child from scaiding
himself, are-quite specific;. others, such as the appro-
prlateneee of the evaluation instruments, are subject to
the reviewers dlscretlons

The on-site review is-a five-part process incorporating
both cufrent compliance with- standards and plannlng for
program changes.

The first section of the review is a systemmatic look at
the previous years revlew. especially in the -areas:that

~were not in compllance with the standards or that were

withln compllanoe with. the standards, but not working
well"in the program. This section: allows the state to
eontlnually monitor the progress ‘of the program and

@ "8 directions for technlcal assistance throughout

[ KC wr, especially if. commonalltles appear throughout
= te

\ * | .

The secord section of. the Teview deals with lndivldual
Educatlonal Plans (IEP) from\..ase files. A sampling is
made of no less than five nor more than ten case files,.

with particular attention being made to the development.
of the IEP. The development of the IEP is looked at in its

entirety from initial assessment through annual goals,
instructional cbjectives, and progress notes. Attention is
paid to how the goals relate tc the findings of the initial -
assessments, and how the instructional objectives coin-
cide with the annual goals. Time is also apent in the class-

“rooms to see if the IEP oonforms to the classroom activity.

Assessing the actlvltles assures that the- IEP procaess is

more than-surface .compliance but the dynamlc useful

process it is'intended to be.

.. The third section of the review is concerned with per- .
- sonnel and caseload distribution. Each years October

Title §- count- produces-a différent plcture of the. distri-
bution of | handlcapc across the region: By lncorporatlng
the caseload dlstdbutlon into the-review, it is possible fo-
assure that the program has.the- "appropriate speclalleta.
o.t, p.t, speechtherapist, etc., on the staff orcontractedto.

cover the caseload. The Title | information is used in- .

conjunctlon with the data reported onthe State’ 's Manage-
ment Information System to provide a fairly aocurate view
of the caseload. This information can be accumulated ona.

state-wlde basisto planfor needed technical assistanceor

training to several programs.at a time. )
The flnal two sectlons are related. Section-four is the
results of the. program evaluatlonwonducted by each
program. The internal Evaluatloh lnstrument was de-
veloped by the Exceptional Chlld Center-in Utah. The -
instrument -provides good lnformatlon for management
planning. Section five covers program goals and objec
tives derived from the whoie review, and especlally from-
section four. - N

These final two sections allow the state office to step out
of the role of compliance officer into a technical assist- -
ance role. Programs needing .assistance in a_particular

area can-bring thls need to the attention of the-state

office. The accumulated, information can be:used on a.

state-wide basis for planning once all twelve reviews -

have besn completed.

The transition from compllance to consultatlo is easily
accomplished provided the reviewers never fulfy remove
themselves from the consultants' role. For every standard
with which a program falls to comply, -alternatives - for
remediation- can be provlded More importantly than
simply offering altematlves‘xfor compliance, the alterna-
tives must reflect the needs.and capabilities of the.indi-
viduai program. Nothing is gained, and’ much is lost, by
attempting:to coerce ail programs into the’ same format
for operatlon The best services are provlded ‘when a
local program, oparating | under local coniol, responds to:
local needs. The state's role in this is two-fold: first, to
assure compliance with atandards, and second, to offer
consultative services toassls’the program. Both goals can
be accomplished without stifling local initiative.

T
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A NOTE TO-OUR READERS

We hope‘that you have found our
first year's publication of VIEWS val- -
uable and informative. During VIEWS
short period of existence, our circula-
tion has,grown from 800 to over 2000
national\ly with daily requests for in-
clusion on our mailing list.

While o (circutation continues-to
expand rapid\ly. productioncostshave

spiraled at an; even greater rate. With.
these ever-in reasing costs, it .is

unlikely the publication of VIEWS can
continue withoutfinancial assistance
during tha 1981-82 school year. We
are, i‘harefore, requesting that our
readers complete and return to our
office the fonowing questionaire.

: WOULD YOU, AS AN INDIVIDUAL, OR YOUR AGENCY BE WILLING TO SUBSCRIBE TO
VIEWS FOR A NOMINAL $5.00 ANNUAL (4 ISSUES) SUBSCRIPTION FEE? ‘

YES ‘ NO

e " Note: Your response to the above question will not-obligate you in any way. Send
NO money now. A subscnptlon.form will be distributed to our readership in
. late summer.

TO MEET THE REQUIREMENTS OF OUR OUTREACH GRANT, WE ARE REQUESTING.YOUR ASSISTANCE
~ WITH THE FOLLOWING INFORMATION. (YOUR IMMEDIATE REPLY WOULD BE APPRECIATED)
" 1. PLEASE ESTIMATE THE NUMBER OF GHILDREN RECEIVING NEW OR MPROVED SERVICES AS |
S A RESULT OF INFORMATIONJN VIEWS. -

2. DO YOU FEEL THAT ARTICLES FOUND IN VIEWS ARE RELEVANT TO CURRENT ISSUES

CONFRONTING EARLY CHILDHOOD SPECIAL EDUCATION? YES___ - NO_ '

\ PLEASE FOLD, STAPLE AND RETURN TO ADDRESS ON REVFRSE SIDE.

o 10




_ . COMMENTS
+ ~COLLEAGUES

o

4 4..1

__IDAHOPUBLIC .
KINDERGARTENS CHALLENGED

4 o .0 Maryiou Kinney, :

Treasure Valley:Association for Education

¥ o -of Young.Children

- .~ -Boise, idaho

: _ idaho was without- public.kindergarten’ classas untit-

!s; 1

*"1875 when-a hard fought batilé finally won state funding-

-~ -for.thé program:-But now, in 1981;:the'Idaho legislature;

<+ -Jacing-state financial difficulties, has made up a “hit list*

;. with-the -approximate $8 million Kindergarten *program
. atthetop. - L .

A8 early cﬁllﬁhpqd’édyoé@tgs; we find that once-again
{ - wehavetore‘emphasizekindergarten as the foundation of

the educational process, not Just a “frill” as-many of our
“legislators view it: We again have to iobby.for the positive
" effects of kindergarten programs — the social and readi-
.hess 'skills..that are necessary- steps to more. formal
;. Jeaniing. And ‘again.wé have to-explain.that it would be
unifair if sgme children ‘had an, opportunity to attend
private kindergartens while so many children started

: _ first grade urider the handicap of lack of that experience,

R

- Since young children do not have any political power,

'in time of crisis their services are the first to be cut. Early
- -childhood advocates are lobbying to.make sure priorities
.. for children In Idaho.are-kept in the-forefront and our

. education does not take a giant step backwards.—

.. WHYINVOLVE PARENTS? '

;. Parentsare with their children more often and for longer
! .-periods of time than anyone else. The help that you givea
. .parent now can have an etfect throughout a child's grow-
:ing years, Because of this; parents are your most valuable
;' ‘partners in working: wittchildren,
.- When a child is hapdicapped it is important to under-
*.gstand some of the feelings or reactions of parents in order
i-:t0-work with them. more effectively. The feelings and
; ,iﬁltu‘doovof,pa(e‘hts, their acceptance of the child's con-
:*dition; the way they act, and the things they say will have
& strong influence on the child. i
v Q
. F MC‘F_& considering the :parents’ ‘feelings, try to re-
! A that

L1 |/
we

e
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bilitiés; If you ‘feel that they are neglecting, their handi-
capped child, try to consider.the:other-demands upon.
their time. Try to uinderstand the parénts’situation and be
accepting, When parents:feel’accepted, they are more
receptive to counseling aanad\glce given by teachers and

caregivers.* /
*When You Care for Handicapped Children .
Texas Department of. Human Rescuices-

NG
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SOUTHSIDE SPECIAL SERVICES
PRESCHOOL PROGRAM
Marc C. Hamilton, Director
St. Maries, idaho

The Early -Childhood Program in St. Maries: serves. -

children-and farfﬂlips ‘In-Benewah, Kootenai, and Sho-

‘shone countles. Previous to August, 1980 the pre-school
was a satellite program of the Idaho Department of Health"
and Welfare, in-cooperation with the St. Maries School
District. In August the school district assumed complete-

responsibility and extended special education services to )

¢

s A

three and four year old children.

The pre-school curre‘ntly~serve§ eight children 'during
-two daily sessions, The children range in age froni three to
six years old.'The program emphasizes specialized. in-
struction.based on developmental evaluation, Thé areas
of lngtructhn include receptive and expressive laﬁbuage. '
speech, fine & gross motor training, pre-academic skills, -
and socialization, ) ' '

The children enrdlled-in the pre-school cover the full
range of handicapping conditions, The time they spend in
program is dependent on their age, the severity 0. handi-
cap,-and in some cases, the distance they must be trans-
ported. Currently the program length varies from a'maxi-
mum of two and one-half hours per day, four days a week,
to.a minimum of two hours a week. In developing the pre-
school program special concern was placed.on insuring : °

flexibility in scheduiing, based on student need.. ,

) ¢ *
in providing pre-school servicestoa rural areathestaffis
especially concerned with outreach and homebased. .
programming. The-feacher spends one day pér week on-
"home:visitations. This time is spent providing direct s’errf] T
vices to children who are unable to attend the pre-school :
1"999?"%'(‘&"9@21&'99@@"'W"h*plfgntl;w P




pfo‘gram lncludes a full‘tlme teacher and éonsul-
f’tatlvefaervtces from Southlake Speclal ‘Services. The
lspeclal servlces stalf Includes ‘a consulting teacher
“:;oommunlcatlon dlsorders speclallst two psychologlsts,
: }and physlcal and occupatlonal therapy services.

. Although the- emphasls on pre-school handlcapped
. chlldren is somewhat new.to St. Maries; the support for
s - <such servlces hasbeen excellent It is an exciting program
S that beneﬂts both chlldren and families.

MONTESSORI AND
THE SPECIAL CHILD

. Marcla Delano-Barfknecht, M.A.,
) Multl-Cultural Educ.
. - Hoad Monteuorl Dlroctress
Adm. of New Chlld Monteasorl School,
Bllllnge, Montana

in 1896, when Marla Montessori received her degree in
medlclne she was-Iitaly's first woman physician. After

: retarded children, shewasgiven the task of rehabllltatlng a
group of “sium” children-in-a day care center.serving a
houslng development in-a poor section of Rome. For

- >seven years Dr.. Montessori was concerned wlth handi-
" capped chlldren before workl fo] wlth “normal” children.

In search of.an approprlate educational program to help

. «-these special children. in their distress, Montessori re-

: discovered the works of Jean Itard and Edward Seguin,

. both of whom had. worked extensively educatlng the

mentally ‘retarded: According "to her’ blographer E.

. Mortimer Standing, the writings of these men provided the
foundatlon for her new educational method

o in addltlon to studying the writlngs of speclal educators,
¢ she traveled widely.to study other methodologies.being
! .used:In.the teaching of deaf mutes and. other special
. children:ihroughout the world. This experience.enabled
. her to- observe first hand the-effectiveness of her own

* avolving methodology. At is-important to- .emphasize the

-and those of Itard and Seguin. She combined the sensory
. -education of ltard and the motor training of his disciple
'Seguin- with a- recognition of the child's own creativity,
’ spontanelty, and. adaptiveness. The program Montessori
«put lnto"practlce was based on the parallels she saw

: L arrested and the ag’yet undeveloped “norma!” child.

Teachers dealing with young children with speclal
needs: often face what has_ been termed the “filtering
.down. syndrome” An- exceptlonal child .will- often have
more than one physical handicapping condition. Thechild
may, havé speach and- hearing problems in-addition to
belng mentally retarded. Special educators and re-
searchers are now beglnnlng to recognize that the overall|
needs of the special child are basically the same as those
Jrrallchlldron These children need, mental, and physical
~‘stlmull which will help them ﬂnd an acceptable and some-
tlmee contrlb;.tlng place in the soclety they live.

EKC"’ many educational philosophers, Montessori

:achelvlng some remarkable results working with mentaliy-

connection botween Dr. Montessori's educational method’

between the disabled child, whose development Is.

e g
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osophy She was ‘concerned with the child's total develop-
ment and physical well being. She was interested in'the
chlld's diet, exercise, and mental health as well as-his..
cognitive and social development.

T

Dr. Montessorr was .very concerned wlth allowrng,
children with speclal needs the opportunity to reach their
potential by developlng activities and materials that allow
the child to utilize all-of his senses..Her concept. .of the

“prepared envuronment" is a: key component in her
method. This. envlronment serves as a nourishing place
for the chlld as it fs designed to meet his need for self-
construction to- reveal his’ personality- and growth’ pat-
-terns-to the teacher This can-happen in-an atmosphere-
of freedom Freedom Is an essential element of interest,
ability, knowledge and- the collective interest of the
community in which the child functions, The Montessori
environment offers the opportunlty for movement, motor
training, and the p"°V'3.'9't for order.:

The concept of order in the Montessori-approach is
particularly appllcable to \the education of the special
child. Each activity is made pofagraded 'series of move- )
ments to be performed in Iogical sequence (task analysis.
and sequentlal learmng) ach step of an éxercise is-
emphaslzed and-demonstreted in a logical, orderly way,
The child is being trained to focus his attention as well as
learning to develop efficient motor patterns and orderly~
.movement. ;

R R R o R T R T )

Handlcapped Chiidren enloy"repetitlo‘n of activities:
Children-are allowed long periods of time to work with .
the materials in.a Montessorl class. Such encouraged

s repetltlon of the materials serve to give confidence and .
helghten the self-esteem of the exceptional child..

The Montessori system stresses the-value of a multi-
sensory approach to learning. Within a slngle exercise the
‘child may gain'stimulationin a vlsual tactlle, and audltory
sense. The prepared environment emphasizes-learning
self-help skills and making one’s own choices. ‘Again,
these things serve to help the child to become more self-
sufficient and to promote feelings of inner satisfaction that |
he can care for himself. This can be one of the n._t
important-lessons that any child can learn.

Dr. Montessori was an advocate of early intervention. A
critical-key in understanding Montessori is her bellef that
.young children ‘pass through critical learning perlods
when.the heed to perform certain tasks s greater than
other times. Today we know that her observatlons were. .
correct because a deaf chiid who has been treated early
has a chance of learnlng to speak normally, on the other
hand, the chlld’s deafness is irreversible if language
therapy begins after the child is 4 years old. This suggests
thatthereisa "sensltlveperlod” In langudge development
of children between 0-3 years.

'

Public Law 94-142 states that ali children with special »
needs between the ages of 3-21 will be provided a free
education in the'least restrlctlve setting. Integrating the,
exceptlonal childintothe regularclassroom should appeal
to most ‘Montessorians. The philosophy speaks of the'
values of each ‘individual learning at his own pace.
Montessorr tells us. to respect the uniqueness of every-
soul and his right not to be categorized.. The Montessori .
.method is not a panacea.for meeting ali the develop-

e PO an educational method to lmplement her phil- 8" p mental needs of the exceptlonal child and it may be




L N;utes Ionsome of the Montessorl exerclses, but the basic

SCI'IOOL DISTRICT PRE-SCHOOL
FOR HANDICAPPED CHILDREN

" Dlano Gslloway, ..
" Special Educatlon Dlrector, )
‘Schoot’ Dlstrlct #33,. Montpelier, Idaho»

The’ Bear Lake School Drstnct operates a program for
IdentIﬂed handicapped pre-school children, The program
i8 funded through Title VI-B. A fulk-time teacher and a half:
time aide serve nine center~based and three home-bound

oy

: chIIdren

The‘program grew out of a need to provide better and
«conslstent services to pre-school children. Our county is
very rural and: many travel hours are involved to obtain
servIces from "Child' Development. Centers, The district
admInIstratIon and the Board of Trustees support the
concept of early identification and programmlng for handi-
capped chIldren

. _Children are located through the District's Idaho Child
T FInd activities and referrals from Social Services aswell as
the public health nurse. The public health nurse works
{- closely with Child Study Teams and assists with medical/
: physIcaI therapy. recommendatlons Physical therapy and
: ~speech therapy are provided on-an itinerant basis. We

3 slndleduaI cases:

. I

't r \e pr/ogram is lively and colorful. Our teacher, Daleen
: Pugmiré, based the. curriculum on the Minnesota Child
. Development Inventory and the Utah State University
¢.CAMS (Curriculum & Monitoring System).. She involves
parents extensively and has their enthusiastic. support.

. She foilows a dalily routine of free play, group structured
. language and fine and gross motor activities. Each child
; (has individual time for specific work and IEP goals.

:  Two sessions are in the center's program. ChIIdren with
- mild retardation “and severe language délays attend the
first.session. Two severly-handicapped and two Down's
«Syndrqme MR children are in the second session. Three
children are monltored with speech therapy services ona
. home—bound program.

¢

: Two children entered kindergarten this year from the
i ‘program, The pre-school teacher and public health nurse
: SGrved as part of a Child Study Team. The team agreed
- that the children would have requIred almost full-time
* special education if they had not been in the pre-school
. program. When special children are able to remain in
* Kindergarten bécause of the gains made in pre-school,
¢ ‘this certainly proves we are meeting the intent of “Least
Restrictive EnvIronment"

#+

necessary to change the presentatlons ‘of find substi- )

Ehave also used consultants for program development and ‘
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AFFECT STUDIED AS MONITOR
- OF COGNITIVE CHANGE

—— byJoan Anderson, TADS

Folklore has it that a baby's s/ntlle means he or she Is’
suffering from gastric distress, but a growing body of liter-
ature indicates the smile. may/reflect cognitive processing
of events In the baby’s envIronment

The Carollna InstItute Ior Research in Early-Education
of the Handicapped (CIREEH) is conductIng a series of
studies to-document the relationship between’ posItIve
affective responses (smiles and laughter) and’ cognltive
development of multihandicapped Infants. The research-
ers’ goal is to- establlsh affect as a monitor of cognitive
change in handlcapped infants.

N »*

Developmenta‘l changes in affective expression have
been described by several-authors.- Sroufe and Wunsch
(1972) devised a.set of stimulus items divided into four
categories: auditory; tactile; social; and visual. They

- reported that younger Infants (4-6-months-old) were more
responsive to auditory and‘tactile stimuli — repetitious
-noises, tickling, jiggling — while. older infants (7-12-
months-old) were mfre responsive to social and -visual
stimuli — tug of war, mother with.a mask, mother walklnq
like a duck. Further, the older Infants smiled or ‘aughed
more frequently than the younger Cicchetti and Sroufe
(1976) found the same pattern of affective responses ina
group of.Down’s syndrome Infants

The younger Down's syndrome infants first smiled or
laughed to the auditory and tactile stimuli and later,-with
increasing age, to the social and visual stimuli. Aithough ,
this pattern of response was the same for both’ Downs
syndrome and nonhandicapped infants, a delay was- seen *
‘in the age at which Down's syndrome bLs responded -
to the specific groups.of-stimuli; this was consistent with
delays in cognitIVe developm;:;rWs

Interesting W\WD_G nces were reported by
Cicchetti and Srouge (1978). Down’s syndrome infants
who smiles and laughed least and laughed at a later age
also had lower Bayley Mental Scale scores than thelr
peers. ..

The CIFIEEH studies, based on the above findings,
support the notIon that affective expression to specific

g ? stimuli Is reIaIed to cognItIve development.
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. Galaghecs (1979 inveetiation o positive affect n 14

rétarded infants of

responees and.developmental age as determined by
- parormance on the Bayley. : !

A study by Anderson (1980) produced
similar resukz. In a sample of 20 multihandicapped in-
fants, simiiar to that studies. by Gallagher, significant

positive correlations were found between tho number of

which are moneoonltlvoly demanding.  ;

\ mﬂmm expression 'y include

_ ‘'well as cognitive maturity, Ciochetti and
Srouge-(1978) found that:the most hypotonic Down’s
-syndrome infants displayed ices intense affeci than those
infants with more norma! tone. Their gositive responses
tended {0 be smiles rather than laughter.- Gallagher
(1979) found, that- deviations -from’ normal tone,

/

_ The implications of these studies concern-the monitor-
ing -of: developmental progress in handicapped infants.
‘Affective rasponses to specific stimuli may be useful

markers for handicapped infants unduly
.penalized by an inability to demonstrate cognitive func-

© _ tioning through typical pointing-or manipulation-type

infant tests. However, the effect of muscle ione on the
‘intensity of expressed affect must be taken into con-
.s mtm. -~ -
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Teacher lumom in Spoclil Education: The Person-
‘ol Perspective of a Classroom Teacher, ingram, Lesiie

. A, April, 1960, paper presented at the Annual Interna-

tional Convention of the Council for Exceptional Childrén
(88th, Ph}la’dolphh. PA) ERIC document - "Ed187073

In he/r paper presented- at the Annual Intemational
Council for Exceptional Children,
Leslie Ingram discusees teacher burnout in special edu-
cation from_her own perspective as a classroom teacher.

_She describes the phenomenon as fesling locked into a

routine which can reeult in physical, emotional, and atti-
‘tudina! exhaustion. Comparing Kubler-Ross’s five stages
that individuals experience as a part of death and dying to

+ bumout, she identifies the following stages:

1. R'oooonizlm the problem — something is not working;
O 'all to- consciotisly ackowledge that something is

rom \ oither -~
“hypotonia or hypertonia, resulted in iess inio}‘.o/aﬁm/
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Denial — this can’t be happening to me.

Bargaining — starting to put qualifications on situa-
tions to get through the working day; “if Joe is not-:
.here, | know I'l make it through.”;

Depression — point at which the problem begins to
internalize; really know something is wrong. .
Acceptance —. begin to start to try to work out the

problem.
“Now What”
focus on ways to/seek change. The author suggests

the following bl remediation techniques:’
(Ingram, 1 |-

10..Reflect on the idealogical reasons you went.into :

+
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— remediation techniques that

1. The firsg/technique mignt be to begin to keep a-
jou sbout your feelings — both your joys
(which we tend to lose sight of), and the areas of

streés. You can keep this in a log fashion, writing
down the events of the day; this will document
Jour oxperiences and you'can chooes to look at
the situations a littie more objectively as you'put
them on paper. _ 1 . A

2. cmtuqupponoyotom’toehool.ﬁndmom-

to eatiunch with each day, someone you canreally

3. Arrange to getawsyona
you'll soon realize you're not alone in your con

4. Try to get involved in an insetvice program that
interests you. One of| the greatest -deferises
against burmout is | growth, .

5. Change grade levels, new grade leveis may pre-
sent a good chalienge as well as trying new and-
different curriculum and instructional materials.
If possible, try to change school sites; sometimes
the fact that you are with new professional peers
will be the stimuli you heed. e

6. When you fes! particularly depressed, take a'day -
or two off. These are referred to as“Mental Health... -
Days” and should be used to pamper yourse¥. Too-
often teachers are made to feel that they have to
ile by calling in sick rather than the legitimacy ofa :
Mental Health Day. Stay at home and enjoy the
quiet of your own home once your family leaves. :

* Troat yourself to a fancy lunch; go.out on a .
‘shopping spree. Do whatever it takes to relax .
yourse. ’ A

7. it you're getting sick, or catching a coid, stay at °

. home, You don't have to drag in—you don'tdothe
students any good, particularly those in Special
Education. The greatest problem in Teacher .
Burnout. is not, surprisingly enough, with the .
teacher. It's what happens to the students. If a” .
teacher “turns off/burneé out” and develops an i
don't care” attitude, the children will begin to .
develop this same “I don't care” epproach to their -
learning and behavior. (Best, 1980) '

8. ifyoucanafford it, take asemeater off. Getanother
job. You'll-learn-a great deal and welcome the
return to the classroom. Don't be afraid to say you
like something better than education — be willing -
to make the change. ‘ -

9. Learn to decompress between schoo! and home,
You'd be surprised at the amount of energy you
consume in_rehashing your daily frustrations to -
the people at home. Keep home a'place to enjoy.
Share the good things that happen at school.

the teaching profession, Remember the iittie .

[




cllchee you'vo picked up through the yoars- no

- matter. how handicapped, retarded, or bad a stu-

7 «.  dentls, youcan find at ieast one good thing about

X that student and build on it. —Try and relate to
these as. goails for the future.

.11. Give yourselt-time to do the things you enjoy

" .outside of school — ekllng. cooking, golf, tennis,
otc.

12. Finaily, concentrate on dealing with the specifics

\ thatcay= adyour burnout. remembering that there
e ceftaln things that cannot be changed and
must be put in a workable penpoctlve. suchasthe
implications invoived as a result of the passing of
‘Public Law 94-1 42. By confronting the specifics,
you are no longer in the position of being helpless.
You have now. bocome an .active participant in
attomptlng to ovorcome the situation.
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When You Care For Handicapped Chlld\en. Guide
for Working with Young Handicapped Children is an
excellent resource book published by the Tex Depart-
ment of Human Resources. it was developed byth South
‘west Educational Development Laboratory 'un the
dlrectlon of Dr. Joyce Evans. S

When You Care for Handicapped Children Is a guide
designed to help caregivers inregular chiid care or educa-
tional settings work with handfcapped children. itisappro-
priate for both home and center based facilities. Compiled
in a large 3-ring notebook, the guide is divided into six
sections. The “Introduction” spells out the overall plan of
the guilde, defines frequently’ used terms, and briefly
" ‘describes primary agencles responslble for serving
childrén.

3

Screenlng, Areferral. individua! assessment, and 'lndl-
. vidual planning for handicapped children are described

.in the second section, “ldentlfylng Handicapped Chil-
dren”.

Each ot the major handicapping conditions is presented
- in the third section “Understanding Handlcapped Chil-
:~ dran and Meeting Their Needs". Basic information about
the handicap as well as ways to meet the instructional
noode -of the child are provided. A noteworthy inclusion
" QO -chapter: of this section is a recommended pro-
[ KC for referrlng achild with a partlcular handicap.

“Special Considerations for Assisting Hanalceppod
Children” contains chapters on environmental adapta-
tions, parent involvement, imanaging behavior probiems,
and the importance of self-concept,

“Infants in Child Care Settings", addressing the needs
of the handicapped infant, provides caregivers with ways
to take care of the infant's basic needs for nutrition and
physical care; play and stimulation, and loving concern.

The final-section of the guide provides information on
basic resources, both written and institutional sources.

Throughout the guide, the individuality of children and . -
thelrunique needs are stressed. The importance of parent
involvement is stressed as weli-&s the power of keen
observation.. Drawings, photographs, charts, and helpful.
hints abound in the guide.

Currently available for the mere price of -duplication,
When You Work with Handicapped Chiidren is an
invaluable resource guide, wel! worth the $11.00 invest-
ment. it offers coricise, relevant, and, indeed, usefullnfor- .
mation in a practical and handy format.

Available from: Texas Department of Human Resources o
Deveiopment Materials
Child Development Program, 5104\
P.O. Box 2860 1
> Austin, TX 78769

Price: $11.00 ) - ¢

BEINGME.... . y

Jean Edwards and Suzan Wapnick

Being Me. ... byJean Edwards and Suzan Wapnick, is
a teacher guide and. training curriculum concerning sex

-aducation for the handicapped. the authors have taught

x education for adolescents and handicapped aduits as
well as trained special education professionals for the
past decade. Workshop information and consultation
services are offered In the development of Sex Education
programs.

—

Included in Being Me.. .. . . are instructions for teachers
using the curricuium, curriculum for the severely retarded,
trainable mentally retarded, and educable mentally
retarded and lesson plans. -

Also avallable, and sold separatelyare 1)an assessment
packet consisting of 100 photos deslgned to assess .
social sexual skills, 2) 60 sex education slides that may be
used to supplement the curriculum guide formoderate and
trainable students, and 3) a paren{ book entitled Sara
and Allen, an easy-to-read book to help parents. of re-
tarded and severely handlcapped children.

The- Montana Symposlum on Early Education and the
Exceptiopal Child is.pleased to include the authors of
Being Me. . . . as presenters at the Symposium April 1-3,
1981 in Billings, Montana ‘

"

. .
Available from: Ednick Communlcatlons

Box 3812

Portland, Oregon 97208




PREVIEWS

March 10-12 JFK Child Development Center Workshop “Psychological Assess- Casper Hilton
‘ ’ . ment of Infants- and Young. Childrer” (Limited Registration) for Casper, Wyoming
further details: Ken'Helnleln. Hathaway Bldg., Cheyenne, WY ,
(307) 777-71 16 . ‘ '
March 16-20 Training and Supendsory Skiils Workshop for educators. Forfurther High/Scope Education
information, contact: Trainer Institute Coordinator, High/Scope, Research Foundatlon
600°North River Street, Ypsilanti, MT 48197. (313) 485-2000 Ypsilanti, MI C
- March 19-20 Early Childhood Education Conference, “Discipline or Punlsh- Eastern Montan~ .
/ . "ment?” -Keynote Speaker:. Dr. Joel Macht, University of Denve:. Coliege ;
’ Statewide meeting of Unlversity Faculty of Eariy Childhood Educa- Billings, MY
tion.to organize statewide Association for- Education of Young Student Union Bldg.

Children. For registration information, contact: School of Extended - :
Studies & Communlty Services, Eastern Montana College, Billings, -
MT 58101. (406) 657-2203

.
" March 26-28 “Poiicy and .Practice: The State of the Art in 0-3 Service”. The Continental o |
. symposium is sponsored by TH& lllinois United Cerebrai Palsy 0-3 Regency Hotel
Program. Contact: .Lynn Barnett, Peoria 0-3, 320 E. Armstrong, Peoria, IL
Peoria, IL 61603, (309) 672-6358
April 1-3 The Second Annual Montana Symposium on Early Education and Northern H o el; !
the Exceptional Child. Sponsored by Project Sunrise Outreach, Bllllngs, — '
the Eastern Montana School of Extended Studies and Communlty x
Service,-and Office of Public instruction, State of Montana. See
page 13 of VIEWS for fult details regarding registration. For further \
_ information, contact:-Project Sunrise.Outreach, (406) 657-2250. . )
April 3-4 ‘Conference on Autism; Today’s Knowledge, Tomorrow's Answers Ramada Inn .
sponsored by the Mon‘fana@fflce of Public Instruction and the Billings, MT

Montana Society of. Autistic. Children. For additional information -
on the Autism Conference, contact Ron Lukenbill, Office of Public
lnstructlon, Helena, Montana 59601 Call 1-800-332-3402.

April 5-8: ; Fifth Natlonal Conference on Chlld Abuse and Neglect. For further Milwaukee, WI
lnformatlon, contact; Region V Child Abuse and Neglect Resource ,

_Genter, School of Social Welfaro, The University of Wisconsin- T

Milwaukee, P.O. Box 786, Milwaukee, WI 53201. (414) 963-4184 o :

April 7-9 JFK Child Development Cegte;-Wo“rkshop “Paychojoglcal Assess- Sheridan Center inn
RN ment of Infants and Young Children” (Limited Registration) for . Sheridan, WY .
s further details:'Ken Helnleln, Hathawayﬁldg Cheyenne, WY .
(307)777-7716

£
b3 "o M

April 12-17 59th Annual_Council for Exceptlonal Chlldren-lntematlonal
Contact: Convention and Traln‘lng Unit, CEC; 1920 Assoclatlon Dr.;
. ‘ Reston, VA 22091, -

New York, NY:

- 7‘0 ”

June 14-19 | International Symposium on Visually Handicapped Infants and. Tel Aviy, Israel
Ce Young Children: Birth to Seven, Qonfact Dr. E. Chigier, P.O. Box Coe :
-394, Tel Aviv, Israel ° . . .
March-May The Impac of-Current Legal Action on Educatlng Handicapped Various Regional
. ‘Children senfed by Reed Martin, J.D. and the Public Law . Locations
) Dlvlalon iesoarch Press. One-day reglonal conference which .
pro ldo jcal information about developlng legal requirements
o in peclal education. Contact®> Carolyn Dl)naway, Conference
Adm;nlstrawr, 2612 N. Mattls, Champnlgn, IL 61820.
(217) 352-3273 « &
P \ ! . . 12, ’46

t




. THE SECOND ANNUAL MONTANA SYMPOSIUM ON
EARLY EDUCATION AND THE EXCEPTIONAL CHILD -

The Second Annual Montana Symposiufm on Early Education and the Exceptional Child sponsored by
Project Sunrise Outreach, the Eastern Montana School of Extended Studies and Community Service, and
Office of Public Instruction, State of Montana is scheduledfor April 1-3, 1981 at the Northern Hotel, Billings, MT

-

—

" KEYNOTE SPEAKERS

BUD FREDERICKS, Assistant Director of Teaching Research, Monmouth, Oregon is widely
recognized for his contributions in working with severely handicapped youny children. -Dr,
Fredericks will present two keynote addresses. “Early Childhood: The Yellow Brick Road, —
Does It Lead to Oz or Abyss?” and “The Country Child: Who Serves Them and How?". “The
Difference in Success and Failure with the Severely Handicapped” will be the focus of his
sectional presentation.

!

MERLE KARNES, of the University of lllinois, is a renowned leader in infant education and
language development. She will speak on the subject “Making Sure Your Program for Young-
Exceptional Children is Exemplary” in her keynote presentation. Dr. Karnes' sectional topic will
address “Infant Education”.

.

NORRIS G. HARING, a noted authority on the severely"/profoundly handicapped-from the, .
University of Washington, will deliver a keynote address “How to Tell Who You Are Teaching
Without a Label" and a sectional entitled “Teaching Strategies for the Behavjorly Disordered". .

LUNCHEON SPEAKER . —

PAUL CRELLIN, M.D. of the Children's Clinic, Billings,—«Mori'tana.
Toplc: The Young Learning Disabled Child: A Physician's Viewpoint -

[

. . [
in addition to the keynote speakers’ presentations, the symposium will include a varlety of concurrent sectionals, films, and other- -t
resources of interest to all persons concerned with early/special education. The $30.00 registration fee will include 2 continental
breakfasts, noon luncheon with Paul Crellin, M.D. as the featured speaker, and a wine-cheese party (your opportunity to meet leading
authorities in the field). Specialists from Texas, Utah, lllinois, Montana, Washington, Minnesota, Oregon, Wyoming, and Mississippi will
be sharing their expertise in their ‘sectiqnal presentations. A Proceedings document will be published following the symposium for all
registered participants. ” ‘

A Ii‘g(\ited amount of financial assistance is available from the State Ofﬁée of Special Education, on a first come, first serve basis for
parents and Montana school district personnel. Contact Ron Lukenbill at 449-5660 for further information.

One credit, either graduate level or'undergraduate level, is avallable for an additional $20.00 credit fee through the Institute f'ar
Habllitative Services at Eastern Montana College. Applicants must meet admission requirements of Eastern Montana College. For
further information, contact Project Sunrise Outreach, Eastern Montana College, Billings; Montana 59101, (406) 657-2250.

CONFERENCE ON AUTISM: Today's Knowladge, Tomorrow's Answers sponsored by the Montana Office of Public Instruction and-
the Montana Sogiety of Austic Children Is scheduled April 3-4, 1981 at the Ramada Inn, Billings, MT. = site registration for the Autism
. Conferenceis $20 00 Participahts attending the Symposium and Autism Conference save $10.00 by pre-registering for both programs.

Pre-registration, if attending both programs, is $40.00. For additional information on the Autism Conference, contact Ron,Lukenbill,
Office'of Public Instruction, Helena, MT. Call1-800-332:3403, ' : /

—.——.——-_—_—-——-..—A———._—.._-—-—'—_.——._.—_.—.———-—_.—.-———..-—.—.—._—._.—.—.—.-——_.—.-——-—.—-—.

SECOND ANNUAL_MONTANA SYMPOSIUM ON EARLY EDUCATION AND THE EXCEPTIONAL CHILD
School of Extended §tudies and Community Services, Box 80, Eastern Montana College, Billings; Montana 59101
) PARTICIPANTS ARE RESPONSIBLE FOR THEIR OWN HOTEL ACCOMODATIONS.

ENCLOSED: ‘ PLEASE INDICATE:
O $30.00 Symposium ONLY Pre-registration . O non-credit registration Make checks payable to:
O $40.00 Symposium AND Autism Conference Pre-registratich O one undergraduate credit Eastern Montana College
O $20.00Additional Credit Feeif registering for Symposium Credit - ] one graduate credit o

@ 4 i »
Name Agency.

s s T 4 M Zip Phone
I: mcuonal Information, contact Project Sunrise Outreach (408) 857-2250. '

13 .

Y . ERpeo——— === N ~ . - . ol e — -

FullToxt Provided by ERI . ,




PR e TN

PNATRIE s R R T S I S N e N G P T o L LN /YL PR T L A A oy Py >
O . N At - : : * e x A N T et SR e 2 .,H.,S, oo ...PJ;‘.. 3 ‘w~ o,..,uvw A ,.4") R Ar}r?/h.».n,#‘nﬂ.n.;...au.nl YT, B T R BT O MR Ny S Mot S o MY e L
.\ ot - N Com R : TR A B B N P L N MO P T SR AN S AT LR EE RN
- Sae, ¥ . o 1 .o RS T Lagl s, Ty Rl M e QR T R et T W o M LR * . ool
B e . e - A OIS, s - R s A . B . . P
. . N s . ERRE S MR SR o, T . v N R [ - . [ m
. , P el el 20T, N . -
. P N I L .. co . |
- - . - -~ -
. . . !
.. > - Kl
- : . < |
st A i
i P . : " Ay }

tter

t
UMBE

ght. Index-
1}

uld refléct their special

ng sho
.points O

he clesning-

le

i

ews

EC

In out judgement, this document

R

ION
4B
N

.
.
1‘ .

. T,
IR TS i
N v:f B = . L

o e

{ view.

o

H

e

houses noted to the r

13 also of interest to t

SCOPE OF INTEREST NOTICE
The ERIC Facility has assigned

this document for processing

to

UME

BL
. VO

PU

v

+

COLLEGE

ey

w

«
I

e
5
-y
Py

®
1981

+
2
53 e 2 aeste
B2
i
>

™
»

2,
o

3

s

o

E
A
J

] > R . , B : .
i ‘A.. . PR o ..‘,M«k
> -, S C ; E x
o A ‘bt &
@ . ~ L. «. i p)...‘ w
, - ’ ‘— s\? o

‘ 4 v - .

, ’ oL K

: > tv - .m

o : PR ,N 1

Z
“n. . .

N
b
AT % s

)
A
ft

A

s s Pl

. kK ‘
&, s _‘ PRSI .
i g Y ) . , :

S arn e s
PR o
R etk 4 Dok

%



- ) . - = ;; s - i -
“The aim of education should be to teach children to think, not what to think.”
- ... Johr Dewey
N )
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“1'will never play golf in the 60s, rarely in the'70s. To that.
extent, compared to Sam Snead, | am retarded.

‘Each of us, compared to others of us, is less agile, less
coordinated, less eloquent, less perceptive. One way -or:
another, we are ali retarded.” i

The preceding quote by Paul Harvey, the well-known
commentator, succinctly indicates the folly of judging an
individual's capabilities, or incapabilities, by comparisons and
labeling. Those of us involved with early childhood education, -
must realize we-have the opportunity and responsibility to
thwart this judgemental labeling process and other-equally
damaging concepts before an innocent child.is permanently-
victimized. -

Early childhood education, as it presently exists, faces
financial difficulty at all levels of fundlng. {f we are to maintain
and expand the present quality of early intervention, we, as
oncerned individuals, must reactto and heed the challenges ,
that Dale Gentry addresses in the article, Effectiveness, :

OIL THAT SQUEAKI G WHEEI.!!!

Louise Phillips, Chairperson, Task Force On Affectm Decnsion Makers, ) .
Box 428, Magnolua( Arkansas 71753) d

In the days of budget cutting we tend to forget that
somewhere, sometime, we have to pay the piper. if we fail to
prepare young handicapped children for participation in our
world, we will hae to meet the cost of our failure at a future
date at-a-higher rate.

The _prime target to influence i |s, of necessity, legislators -
local, state, and national. You have to sel} your program to the

“ones 'who control the money.

Too often decision'makers hear only the squeaky wheels. If
this-be so, then, let’s squeak loud, long, and. hopefully in the
‘right pfaces «

If you accept the premise that early childhocd education is
of cntical -importance to childrén who are at-risk with hand-
lcapprng condruons, then you- t’lust accept the obhgatuon to
work to secure the necessaryfu.anoalyand program support. If
you are to secure'the necessaryﬁnancral and program support
for these children, -you must. ventUre into -the: world of
unfluencmg p0|le makers and budgr.t makers. To get-this
‘support, you must meet the decision makers or: their own
grounds. We have good sound mode!s developed with meth-
ods and technigues that work, but who knows about thzm? I
tremendous efforts can be made to protect the env;ronment
_millions can be spent for clean air, and Congress can devote
major time to speed limits, why can we not mount a program
that speaks to the needs of handicapped children? This type of
program has started and has been effective for school age
children.. Now, we need to squeak -the-wheel-fr preschool
handrcapped chuldren!

‘Nothing beats parent advocates! To get parents beating the
drums, you must have an effectuve program that really works.
Génerate enthiusiasm for your program by being thoroughly
knowledgeable Know what you are doing, how you are doing
it and practice saying it. Do some practice sessions with your

. awn staff-in how best to say it. Stop being reticent about
bragging on your work. Who elsé‘’knows what wonderful things
you are doing? If you want a future for young handicapped
~hildren, stop applying oil and learn to squeak No one else

AY

.and to your congressional delegation. Grass roots opinions do

knows as well as you what 3 Le done. Don't be bashfull
Speak up and out! '
Organize letter writing campaigns to your state leguslators

affect the legislators. Inthese letters preach the doctrine of
“every child deserves a chance.” Your best approach-to the
decision-makers or money- m|nders i1s by-way of local voters.
Squeak that wheé€ll -

Every person in every progiam should become a walking
encyclopedia of information on the advantages of early
interventidn for ycung handicapped children. Don't forget
that“all” of yous staff “show case” your program. Be sure that
your volunteers, cogks, custodians, bus.drivers, and secre-
taries know what the purpose of the program is and know
how to describe it to the communities. As practucung pro- °
fessionals we must know the facts and make opportunities to.
present them. Who will know of your deep concern for young

-handicapped children if you do notlearn to speak effectively
‘to others? You not-only have the right but the obligation to

speak, - -

All the technrques you have deveIoped need to be called
into pIay.,Invute influential citizens to visit your programs. Try
for spots in radio and TV programs. Speak to any club that
invites you. Use your affiliations to get invitations. Seek out
opportunities to speak to church groups. Work with your focal .
papers. Write letters to the editor. But above all, write letters,
millions of letters. Get them from all sorts of parents. Lose the .,
oil can and squeak loudly for the cause of chuldren Commun-,
icatel '

The imperative activity for 1981 must beto get theattention
of the budget cutters. There are hundreds of ways to sell'your
program, but it is imperative that now.- at this moment - you
getthe word to legislators. Speak to them, write to them, or call
them but move out now. Your voice added to the voices of :
others carr make the difference. Build the sound of the
squeaky wheel toa rousing crescendo and fught forthe needs

of younb handicapped children.

5
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EFFECTIVENESS EFFICIENCY AND ADVOC. Y
' OF EARI.Y EDUCATION PROGRAMS .
IN TIMES OF FISCAL RESTRAINT

Dale Gentry, Chairperson, Specral Education, Umversrty of Idaho
Moscow, |daho

Eardy education for handlcapped chrldren from birth to.

school age faces a challenge of larger magnltude inthe United
States than has been faced in the past fifteen years. Since
1968, when the Handicapped Children’s Early Education
Program was established through federal legislation, there has
been an almost continuous growth in early. educazion pro-
gramsforthe handicapped. This growth has been expressedin
increased advocacy, state level planning and legislation,
development of model-service programs, personnel training,
research, parent involvement, and development.of curricular
.and instructional technology. In spite of this growth, and the
involvement .of an increasing number. of parents and pro-
essionals; there has never been a broad base of commitment
to early education programs by the- publlc by educators in
general, or even by special educators.
. Now, in face of reduced federal-and state spending for
-education and human services, many educators, special edu-
cators, district and state administrators, and legislators are
. supporting the reduction or elimination of funding for early
, * education programs. They commonly give two major reasons
“for this stance. First, they assert that with reductions in fiscal
support they mustreserve the limited funds available formore
basic program needs or needs of children alseady being served
in public education settings. Second, they indicate a concern
that promotion-of early education :programs will resuii in
reductions in public support for financing because of the lack
of interest in a population that is not yet in the domain of

& public school programs. School boards, administrators, and

“~legislators are reluctant to spread already limited funds to
include yet another populatron Regardless of the validity of
these arguments, it*is clear that.the majority of educators,
administrators, and législators are not coavinced that early

. education for handicapped children is as essential or polit-
ically viable as other educational services.

Adequate support for early educatron programs can be
generated by using at least two major approaches. People in
decision making roles from local- administrators to state
Iegrslators must be convinced of the value of early education
and of the political necessity of: funding early education
programs. Bringing about such political. change could be the
topic of an entire discussion. This paper will be concerned
with another major-approach that supports the first,.that of
provrdmgthe most eftective and cost-efficient early education

¢ programs possible, I

*  Thereisno doubt thatthere hacbeenwaste an inefficiency
in many early education Pprograms. Such inefficiency is fre-
quent when prsjects are in the developmental stages. How-
‘ever, decision makers will be reluctant to fund programs they
view as wasteful and' €émphasis must be given to the design of
effective and efficient programs. In fact, programs are now in
-existence which produce considerable benefits to children in
! cost-effective ways.

-Outcome Orientation, With many human service programs

tis often difficult to determine whatactivities are appropriate,
'@ ' atcomponents resources should be allocated, and when
l: MC rogram has been successful Early intervention programs
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have been no exceptron One way,to address this issue is to
use an outcome oriented approach, where accomplishments
are specified. Inan educationally onented program, we should
indicate the number of children to be served and the specific
educational gains we expect to make with them. All other
program decisions are then evaluated, in terms of their
probabie contribution to these objectives. Such an orientation
may lead to the exclusion of:some services or activities that
might otherwise consume program resources. The implication
is not that other services may not be important but that the
role of early education must be kept in focus..

Program Purpose Besides using an outcome oriented ap-
-proach, we must also narrowly define the purpose of our
programs. A great many posslbrlmes exist for program em-
phasis forearly childhood programs, mcludlngmedrcal health
and nutrition, social work, etc, Conditions in different areas
may lead to the need for defining a program purpose more
broadly to include an expanded program function. However,
in most cases it is advantageous to define program purposes as
narrowly as possible to enable a carefully focused program of
services provided at reasonable cost. It is important to note
that in an educationally focused program other needed
services should not be excluded, but they should be included
in relation to the primary emphasis of the program. It also is
probable that many ‘services ‘other than educational are
already provided within the scope of health and welfare
agencies. Collaboration with these agencies is essential and is
considered-subsequently.

Curriculum’ Selection. If curriculum is approprrately de-
signed and/or selected, it can lead to efficiency in achieving
child gains. An appropriate curriculum should be corapre-
hensive (i.e. cover all developmental domains considered im-
portant), contain carefully specified sequences of tasks, and
be -usable by the teacher to select téaching objectives.
Additionally, it should focus on skills that are functional to the
child (i.e. lead.to present and future success in their own
environments) and include a- mainstream orientation-(i.e.
include social and other-skills that-will .enable a child to
interact with regular poptilations). The most successful early
education projects have utilized specified curriculum (e.g. the
Portage, Marshaltown, and Teaching Research projects). A
specified curriculum enables carefully focused programming
forindividual children and efficiency of progression from one
learning task to the next. The advantages in child gains and
cost-efficiency are obvious.

Diagnosis and Assessment. Diagnostic and assessment in-
formation have often taken a disproportionate share of re-
sources without leading to service delivery. Obviously, certain
diagnostic data must be obtained to determine. children’s
eligibility for a program. Eligibility data should be collected as
economically and briefly as possible and still obtain the
necessary decision making information. Diagnostic data are
-also needed to determine sensory and motor intactness, to
determine the physical/neurological .status of an individual,
and. to assess special medical or physical needs. Other

_..diagnosticand assessment data should be collected in relation
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to program curriculum and to decisions that relate directly to
-instsuctionai programming. where possible, assessmient data
should be curriculum referenced, i.e. relate directly to the
turricular steps selected for the program. In addition, where
possible, assessment data should be collected in childrens’
ongoing “natural”’environments, e.g the classroom setting.
The narrowiig of diagnostic and assessment data to program
relevant information is likely to lead.to reduced costs bf
diagnostic services while maintaining or increasing the a-
mount of usable information for program decisions for ind-
ividual children,

Intervention. Too often in early education progiams inter-
vention has been unfocused and has consisted of a potpourri
of activities that do not lead to specified learning outcomes.
Intervention should be desighed to directly teach selected
objectives foreach child. It should be mastery based, in that a
child is instructed on a specific objective until he or she
reachés a proficiency or mastery criterion for that task.

lntewén}ion should be systematically’planned to’include a

descriﬁxu'on of teacher provided cues and prompts, child
responses, and arranged consequences including ‘feedback,
. reinforcement, and correction procedures. The instructional
“plan should be adapted to childrens’ stages of learning as they
move from acquisition to proficiency and generalization.
“Although such instruction may appear at first to be more
costly, it usually results in a substantial increase in child gains,
the primary purpose of early education. In a final analysis,
systematically designed and delivered instruction will contri-
bute substantially in justifying early intervention programs.
Parent Involvement. One of the most widely accepted
findings in early education is that parent participation greatly

enhances the acquisition and maintenance of child skills.

Consequently, there has been a substantiz! emphasis on
parent involvement in early education programs.'Sometimes,
however, program staff who work with parents have énded up
as a primary resource to parents, rather than serving as
partners with the parent to achieve agreed upon outcomes for
their children.Program staff can and should assist parents with
their skills, understanding, and emotional needs as théy relate
tochild outcomes. (Thereis, in fact, someevidence to support
the' position that parents are greatly helped when they are
given active tasks.to help their handicapped.children.) More
intensive’ parental needs, however, should be féferred to
professionals whose primary purpose is the mental health and
emotional adjustment of their clients. Early education per-
sonnelwill be moreeffectivein achieving program goals if they
focus on parentdl involvement around program outcomes.
Child Progress Measurement. In assuring that early edu-
cation programs are effective and efficient, child progress
measurement is.a crucial.component. Two types of measure
should be used to assure the effectiveness of teaching and to
document the progress children make: ongoing (daily) mea-
surement and periodic outcome measurement. Ongoing, di-
rect measurement should be used to assess whether children
are making adequate progress on their daily learning tasks, and
todetermine when they have reached mastery criteria and are
ready to advance to another objective. If the ongoing mea-
sures indicate that a child isfailing to make adequate progress,
it is possible to altér instruction immediately to increase the
rate of learning. Periodic outcome measures should be used to
determine and document the magnitude of child gains over
longer periods of time, at léast yearly. When such measures are
given repeatedly from year to year, they provide a longi-
tudinal perspective of child progress. Outcome measurers
should include curriculum référenced assessment measures
O Jocument child gains that relate directly to progrem object-
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ives. 6utcomg measures become a basic source of data to
demonstrate the positive benefits of an early education
program. s
Personnel. Lack of well qualified personnel hasbeend cause
of ineffectiveness and inefficiency in many early childhood
programs. One way to increase the probability of recruiting
appropriately skilled personnel is to use a detailed perfor-
mance based job description that identifies tasks and com-
petencies in detail. To reduce turnover of qualified personnel
once they are hired, salaries and other job benefits should be
made competitive with other similar positions. Competent
personnel who are able to produce: substantial gains with .
children and to achievé other project outcomes are essential
to the demonstration of the benefits of an early education
program. o
Interagency collaboration. Young handicapped children
and their families often require many different services, which

are typically provided by different agencies and professionals.

From a service delivery viewpoint these services need to be
coordinated, and. from a cost efficiency perspective they
should not be duplicated. Early education programs should
certainly utilize, and not recreate, services that are available
elsewhere._Yet, interagency interaction is sometimes more
competitive than cooperative. One promising-approach is
used by the National Association of State Directors of Special
Education. The Association suggests an.interagency problem
solving-process in which consumers and representatives of
different agencies identify service needs, specify outcome
criteria for services to meet those needs, and agree upon who
will provide each service. This outcome oriented approach
seems to greatly'incréase collaboration among agencies. Early.
education programs should utilize this or some comparable
approach in working with other agencies to achieve increased
effectiveness of support services in a cost efficient manner.

Documenting Benefits and Costs. One of the steps ii.
advocating for support of early education programs is the
collection and organization of information about benefits and -
costs. Benefit data should include outcome data related
directly to progtam objectives, for example the number of
children served, the progress they have made, and any other
child changes that may be targeted. Other specified outcomes
that reflect improved conditions should also be documented,.
forexample, acquisition of child managementskills by parents
or professionals.

Besides benefit data, cost information is also crucial. Per-,.
haps the most,frequent question administrators and legis-
lators ask when confronted with supportinga new program is,
"“How much will it cost?”” A summary of costs is a necessity, but
it is also important to describe costs by category of service' *
provided, and to show how those costs are reasonable in

_ and the provision of supplemental services by other agencies

n . hs
relation to the outcomes achieved.

It is not enough to collect and organize benefit and cost
data. itis also necessary to package the information in formats
that are clear and understandable to the receiving audiences.
The information in such packages need not be limited to data
collected in local programs.-For example; data are available
from model projects from throughout the nation, and there are. *
several publications that present well the case for early
education of the handicapped. A persuasive presentation of
the benefits of early education should include both well
articulated information from other sources and data which
provide credibility that such benefits are possible locally.

Conclusion. . -

Funding for early education program almostcertainly faces a
national crisis. Humanitarian ideals of early intervéntion will

~
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. notbe enoughto persuade decision makers to fund programs.
. As a first step, early educators must implement the most

. ;program benefits (including child gains) and costs, and assure
i-that such data are-available to appropriate audiences. In
_-addition, advocates must also create broad public awareness

-of and support for early intervention programs. At the same

time they must become the activists who present tihe case for

i-effective and cost- efficient programs possible, document.
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handicapped early education % atministrators, school
boirds, legislators,: and others who are in decision making
roles. Administrative and legislative decisions in favor of a
program most often occur when the decision makers believe a
majority of their constituents support that program. It is the
responsibility of early education advocates to create a sup-
-portive and’ vocal cal majority._, .
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"Dibilia was a lovely young, mortal girl. One day her mother-
i sent herto & stream near the family home to fetch some water.
. When she reached the stream, her glance fell on some bright
; yellow flowers blooming in a small clearing near the stream.
.-Sheset down the waterurm aid hurried toward the clearing. As
‘she reached the clearing, she stopped suddenly, caught her
: breath- and stared in wonderment. There, asleep in the.
. clearing, lay the god Apollo. Dibilia, recognizing the deity,
“knew.it was not prerogative of a mortal to cast eyes on a
sleepinggod. She tumed and ranbackto her urn by thestream.
~-Alas, even while sleeping the spell of Apollo was great. While
‘-she never told anyone:about encountering the slumbering
nod Dibilia remembered him fondly.

"Years passed and Dibilia grew to womanhood and married
the man of her father’s choosing. in time she and her husband

i 'had a son whom they called Disabilius. Sadly, Disabilius was

. blind. Dibilia was greatly distressed by her son’s condition.
-After much personal deliberation, she reasoned that the boy’s
bllndness was the wrath of Zeus, herbunishmentfor seeing his
sleepingson 'Secure in her beliefthather actions as a girl were
..responsible forherson’s sightlessness Pibilla setoutto”make
up” to herson for causing his blindness. She vowed to protect
_him from any further harm, frustration or disappointment. To
::do this, she did everything: for her son. She waited on him
. ceaselessly. She never let him walk around alone as he might
" bump into something and hurt himself. She made sure that he
" was never exposed to Strangers who might-say something
sensitive regarding his blindness. The duration of Dibilia’s life
was saturated with the care of Disabilius.-With each day of
self-ordained servutude, she reminded herself of her trans-
~gression of long ago for which Zeus was exacting this retribu-
. tion.in this she found solace, In turn Disabilius became totally
dependent on his mothers care and-in time, frightened and
frustrated by his own helplesshess.

The human psyche has always been concerned with the
~“whys” of things. “Why does the sun go down? Why is there
lightning, famine, pestilence?” If one knows why, we reason,
“'the next time we can-alter the situation to either increase or
: decrease the chance of it happening agaip. In doing so, it gives
-us security 'in the belief we, as humans, can somehow
- manipulate happenings in our environment. Whén dealing
“with an event that has a major impact on one’s own life, one
that is not likely to be repeated, we ask the same “why"

: qt"“""" but tend to rely on private rationalizations.

KC wents first become aware that their child has some .

 AMYTHOLOGY RELEVANT TO
EARLY CHILDHOOD SPECIAL EDUCATION
DIBILIA'S SOLACE .

,.k

form of handicapping condition, there is usually.a
general pattern or continuum of feelings and réactions
through which they pass. Initially, there is a period of mourn-
ing, wherein the parents begin to adjust to the loss of what-
ever attributes or-abilities would have made their child the
“perfect” child they expected. Next is a period in which guilt
and anger intermingle. Often there is a need to assign blame,
Whose fault is it that-the child is not perfect. Was it your
genes? your health?.your age? your actions? that caused this?
If blame cannot be assigned externally, then the explanation
will become an internal issue. “What have | done to cause
thi” In the event no acceptable etiological explanation is
present, parents may moye towards-less pragmatic casual
factors. In either case, assUmption and subsequent internali-
zation of blame resuits in guilt. Parents may remain in this
phaseindefinitely. Hopefully parents will move on toa stage of
acceptance. Accepiing the child's abilities and his place.in
their lives. -
Acceptance is a milestone. However, passive acceptance of
-the handicapped child and/or the disabling condition, while
helping the parents cope with their daily routine and personal
feelings, does little to promote the development of the zhild.
Ideally, once the parent accepts the child's disability, the
*parent then moves on to a period of adjustment. At this time, *

the parents begin to interact with a number of indlynduals and -

agencies to facilitate the development of t 's abjlities.
Actions now.take on a Iongutudinal dimenrigion with parents
and available resources moving toward the goal of helpingthe
child become asindependent and self suffucient as his abilities
allow. If the parent, for whatever reasons, does notdevelopan
orientation towards their child’s developmental indepen-
dence, then the child will become a truly disabled child, not
-because of his-initial disability, but because of his lack of
opportunity to develop and use his abilities.

Currently, ‘child find’ activities are concentrating on the
identification of handicapped children before they reach
school age. Theoretically, once identified, the child and parent’
would have the advantage of early educational intervention,
Of equal importance is the psycho-social support of the
narents to help them develop attitudes and skills which foster
their ability to establish positive attitudes, realistic goals and
the means for helping their child develop his abilities.
Ultimately; the parents’ interests and attitudes towards the
development of their child will significantly effect the number
and quality of opportunities.that the child experiences,
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VIEWPOINTS
from the
STATES

A MESSAGE FROM MONTANA'S
SUPER!NTENDENT OF PUBLIC INSTRUCTICN,
' ED ARGENBRIGHT - -

We all realize the merits of ‘early identification and pro-
-gramming for preschool handicapped children. The Office of
Public tastruction recognizes this area of the student popula-
tion and =Z,icinues to fund preschool programs through state
and’téderal dollars. Since the 1979 legislature repealed the
0-5- age mandates for serving handicapped children, child
count in this discretionary area has gone from 745 in 1979 to
1283 in 1980. This-certainly indicates that local district people
have a commitment to the preschool population.

With the continued cutback in state funds and the impend-
ing decrease in federa! funds, more and more decisions
concerning programming will have to be made at the local
level as to whether or not local funds will be made available to
serve preschool children. The Office of Public Instruction will
continue to provide as much technical assistanze as possible.

A continuation of the State Implementation Grant for the
Handicapped Children’s Early Education Program has been
submitted to Washington, D.C. in hopes of buying more time
to implement the plan. The Consortium on garly Childhood
Education is made up of many interagency people who have
expertise and.foresight in this area, and we will be looking to
them for direction and guidance. '

I think preschool programming will be best served through
interagency collaboration — the pooling of available resources

' to serve this population. Special education is no longer the

““rich uncle”; but while it was, it pushed many friends in related
agencies on the federal, state and local levels to one side. It is
our hope that those friendships can be restored. and. that
efforts to serve the handicapped preschool child- can be
maintained at the current level through joint efforts with the
health-related fields, Developmental Disabilities, Head Start,
local day care programs, parents and other agencies and indi-
viduals involved with these youngsters.

Together we can continue to serve the preschooler. Should
we fragment and go our separate ways, therewon‘t be enough
money in any single program to do the job. ;

The future is bright as long as we work together. I'm confi-

-
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| DEFINING AND COUNTING
THE HANDICAPPED PRESCHOOLERS

IN WYOMING .
Ken 8. Halnlzin, lopmental Disabilities Consultant,
Wyoming Department of Health and Social Services

In 1978, Wyoming started to plan for a change ir. che fund-
ing machanism for the preschool programs, The plan was to
change from a center by center funding to a statewide system
that would assure more équalized financial support forall the
Gevelopmental preschool programs, Central to the changein
funding was accurate data on the handicapped preschool
population. Wyoming was without accurate population fig-
ures on the handicapped preschoolers being served in the
state, since each cf the twenty programs had its own defini-
tion, ;

Since the state lacked sufficient information to determine,
both the number and degree of disability of the handicapped
preschoolers, the next best alternative-was to assume that the
number of handicapped preschoolers in any given county was
in direct proportion to the population of the. county. This
assumption seemed correct, but told the planners nothing
about_either the specific incident rates or the degrees of
disability of the children, . .

The definition of a developmental disability that the state

selected was a twenty-five percent or more-delay in two or- -, )

more areas of development. The seven developmental areas
selected were 1) gross motor, 2) fine motor, 3) expressive
language, 4) receptive language, 5) conceptual ability, 6) selfs
help, and 7) social emotional development. The definition was
workable and could be consistently appliedacrossthe stateto

determine how many developmentally disabled.preschoolers -
were in the'state. Since it would take a couple of years of using -
the definitiorto determine the actual incident rates, it was-

assumed that,'using the above definition, the;e would be one
developmentally disabled preschooler per thousand general
pupulation. The funding formula was altered to coincide with-
the established definition of. 2 developmental disability and
the assumed incident rate of one per thousand. 7
Wyoming ‘started collecting demographic and develop-
mental data during the 1979-80 academic year. Wyoming now
has two years of the data collected, although the 1980-81 data
are not yet available, nor are they included in this discussion.
Nevertheless, the data are going to prove useful in planning,
especially given the,impact energy development will have
over the next several years. L.
The preliminary data show that the preschool programs
served seven hundred and sixty.handicapped preschoolers

last year. Of this number, about two hundred and sixty did not .

meet the developmental disabilities definition. The remaining

five hundred preschoolers came fairly close to the estimated .
one per thousand population, since Wyoming has just under

half of a million people.
han ‘cappedAchil'dren'wiIl be found. In fact, the preliminary
data show that there has been an increase in Title | handi-
capped children served from last year (79-80), to this year (80-
81). The increase from about 650.to over 800 was primarily
due to more effective screening. That large of an increase in

one year tends to cast doubts on the validity of thé assump-

tion of a one per thousand incident rate. The preliminary data
show thadt in the energy impacted areas ofsthe state, the
incident rate should be 1.5 to 2.0 per thousand general
population for children meeting the developmental disabil-

It'ts expected that as more effective screenings occur, more .
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i!ies definition, and hlgher if more mildly handlcapped chil-
dren are included. .
During the 1 979:80 academic year, the Wyoming develop-

'mental preschools served over 700 handicapped-children!

The demographic data show that boys outnumbered girls by
four to three."The children were predominantly white. There

‘were over seven white children served for every non-white

"-child served. Language problems predomlnated all other

-

developmental areas, with motor problems coming next.
Most: of the children that were served. were without an

‘identified major health problem. The Iargest single categoryof ~

health problém was- cerebral palsy with 35. The next largest
category was neurological impairments with 25, followed by

"hard of hearing with 20. Only 14 were identified as having

epilepsy. There were eleven in each of the blind and cleft
lip/palate categories. Micro " and hydro cephaius each

" accounted tor.three, and spina bifida eight, Thtough an

* administrative ovérsight, Down’s syndrome was not added to

-the list until the 1980-81 academic year. There were 136°

children-listed in the category, called other’, many of these
children were probably Down’s syndrome.

. The data were fascinating to look over. Studies will continue
as each year's information becomes available Perhaps more
interesting and. certainly more heartemng were the data
showing how.many children were improving as a result of t of the
preschool's intervention. Five out of six children were show-
ing significant gains as a result of the preschool programs’

intervention efforts. -

Wyoming has available data that are far more accurate than
were aveilable two years ago. This datawill enable Wyomingto
monitor the effect of énergy and mineral development over
the next several years and, more importantly, plan effective
services for the handicapped preschoolers in the state.
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IDAHO’S EARLY CHILDHOOD
SPECIAL EDUCATION PROGRAMS

.. Genelle Christensen, Consultarit, Special Education,
State of Idaho Department of Education

Idaho public and. private agencies provide educational
programs for preschool handicapped children, ages 3 and 4.
As of December 1; 1980, 186 handicapped children were
involved in Head Start programs, and 413 were receiving

. services through Child Development Centers operated by the
Idaho Department of Health and Welfare. Seventy children

with vision or hearing impairments were served through the
itinerant and center:based programs of Idahu State School fur

- -the Deaf and Blind.

Public schgols 1n Idaho are required to serve children of
legal school age, inciuding children who are handicapped.
Legal schou] age includes children between the ages of six (6)
and twenty-one (21), or five (5) if the district provides kinder-

’\ "garten. State funding is not available through the public
schools for children below the age of five.

Federal funds (preschool incentive funds) have been avail-
able to the-ldaho Head Start and Child Development Center
programs to supplement basic funds. If propused federal
block grants are put into effect, preschool incentive funds
would be channeled through the public schools.

If funds for the education of preschool handicapped chil-
dren continue to be hmited, 1t appears that local cooperative
aféarte of parents and of private and public agencies will be
KC -ant to assure the continuation of important services.

COMMENTS
FROM
COLLEAGUES

ENSURING SUCCESS
IN TEACHING AN INTEGRATED CLASS

. Ann Hakks, Outreach Coordinator,
Albuquerque Special Preschool, Albuquerque, New Mexico

In 1978 the Albugquerque Special Preschool began a project
to integrate handicapped and non-handicapped preschoolers
and tc .cross-train _professionals from early childhood and
specal education backgrounds to become proficient inte-
grated classroom teachers. From the experiencés of the last
three years, the professjonals involved with the Integration
Project arrived at seven traits which would ensure success in

teaching an integrated class. These traits apply to the teachers’

ability to work successfully with the children’s parents as well
as with the children at school.

1. Realistic Expectations: It is essentiai that the integrated
classroom teacher nave a sound understanding of normal
child behavior and development if realistic goals are to be set
for the developmentally different children in the class. It is
equally important to consider each child as an individual with
unique strengths and weaknessas. The understanding of a
child’s handicapping condition is cnly important as it affects
the child’s development, and the attitudes of the child’s peers,
parents and other involved professionals. The teacher must
develop realistic expectations of each child’s parents who also
have unique strengths and needs in order for the child to
achieve his/her full potential. Clarity and knowledge of the
roles and responsnbnhtaes of all the professionals working with
the chyld are necessary in detering professional confficts and
promoting cooperation as a multidisciplinary team.

2. Positive Attitude: If children are to learn as would be
desirable in the integrated classroom and respect each othes
as unique individuals; it is imperative that.the teacher enjoy
learning and display acceptance of each child. The teacheris a
powerful model in the ¢lassroom and can definitely affect the
attitudes of the children toward one another. A positive
attitude toward working and communicating with each child’s
paients is also an appreciable trait in order fur teacher efforts
to be extended into the child’s hoine life.

3. Sensitivity: The ability of the teacher to carry a sensitive
“blueprint” of each child’s strengths, weaknesses, interests,
likes and dislikes is prerequisite for teaching an integrated
class if the teacher is to make the most of the many un-
expected happenings which are apt to occur. The teacher's
awareness of each child’s general health, moods, motivation,
etc. is also important in considering whether or not to modify
expectations for a child in daily learning situations. It is
imperative that the teacher be sensitive to different values,
needs and attitudes of parents in order to work with them in
planning the child's program.

"




-4 Flexlblllty‘ Children are contunuaIIy changing to such an
extent that the teacher must be able to modufy an activity,
routine, teachtng technique, etc. to fit the needs of the

' » individual children in an'integratéd class. In order to make the

time at school . profitable for the child, the teacher must be

“willing to try new methods of working with the children,

continually explonng what works best for.the children indi-
vidually and ina group. itmay alsobe necessary fortheteacher
to coordinate the children’s daily schedule with the schedules
of the other support personnel, so that therapeutic interven-

. tion occurs at the best time for the child and the therapists.

Flexibility is also important to meet the differing needs and’

schedules of the parents.

5. Creativity: Finding a meaningful role for'each child in an.
integrated class for the duration of the class day often makes *
demands onateacher's creativity. The teachermustbeableto
create order and sense out of the multitude of encounters
each child makes, and be able to answer unexpected ques-
tions with replies which will be meaningful to the varied levels
of understandlngof the chuldren. Teachers mustalsobeableto
modlfy, and at- times inve:ic teaching techniques, materials
and learmng environments which will meet the unique needs
of each child and promote positive rnteractron among chil-
dren. In essence, the integrated classroom teacher must
create success-through his/her efforts with the children,
parents and other professionals.

6. 'Self-Awareness: it is essential that the teacher be aware

. of his/her own strengths and weaknesses as well as those of

the_children. Only through continual self-reassessment can
the teacher strengthen or compensate for weaknesses, and
ensure that the time and energy spent by both the, children
and the teacher be utilized in the most profitable way.

7. .Professionalism: A teacher who enjoys learning and
working wlth children and their parents should also display a
commitment to the responsibilities of being a teacher and to
self-improvement as a professlonal The mtegrated classroom
teachermustcooperate in working with the parents and multi-
disciplinary team, such that skill in working with other pro-
fessionals is also-a desirable quality. Excessive stress in one’s
personal-life may result in a teacher's inability to distinguish
between personal and professlonal needs, and may deplete
energy reserves needed in the classroom; therefore a stable,
satisfying personal life is very helpful to the individual under-
taking the challenge of téaching an integrated class.

Formore information on integrating handicapped and non-
handucapped children, please feel free to write the Albu-
querque Special Préschool, 3501 Campus Blvd. NE, Albu-
querque New Mexico 87106.

v PROS AND CONS

' P‘ROS AND CONS OF SPECIAL EUGCCATION
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CO-OP PRESCHOOL PERSPECTIVE

Vicki Frllz, Preschool Services Coordinator,
Yellowstone West/Carbon County,
Speclal Services Cooperative

An lnteresttng serv\e model in speclal education is the
special services cooperative. Here in rural Montana this has
betome thé most viable option for compliance with the
special education mandates. The areas to be served are
enormous and the population Is quite small as services are
shared by many districts in a given area. Most staff members

‘e itinerant and - many travel as many as 300 miles in one

C eek.

"n . \ . T
As preschool services coordinator for one such co-op, I am,

among those of us “on the road.” There are many advantages
to this set up in our area as well as some, serious problems .,
which merit discussion.

Perhaps the most obvious advantage of the itinerant posr—
tions is the, availatility of services to |soIated children who

, might not otherwise receive services until enrollment inpublic .

“school. Nodistrictsin ourareaare large enough to require afull
time preschool program. However, all of the districts have
had handicapped preschoolers served through the co-op.

Allofthedistrictsalsoneed the preschoolsyzreeningwhlchis
provided.by the co-op. However, it is this sharing of services
which creates one of the greatest difficulties of the coogera-
tive concept.

The problem is that no one dustnct “owns” the preschool
Therefore itis difficylt for the program to remain highly visible
to local school bo. rds and administrators. In many cases,

classes must be held in places other than school. Spaceinthe
school for preschogl class is often not considered a priotity. ~

This fosters a feeling in parents that the- program i$ not
supported by the ldcal school and therefore is a questionable
service. Since parerjtal acceptance and support are critical to
success of a preschool program the situation begins to-cycle
and the program |odes some effectiveness. It has been clea..,.
demonstrated this year:that in districts which house the
preschool in the school building, there-is a much greater
degree of parental and public enthusiasm and support for
preschool services than in districts which can not do so.

TRI-STATE TRIBES CHILD COUNT DATA

" Susan R. Bailey, Regional Handicap Speclausr,
Olﬁce of Indian Child Services, Billings, Montana:
Head Start has aIways -had a national policy of open
enroliment for all eligible children, including. handicapped
children. As noted in the Head-Start Manual of 1967, “Head
Start_ encourages the inclusion of mentally and physically
handlcapped childreninan integratedsetting with other Head
Start children.” The legislativ: mandate passed jn 1972
requiring Head Start programs to provide at least 10% of the
national Head Start enrollment opportunities for handi-
capped children made [Head Start Programs begin-an affirma-. _
tive outreach and recruitment program to find handicapped
children and enroll them in Head Start. The Head Start
Economic Opportunity and Community Partnérship Act of
1974, strengthened this approach-by requlnng that the 10%
enroliment mandate be by state.
Theintent of this 10% mandate for our Head Start Programs

*is to a) serve handicapped children in an integrated settingor °

mainstream environment with other children, b} provide for

the special needs of the handicapped child and ¢) workc105ely .
with other agencies and organizations serving handicapped. -
children and to provide the full range of services necessaryto

meet the child’s needs.

‘With the onset of this 10% mandate by each state, the -

eleven Head Start programs on the Indian Reservations in

Montana, Idaho, and Wyoming sirengthened their recruit-
ment activities. Tri-State Tribes, Office of Indian Child -
Services, which serves the eleven Head Start Programs has just-

completed their quarterly Child Count Data forthe three state

area, Total enrollment for the area is 1,263. The total number

of children who.have been identified as handicapped is 197,
The percentage of the total number of handucapped children
enrolled’in our’programs is 15%.

o e e e — *“7“,"‘»5;6%—?* e
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EARLY CHILDHOOD
" PROGRAMS
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COEUR DALENE PUBLIC SCHOOLS .
SCHOOL DISTRICT NO. 271

. Early Intervention Program (E.L.P.)
Pat Pickens, Acting Director of Special Education

. -The Early intervention Program (E.L.P.) is located within the
* Coeur d’Alene School District at the District Developmental
; Center. It is specifically located within the centralized kinder-
. garten complex, a building which houses approximately 400
. -children.’ .
.. The purpose of the E.L.P.is 1) toserve the educational needs
" of identified handicapped children ranging from three to five
- years of age, 2) to provide parent training programs necessary
_ fot continuation of critical instructional programs within the
* home,and3) to facilitate the mainstreaming process foryoung
_handicapped children'so that they may be placed in the least
. restrictive {du;ationa[:environment as soon as possible.

" The folldwing service delivery criteria has been established
N forthe'E:L.P.: 1) High priority for the Early Intervention Progfam
iis-five years old moderately handicapped children. Fouriand
: »th\ree\Ayé/Jr olds will also be considered in that order. 2) Five
year old kindergarten eligible children with mild disabilities
are not,genenlly eligible for.the Early Intervention Program,
_ but may be serviced by ancillary support within the normal
‘kindergarten setting. 3) Three and four.year old childreq and
five year old non-kindergarten eligible children with mild
disabilities may be eligible for the E.I.P. 4) Three to five year
. old children with severe disabilities will be referred to a more
appropyiate settingwithin the Coeur d'Alene Special Services
-Program. All eligibility will be determined by formal and
" informal evaluations and assessments dsne by the Early
<. Intervention Program’s Diagnostic Team. )
"+ Referralsfrom parents or otheragencies should be directed
“ to the District Developmental ‘Center Prinicipal, who will
.contact the Diagnostic Team for screening evaluation and
placement where appropriate. When eligibility has been
positively determined by the Diagnostic Team, a Child Study -
Team will meet to determine appropriate placement and
establish long range goals.

CHILDREN'S CENTER
REGION NO. 2, SHER_IDAN WYOMING

Reta Onstott, Director

The goals of- our-region_#2_Children’s Center are 1) to
_ -identify infants and young children who are developmentally
' © 4 and handicapped and are at risk for future learning,

ty
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social"and self help problems, 2) to intervene as’ early as
possible in order to prevent unnecessary skills being learned
and to.minimize their risk status, and 3) to increase their
potential and help them and their families to be self-fulfilled
and contributing citizens.

The Children’s Center serves approximately 80 childrenin «
our two county area. Half of these children are develop
mentally delayed and half have speech and language délays.
These. children are mainstreamed into our three Day Care
Centers which have a total enrollment of 250 children. The

_piogram_fully integrates the handicapped children into the
Jregular classroom. Special services are

provided on an ind-
ividual basis with spécialists. . .

The Children’s Center is a non-profit preschool program
which -provides services to most of the children in center.
However, there are outréach programs for any child unable to
attend the centers. Children, birth td six years, are served from
an area of 380 miles. Six year olds are served in the event that’
the Public Schools are unable to sérve them. The servicés
provided are 1) Child Find forJohnson and Sheridan Counties;
(i.e), screening.for vision, hearing speech, language and
development, 2) Evaluation and Diagnosis, 3) Special Educa-
tion, 4) Speech and language Therapy, 5) Occupational
Therapy, 6) Infant £ducation; 7) Referral and Follow Up, 8)
Family Participation, and 9) Outreach services.

A special project for 1981 is to have forty of our Day Care
staff receive their Child Development Associate Degrees. The
only CDA's presently in Wyoming are for staff working in Head
Start Programs. This is a pilot program for the State of Wyoming
for Day Care Centers. Presently all of our special teachers are
certified: . . . )

-

EASTERN MONTANA COLLEGE LABORATORY
‘ PRESCHOOL TODDLER PROGRAM

Christine Bakun, Coordinator,
Eastern Montana College Preschool |

in September, 1980, Eastern expanded its preschool pro-
gram toinclude a class for Toddlers, ages 18 to 36 months. Two
groups of fourteen children are enrolled — each group
attending class two mornings 2 week. Classes run for two
hours, from 9 to 11 am. . . '
« As part of the Toddler Program, we are involved in the AMI
Program, which has been developed by the Yellowstone
CountySocial Services Department, to assist families involved
infor are*high risk for abuse and neglect. :

The goals ‘of the AMI Program are to:

1. Be supportive of the positive feelings and behaviors

~

existing in families. - ‘
2. Provide models and alternative courses of action for
arents who want them. . - . v

3. Provide resourcgs for crisis situations.
gﬁ' Provide quality classroom experiences. .

Five\families have been referred to the program asaresult of
previous indentification in abuse or neglect situations. The
other nine families of this class have not been selected in any
special way. )

The director of the AMI Prog;gm,ggieives referrals from
other Social Workers. She and an’assistant; a-Family. \/\fg;lger,.
visit the family\and form a written contract with them regard-
ing the goals and conditions of their participation in the
program. The Family Worker serves as the main liaison
between the pa.rrg'% and the Center Staff. She provides

attention and suppo t\to the parent, and interacts with the

\
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. child. Home visits are made when neces’sary

: " Transportation to'and fromthe Center is provided by a
: .. Yellowstone County Homemaker. On Tuesdays, ali parents
. “from the Toddler Prograri\ attend a Parent Discussion Group,
where mutual concerris, probiems and pOssibIe solutions are
. discussed. The goals for these meetings, for the AMI parent
are: -

*. 1. To-become aware that the|r problems, fears, and reac-

tions totheir child, while extreme, are similar tothe problems,
‘fears'and reactions of other parents.

2. Less extreme and safer ‘reactions to stress can be
developed. -

3. Their child behaves very much like other children.

4. Their child’s behavioris not evil or bad and isn’¢ intended
to hurt the parent. >

All our parents benefit from these discussions, which have
covered such specific topics as Discipline, Language Develop-
ment, Sibling Rivalry, and Sélf Concept. On Tuesdays, the AM!
children are in the Toddler classroom.

On Thursdays, AMI parents stay in the classroom with their
-child. This allows staff and parents to visit, .and develop a
feeling of friendship and shared responslblllty Parents are
encouragedtotryavarletyofactuvutleswrththelrchlld toopen
communication and discover the child’s strengths. It is ex-

pected that the parents will pick up the language and

discipline techniques modelled by the staff.

The Preschool staff consists of a Head Teacher, Foster

_Grandmother, Assistant Teacher, and an-Early Childhood stu-
dent. Our goals are the same for all children in the program.
We providea warm and supportive atmosphere to aid in the
sometimes difficult separation process. We - heIp chiidren
learn to interact with their peers in acceptable ways. We
‘promote language development, listening skills, coordinatjon
“ and self help skills. We expose them toavariety of materials in
art, science, pre-math and pre-reading areas. We also keep in
close-touch with all parents, visiting when they deliver the
child and-scheduling two formal conferences a year.

Weekly staff meetings include the Center staff, Family
Worker, Social Worker and Director. At this time we discuss
progress of both parent ana wild of AMI partrcupants, and
general progress, of all children.

TheAMI Program was funded for 80-81 through a mini-grant
from the Regional-Center on Child Abuse. it is hoped that
continued funding will be available to continue-this-much
needed program.

DO’S AND DON'TS
FOR EFFECTIVE DISCIPLINE

DON'T hit 3, child when you want him to stop hitting.

DO use your hands, arms and body to hold & hitting child. You
will be protecting as well as controlling the child.

DON'T yell at a child to stop his yelling.

DO speakina furm voice, looking directly ifito your child's face.
Gently holding his arm or shoulder may calm a troubled
* child. ™ -

DO promote good self discipline by giving your child plenty of
affection: securrty, a sense of order, interesting things
tc do.**

**Parent’s Handbook
Lois A. Cadman, Ed. D.
H.M. Fullerton, Ed. D.
Edward J. Wylie, £d. D.

[Kc ,

wll Toxt Provided by ERIC
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MAPPING THE COGNITIVE DEVELOPMENT
OF THE YOUNG CHILD

Thomas D. McFarland, PhD. and Stephen Ragan, PhD.,
Lewis - Clark State College, Lewiston, Idaho

The current usage of the term * cognitive mapping” deserves
serious consideration. Obviously, cognitive mapping does not
include the physiological study of the central nervous system.
The term provides an analogy — a vision of the psychologist
and educator as cartographers seeking to complete a mosaic
map which is our present understandmg of the child’s cogni-
tive development. Flavell (1963) states: -

Piaget has staked out alot of virgin territory in the irea of
cognitive growth, As'is often the case with néw explora-
tions, the cartography was not always accurate. But at
least .there are stakes there now, and. we carnot and
should not ignore them_(p. 412).

Using Piaget as the Mercator of cognitive development, a
clearer understandmg of the normal development-and indi-
vidual differences in children begms to emerge.

The problems encountered-in attempting-to describe the
development of children make the mapping analogy even
more appropriaté. Not only is it necessary to map the surface
structures — the child’s observable behaviors — butthe deep
structures must be inferréd and explored. This understanding
of normal development must then be dpplied to the under-
“standing of individual differences. The contribution of Piage-
tian theory-and research to this understanding of- individual
differences in a controversiai topic (Siegel and Brainerd

.1978), as noted by special educator Beth Stephens (1977).’

The search for a mapping of the pathways of early devei-
opment leads to the work of Jean Piaget .. . While he has
worked to outline the stages'of cognitive development.
special educators have sought to incorporate his findings
into lntervenuon programs {p. 237).

A

Since Praget has chosen not to explore mdrvrdual differ-
ences, controversy has evolved around the usefulness of his
theory for explanation ard intervention related to these dif- -
ferences. However, even critics such as Becker, Englemann;
and Thomas (1975) note that Piaget has a descriptively useful
system. An important aspect of this descrlptlon system is the
concept of stage.

Piaget describes changes in the young Chlld from an organ-
ismic-developmental framework which focuses on patterns of
elements or organization over time. Structures or schemas are
inferred. Unified structures of the whole are a criteria for
defining”a stage. Stages corstitute an important develop-
mental pattern. Although the issue of the criteria for the
construct of a stage and period remains unresolved, several

N



aspects of this construct are presently useful,

Both stages and sequences may be determined by assess-
. ment procedures. Assessment may be defined as the méa-
surement of the child's concepts, skills, and individual differ-
ences as viewed in relationship to the optimal path of devel-"
opment and learning. Patterns and learning hierarchies ‘aze
indicated by the topological relationships of proximity, order,
enclosure, and continuity. These surface features may then be
utilized in the structural analysis pursuit of deep structures.
Méthods of data reduction such as factor analysis; cluster
analysis, and multidimensional scaling are currently assisting
researchers in surface and deep structure descriptive studies.

Stagedependentresearch has involved a multitude of tasks,
methodologies, and formats for exploring stages Qf cognitive
development. Piaget's work includes a comprehensive, de-
tailed, and documented: system fo,{adescnbing “deep and
surface structures of children. Utitizing his tasks and clinical
method, the interdisciplinary ‘early childhood professiondls
may begin the exploration of cognitive pathways.

The specific period of interest in early childhood which has
recently received considerable exploration is the sensori-
motor period. The research. of Uzgiris and Hunt (1975)
providesa model for useful descnptlve studies in the sensori-
motor period. They have pursued the description of six stages
of infancy through validating learning and cognitive task
hierarchies.. They utilized the following scales for assessing
infant development:

.

1. visual pursuit and permanence of objects
+ 2, development of means for obtaining desired envi-
* Tfonmental events
3. .development of gestural imitation
4, development of vocal imitation
5. development of operational casuality
* 6. the construction of object relations in space
7. development of schemes for relating to objects.

Although Paiget, himseif, has written only a few books and
articles which focus on this period and these stages, the
Uzgiris and Hunt approach to cognitive mappingis extremely
valuable. Utlhzmg original sources such as The Origins of
Intelligence in Children (Piaget, 1936) and The Construction
of Reality in the Child (Plaget 1937) as a source of inspiration,
they ‘have developed a useful assessment lnstrument which
incorporates the above ordinal scales in the exploration of
both normal development and individual differences. This
ordinal scales of psychological development provides a tool
for both the exploration of surface and deep structures.
Although they are purely a descriptive tool, they provide a
basis forresearch in the areas of explanation and intervention.

In theScience of Educat:on and the Psychology of the Child,
(Piaget, 197 3) stresses the importance of an adequate under-
standing of the development of the child as a prerequisite to
related studiesin education. The early childhood psychologist
and educator should become familiar. with descriptive re-
search efforts and contribute to this imporiant area of cogni-
tive mapping. Through the collection of xnalysis of data from
both cognitive and functional skills assessment, the develop-
ment of children will be clarified.

Note: This article is indebted to a chapter by McFarland, T.D. and
Grant, F.A. entitled “Contributions of Piagetian Theory and
Research to Understanding of Children with Learning Prob-
lems” to be published in Modgil and Modgil's Crossfires and
Crosscurrents.
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PUBLICATIONS
REVIEW

Lerner, Janet W., Learning Disabilities: Theories, D:agnos:s and

Teaching Strategies, -3rd edition, Houghton Mifflin

Company, Boston, 1981.

Learning Disabilijties: Theones, Diagnosis and Teaching Stra-
tegies is a text offering a comprehensive, overview of learning
disabilities. It is Janet Lerner's third edition of her original text
entitled Children with Learning Disabilities: Theories, Diag-
nosis and Teaching Strategies which she first published in
1971. Ever since the release of her second edition in 1976,
there have been ‘many changes occurring in the field of
learning disabilities. As the author contends, the changeinthe
title of the third: edition reflects one of these changes
Referring to the ommijssion of “Children with (Learning
Disabilities)”, the' author acknowledges that the field of
Iearning disabilities is no longer concerned only with children,
but rather leamning disabled adolsescents and adults are now
also included within the discipline's scope:

Designed to serve as an overview of learning disabilities, this
text is appropriate.'for both regular and special education
teachers, schoo| psychologists, adminstrators, speech and
language clinicians, counselors, and other professionals pre-
paring to work with the learning disabled person. The text
provides relevant and necessary background information as
well as a comprehensive overview of various theoretical
approaches in the field, diagnosis.and assessment procedures,
clinical teaching skills, and famlhanty with teaching tech-
niques and materials.

The text is organized in four different sections. Part One
provides an overview of the field of learning disabilities and
contains three chapters dealing with the transitional nature of
the field, the historical perspective, and the medical con-
tributions to the discipline.

Presented in Part Two is the key to effective program
implementation for the learning disabled, the diagnosis and
teaching process. Chapter 4 scrutinizes the diagnostic process
while Chapter 5 examines and discusses clinical teaching.

Part Three reviews the theories and teaching strategies that
provude the foundation for assessment and teaching deca-
sions. The seven chapters included address each of the areas *
of learning disabilities as specified in Public Law 94-142.
Accordingly, the following topics are examined with respect to
theories and teaching strategies: motor and perceptual deve-
lopment, listening comprehension-and oral expression, read-
ing skills and comprehension, written language, mathematic
calculations and reasoning, and finally, social and emotional

. development.

Encompassed in Part Four are three chapters which discern
methods of service delivery for the learning disabled. Dis-
cussed in Chapter 13 are ways of delivering educational
services while Chapter 14 considers the young and preschool
child. The final chapter is concerned with the learning dis-
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abled adolescent. .
The functional appendices offer useful information to those

working with the leaming disabled student., Available ma-

terials are listed as well as tests, and addresses of publishers.

" Other appendices address phonics and a glossary of terms.
Lemer has also developed an accompanying Study Guide
for the text. This was designed to help the student review the’ «

content of the book and learn the concepts‘presented

Offéringan organized, comprehensive Gpdate in the field of
learning disabilities, this reViewer recommends Learning Dis-
abilities: Theories, Diagnosis, and Teaching Strategies as a
good reference book tor the professional interested in keep-
ing current in the field, as well as .an introductory tex&for
students studying learnmg dlsab|lmes .

Reviewer: Lynn Klabe_r, E.M.C,, Billings, MT
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Special Education for the Early Childhood Years, .by janet
Lerner, Carol Mardell-Czudnowski and Dorothea Goldenburg,
“Frentlce-Hall Inc. Englewood Cliffs, New Jersey.07632.1981:
' The authors have utilized their experiences in teaching
young handicapped children and in prepaning teachers i this
field to develop this book aimed toward what to teach and
how to teach preschool handicapped children. Findings,
information and practices from the field of special education
and early childhood educatiun have been combined in this
excellent resource. .

The child, the curnculum and the environment are ad-
dressed within an “expanding systems” format. . |

Part one, The Child, discusses the nature of early childhood
_ speqal edycation, as well as the charactenstics, evaluation

and the assessment of the pre-school special child.

Part two, The C_urriculum, provides an overview of cur .
nculum design and speaifics for each of the following. motor,
perceptual, cognitive, communication and soual-affectiye
skills. ~

‘Part three, The Environment, discusses the parentpro-
fessional partnership, ways of. providing educational services
for young handicapped children and existing legislation.

The appendixes include testing instrumentsy, teaghing mat-
enals, model prugrams, publishers’ dddresses and a glussary

. Reviewer: Nancy Ypnkee, VIEWS
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. IMPORTANCE OF SELF CONCEPT

Children with major weaknesses particularly need to feel
valued and to feel competent All children need to expenence
success and to sec one’s delight in their succéss.

Development delays often frustrate children and'cause the
child to have a poor self concept. These children mayalsohave
-expenenced negative reactions from other people, Whl(.h
adds to ther frustration. Due to a lack of successful exper-
iences, they may feel that they are not measunng up to
others. Parents may compound the problem through. over-
protection or unrealistic expectations. One can help turn..
these negative experniences around by helping special..
children experience success through appropnate classroom
activities,*

b

*When You Care for Handicapped Children
Texas Department of Human Resources
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COMPUTER ASSISTED INSTRUCTION
FOR EXCEPTIONAL CHILDREN

I

\'

J

Richard S\_~enson, PhD. and James Kingman
Center for Educational Research, 801 East Sixth Avenue,
' Helena, Montana 59601
. The advent of the small mexpenswe micro-computer has
made gt economncally feasible for school districts to develop
Computer Assisted Instruction (CAl) appllcatlons for the
classroom Although most large producers of micio-
Lomputers have concentrated on computer games, business.
applications and educational programs for childrenand adult
of normal intelligence, there 1s enormous potential for their
use in special education. .

The first question to ask 1" whether it is feasnble to use °
computers in this way. As menlioned above, we feel it is
economically feasible, A classroom can be equipped for as
hittle as $800. But will the children use it? Will they learn from
it? And, far from the least impor:ant, will the teacher find it
useful and easy enough to use? A feasibility study currently
underway in a Helena special education classroom indicates
that the answer is a definite Yes! The 12 children in the
dassroom have been usmgthe computer 15 minutes per day
since OCtober 1980 and have shown noevidence of boredom.

All have been able to use the machine (even the non-reading
students) without difficulty and all have shown progress. Since
the'project was aimed simply at looking at feasibility, however,
we made no rigbrous experimental comparisons which would
allow us to say how much these CAl kids learned in com-

+ parjson to children in a traditional instruction control group.
Nevertheless, the mdncatuons are very favorable. The teacher,
“Diane Weiss, has found the system veryeasy to usein spiteof a.
healthy‘skepticism on her part at the beginning of the project.
Moreovegr, she feels that her kids have shown less of a
decrement in skills dunng school vacations.

What is the essence of CAl and what are the advantages
both potential and current? First, we'd like to pointout that we
do nét see CAl as replac:ngthe teacher. It has a specific and
" functional role in special education and tl‘nt role’isseenas one
more tool forthe teachertouse. The ptf grxapph(‘.atl nls drill .
and practice programs. The computei‘ is infinitely patient, has
no biases, is emotlonally neutral and can interact with the
student (unlike tcachmg machlngfs such as System 80). It.is _
seen by students as being ver)f positive. Even though the
computer generally provides feedback 'on incorrect answers,
several students have comme”nted that they like the computer
because lt"doesn tget madat them.” This is not a criticism of
teachers; it simply points. out the obvious. They’re human and
they get frustrated at the tedium of drill and practice and the’
large-amount of over-learning (extensive practice beyond the -
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. point that & child " can perform conslstently correct during a

. vglven session) requlred for handicapped learners.

Some of the advantage”s of a CAl system are;

It can provrde an effective substitute to the teacher for
'some of the time consuming individual practice sessions.

) It canselect an appropriate level of difficulty at which to
h begin ea/ch session with a given child and keep him at an
optimal level- of diffrculty to maintain challenge without

creating frustration. ~—
3. The system can record the session performanCe of each
student and- :maintain an individual historical peROrmance‘

C .
record. -

/4 it can analyze error patterns dnd automatically shift toa
sremedial sequence of instruction. -

/5. The computer appears to be quite intrinsically motj.
vating and is also very adaptable to the use of extrinsic, back-
up rewards such as social praise, tokens and, of course, access
‘to the ever-popular computer games.

_To summarize, we envision CAl to be an important tool in
the future of special education, The potential of the computer
to individualize instruction, to record progress and to toil
patiently without complaint while a handicapped child learns
makes it an exciting development for the future. There are

- rmpor@antrmpllcatlons forhome use(e.g., willit displace some
ormost of the 20-30 hours children spend watchingtelevision
in America?) and for vocational- opportunities (e.g, remote
data entry) as well. We invite readers of Viewsto share their
thoughts on the future use of computers |n education. There

are many questions to be asked, concerns to be voiced and .

+ implications for all of our lives, that need to be discussed and
,debated .

NEW FUNDS FOR -
CHILDREN’S MENTAL:HEALTH o

(Reprinted from WESTAR — 11-2-80)

“On October 7, 1980, President Carter signed into effect
Public Law 96-398, the Mental Health Systems Act. The law
makes available $37 million to state and local mental health
centers,and publrc and private nonprofit organizations. Funds
areto be used to improve early identification and assessment
procedures, to provide supplementary health services to
children receiving PL 94-142 funding.to encourage ‘inter-
agency cooperatron and to supplernent operating costs of
mental health services. The law will take effect beginring fiscal
year'1982, and signals the first federal monies earmarked for
preventive mental heaith. ) -, 3
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THE TEST OF LANGUAGE

DEVELOPMENT (TOI.D)
authors: . Phylrs L Newcomer
: ) Donald D. Hammill
copyright o
date: 1977

publisher: Empiric Press

‘range: ages 0-4 through 8-11
' N
The Test of Language Develupment (TOLD) is a norm-
referenced .standardized measure that assesses both recep-
tion and expression in three major components of oral
language: phonology, syntax, and semantics. The test is admin-
© _.dindividually and may be used by teachers, speech and

A o

language cllnrcra ns, psychglogists or other professionals who
have carefully réad the manual and follow the prescribed
directions. The TOLD requites approximately 35-40 minutes
to administer and is comprised of seven subtests; picture
vocabulary, oral vocabulary grammatic understanding, sen-
tence imitation, grammatical completion, word discrimination

and word artlculauon The results provide current levels of

performance in oraI Ianguage and identify specific areas of
strengths and weaknesses Included in the test kit are a
manual, prcture book, answer sheets, and 4 statistical manuaI
wrrtten by the authors. . .
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NEW SERIES OF BOOKS
RESUI.T OF EVALUATION RESEARCH

&

New Perspegtrves in Evaluation is a new 5 book series soon

to be published by SAGE Publications, bringing those inter-
ested in evaluation a set of creatrve methodological ap-
proaches to the study and practice of evaluation. Two books in
the series, Metaphors for Evaluation; Sources of New Methods
and New Techmques for Evaluation, are expected to be
avallable th|s spring.

N,EW TECHNIQUES FOR EVALUATION

Today’s successful evaluator needs more tools than the

limited collection of traditional measurement and experi-
mental analysis skills. This volume provides evaluation prac-

titioners with an introduction to a range of new technrques for .

use in their work, rncludlng.
Cost analysis methods’ (cost-beneflt cost-effectrveness
COst-utlllty, and cost-feasibility analysis) .
Exploratory data analysis.methods (for discovering unknown
relationships in evaluation data, rather than merely confrrm-
ing preexisting assumptions)

Criticism methods (especially usefuI in appralslng evalu- -

ation studies themselves)

Journalistic methods (for structuring |nvest|gat|ons rnter-

preting archlval"data and interviewing hostile subjects)
Thesé new technlques for evaluation are pie sented in
detail, using actual examples and illustrations, and supported

’by follow-up references enablrng the evaluator to continue

the study of these methods. Contained here are not theo-
retical or abstract discussions of esoteric methods, but sound
introductions to practical approaches currently being tried- by
innovative evaluation practitioners. This book will equip

evaluators with fresh techniques for |mprovmgthe quality and .

expanding the range of their evaluation work

Reprinted from February, 1981 Northwest Repoﬂ, Northwest
Regional Educational Laboratory, Portland, Oregon. ’
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" LOOKING
" FOR
FUN

TAll AND SHORT
This'is a good relaxlnj e;terclse acthy and an ';njoyable

N\

-

size concept feaming activity. .

‘Have the;children move about the room to music with a
moderate tempo. Explain that when you name sometkingtall,
they are to stretch up, making themselves as tali as possible.
When youname something small, crouch down on the flooras.

short as possible.

Examples:

S i e bugs
lamb POSt ittt e, ant
bUIldINg. .. e eevvseeeiii e evr. fish
dOOr. .. e i, flower

o ginaffe mouse
Kathie Walt . *
Billings, MT . '

L4

"Problem; ‘What can airdo? ..
Materials: Fairly lightweight book -~ v
Balloon for experiment and sufficient balloons for
) each child. .
Procedure: 1. Place balloon under book .
. 2. Inflate the balloon
‘Observation: The book is rising,

¢ _Conclusions: 1. Air can lift_

2. Air can pu¥h things
3..Air takes up space .

Give each child a balloon-to take home to amaze their
parents with their newfound knowledge that air, though it has

s -

=, no smell, feel, etc, does indeed take up space.

kathleqn,Walfon,

FINGER JELLO RECIPE.

. f e . :
" . 4 packages of 3 oz Jello brand gelatin

‘6 packages Knox gefatin
1 can condensed Eagle brand milk

Layers 1-3-5-7 — Mix 1 package Jello, 1 package Knox
gelatin;.and 1 cup hot water.for each layer.

Layers 2-4-6 — Combine 2 packages Knox gelatin, and 1%
cup hot water (dissolve gelatin).-Add condensed milk.

Let each layer set for about 5 minutes in refrigerator before
-3ddIng next layer.

Mary Lou Kinney

RIC*™

IToxt Provided by ERI

Fulr

'
o

%

- Kathleen Walton,
_Billings, MT

.. mixture’into’the freezer can and chill for 30 minutes, The can

- comes to the lid of tHe freezer can (approximately 8 Ibs. of ice

n . n - - DR E— ‘ g ‘.T
o
. .
\
. .

CLOUDDOUGH - ‘
Mix together: 6 cups flour, 1 cup cooking of, 1_cup water
(as needed). Add a few drops_of food - coloring and flavor
extract/oil to the mixture and knead well. The result should be
oilyarid smooth, Store in a covered plastic container with estra
room left at thé'top, Re-kin€ad when using again. )
. This play dough do€s not harden, offering an interesting
departure from the traditional flour-salt comblnation. The high
oil content results in a soft pliable mixture which is soothingto
the hands and to the splrit (especially on “hyper’ days when
used with soft music in the background). By adding the
coloring to the water first, the child can work the coloring
through; resulting in a marbled effect and finally a solid color.
Individual- portions’ for.mixing are-easily arranged for inde-
pendent activity. Like all art media, this mixture should nof be
eaten, but in the event of “accidental” tasting, is less reactive
to the system than salt mixtures. ,

Deinya Maichen,
Billings, MT

- - GOOD LISTENING

> Guess what I'm”doing? ,
An interesting way to imitate experiments in pantomimeis..

to ask students to mime an activity as others try to ideniifythe "+ .

activity. . ) . :

Peel a banana and eat it. .

Open an umbrella as it suddeily begins to rain,
Make a sandwich; v ;

Dig in a garden and plant seeds.

”~

S

HOMEMADE ICE CREAM
Every child should experience:the fun and exciteinent of

making homemade ice cream. The following recipe is for the
‘old-fashioned hand crank freezer. . :

Ingredients: , e
3 eggs * 3 tablespoons vanilla =~ . *
2 quarts milk Dash of salt 2 '

2 pints whipping créam

"Cream together sugar and eggs,thor()d’ghly. Add milk and
cream, stirring constantly. Add.vanilla and dash of salt. Pour

should not be more than % full to allow for expansion.
When chilled, place freezer can of ice cream mix in tub of ice

cream maker. Puttop and crankin place. Alternately add 1 cup

crushed ice and % cup rock salt until ice and sait mixture

N,

and 1% cups of rock salt). Let.children take turns turning the
crank slowly until the ice cream is so thick that the handle can
no longer be turned (about 30:40 minutes). Drain excess. .
water from tub; remove dasher from the'can; plug the hole in
the can lid. Leave can of ice cream in tub of ice and salt. Cover
entire freezer with a towel or some heavy material andallow to
chill for 30 minutes or more. Fruit may be added duringthe last
20 minutes of cranking .

This is an excellent “special treat” for the end of the school
year outdoor picnic.
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I.uncbeon speaker, Paul Crellin, M.D Chilglren's Clinic, Billing !
)\ "> Monmouth, Oregon. -
. ) N ‘ ,T

‘Keynoter, Dr. de.fredericks, Teaching Research,
£
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N
vTHE SECOND ANNUAI. MONTANA SYMPOSIUM ON
EARLY EDUCATION AND THE EXCEPTIONAI.\ CHlI.D

Brent Rast, Preschool Special Education Teacher, \
Montana Center for Handlcapped Children. )
. J

¢ é

Over 200 professionals who recognize the need for early
intervention attended the Second Annual Montana Sym-
posium on Early Education and the Exceptional Child héld in _
Billings, Montana, April 1-3, 1981. An incredible amount of

rofesslonal resources were. utilized for the sectional work-_

‘ shops Presenters representing lllinois, Kansas, Mihnesota,

Mississippi, Montana, ‘Washington, Oregon, Wyoming and-
Texas provnded information conceming the young handi-
capped, child. Their expertise included a variety of model’
_programs of- service, related servicés for children, instryc-
tionalaids and research methodology.

The symposium began with a keynote address by Dr. Bud
Fredericks, Associaté Director of Teaching Research at
Monmouth, Oregon. He presented a realistic view concerning
the bleak future of early education programs nationwide,

Dr., Frederitks stated that pertinent data has not been col-

lected to convince the Federal government of the need to
continue its support of such:programs, He did emphasuze this
data must be collected |mmed|ately in-orderto save programs
now in exustence Alternatlve means of service must also be
investigated. His presentation definitely set the thrust for the
symposium. Dr, Fredericks provided research data demon-
strating effectlve means of serving.young handlcapped chil-
dren in his subsequent presentations. -

* Dr. Merle Karnes, renowned author and educator from the
Univérsity of lllinvis, was another keynote speaker. She
addréssed a recent survey of infant programs considered to be
exemplary and focused on the vital components necessary for
exemplary programs for the young handicapped child.

The other keynoter, Dr. Norris G, Haring University of
Washmgton, anoted authority on severely/profoundly handi-

-apped, addressed the tupics of teaching strategies for the
o aviorally disordered and methods of combatting the

. 63

7/ /
labeling process. | ) ” 2

Ms. Judy Johnson, Special Education Unlt Director, for the
State of Montana, responded to questions submntted by
participants. She stressed ‘the state’s strong support for. early
special education programs Ms. johnson expressed the
extreme dlfflculty at the state level, in determing what
services will be elimjnated due to funding cuts. The Office of
Public Instruction dld assist in the funding for the symposlum
a good examplerof;the state’s support.

As a participant;.| thought the symposium was an over-
whelming success. The available expertise and the oppor-
,tunity to exchange ideas and reinforce existing mterventlon
programs were mvaluable to those in the field.

[

SYMPOSIUM VIDEO TAPES AVAILABLE

Videotapes of the keynote addresses by Dr. Bud Fredenicks,
Dr. Merle Karnes and Dr. Norris Haring and selected selec-
tionals wil! be available by early fall for viewing. These tapes
may be viewed on- loan basis by any Montana schools or
agencies for mailing costs onfy For further information regard-
ing these video tapes, contact Training Resources & Intorma-
tion Center, 1219-8th Avenue, Helena, MT 59601,
(406) 449-5647, ’
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THE SECOND AN NUAL MONTANA SYMPOSIUM
- ON EARLY EDUCATION AND THE EXCEPTIONAL CHIL

Symposium participants enjoyi
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., PROCEEDINGS DOCUMENT . -~ -

r Eastern Montana
657-2250. .

-1 564 :

]

A comprehensive document representing a collection of papers from experts in

. the field of early. childhood special education presented during the Second
"Annual Montana Sympdsium on Early, Education and the Exceptional Child is
scheduled for publication July, 1981 and will be available to the

public fora nominal

Contributors include Dr. Bud Fredericks, Dr. Norris G. Haring Dr. Merle Karnes
and other specialists in the field. Topics include: Assessthent, Alternative Service -
Delivery Models, Coping With Stress and Burnout, Teacher Competencies, Serving
Native American Preschoolers and Programming for Preschool Children.

For futher information regarding the proceedings document, contact Project
Sunrise  Outreach,

College, Billings, Montana 59101,

’
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May 8-9 . MONTANA CONFERENCE ON GIFTED AND TALENTED. Contact: " Outlaw Inn
' ’ Nancy Lukenbill, Montana Office of Public Instruction, Helena MT, Kalispell, MT
800-332-3402 or 449-3116, .

.

‘May 25-29 “A Decade of Change: From nghts to Realities”, Amerlcan,Association Detroit, Ml
- for Mental- Deficiency . i b ;
May 11-13 " ALTERNATIVE ASSESSMENT AND INTERVENTION - Strategies for University of
Infants atiHigh Risk and Their Families. Contact: Contlnuulg Education Michigan
. Division, University ofMlchlgan, ISMRRD, 130 S. First Stree Ann Arbor, = Ann’Arbor, Ml
. S MI 48104.
" ) June 15-July 3 Summer Workshop on Teaching Severely Handicapped. Contact: Dr. Eastern Montana
’. Alan Hilton, Institute for Habilitative Serwces, Fastern Montana College, College
- Billings, Montana, 657-2351. \ Billings, MT
. _ . N
June 17-20 - Rura! Educators Conference & Seminars. Contact: Dr. Leé Spuhler, Western Montana
2 . Offige of.Continuing Education, Western Montana College, Dillon, College
* - N Montana 683- 7537 , Dillon, MT
June 22-July 7 . «Hablhtatlon of the Young Handlcapped Child. Department of Speech University of
Pathology/Audiology. Contact: Morita Flynn, P.O. Box 3224, University Wyoming
Station, Laramje, Wyoming 82071, (307) 766-6145. Laramie, WY
. July 13-16 Rural Schools Regional Conference “Strategies in Alcohol and Drug _Western Montana
_— . Abuse”. Contact: Dr. Lee Spuhler, Offize of Continuing Education, College
Lo fWeste)'n Montana College, Dillon, Montana, 683-7537. . - Dillon, MT
July 14-18 International Conference on Autism “Hope Through Research and Boston Park Plaza ’
.. . Education”. Contact: National Society for Autistic Children, 1234 Boston, MA
> *Massachusetts Avenue, N.W., Suite 1017, Washington, D.C. 20005,
- ¥ Sept. 12th Annual Montana Indian Education Conference. Contact: Bob Billings, Montana
.. Parsley, Office of Public_Instruction, Helena, Montana,'44 -3036.
)
Sept. 24-25 o Second Annual Montana Conference on Developmental Dlsabllmes " Tobe determined
. . Contact: Mike Muszklewscz TRIC Office, Helena, Montana, 449-5647.
~ Oct. 15-16 > - Couﬁcui\: Exceptnonal Children Conference. Contact: SherryMeadors, Sheraton Hotel
: C.E.C. Conference Committee Chanrperson Great Falls, Montana, . Great Falls, MT
791-2270.
\\

\\




